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Preface 
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The  purpose  of  this  document  is  to  provide  teachers  with  a  reference  that 
addresses  student  evaluation  in  keeping  with  the  program  of  studies  for  French 
as  a  second  language  (FSL),  1991.  As  such,  the  principles  and  suggested 
evaluation  procedures  proposed  in  the  document  are  not  intended  to  be 
prescriptive;  rather,  the  document  has  been  written  in  such  a  way  as  to  attempt 
to  meet  the  varying  referential  needs  of  the  field.  In  this  sense,  teachers  are 
encouraged  to  use  the  document  as  a  reference  resource,  which  need  not 
necessarily  be  read  from  cover  to  cover  but  rather  referred  to  as  specific 
professional  queries  and  evaluation  needs  arise. 
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Introduction 


This  support  document  has  been  prepared  by  Alberta  Education  to  accompany 
the  program  of  studies  for  French  as  a  second  language  (FSL),  1991.  It  provides 
a  suggested  philosophy  of  student  evaluation  and  student  evaluation  techniques 
for  an  integrated,  multidimensional  FSL  curriculum. 

Student  evaluation  policies,  it  is  understood,  vary  somewhat  from  one  school 
jurisdiction  to  another.  When  establishing  a  program  of  evaluation  for  their 
classes,  teachers  are  encouraged  to  consult  first  of  all  their  district-level  student 
evaluation  policy,  which  has  been  developed  within  the  framework  of  provincial 
student  evaluation  policy.  School  principals  and  school  district  office  personnel 
will  be  able  to  explain  local  policies  on  reporting  student  progress,  promoting 
and  placing  students,  and  related  administrative  concerns. 

This  Student  Evaluation  Guide  (S.E.G.)  provides  information  on  specific 
techniques  consistent  with  the  FSL  program  of  studies  (1991).  It  is 
recommended  that  testing  be  conducted  in  French.  Examples  of  test  items  and 
samples  of  evaluation  grids  are  provided  in  French  for  this  purpose.  An  English 
translation  of  these  items  and  grids  is  also  provided  to  assist  less  linguistically 
proficient  teachers.  To  coordinate  student  evaluation  activities  with  teaching 
methodology,  teachers  should  also  consult  the  Teacher  Resource  Manual 
(T.R.M.)  which  expands  on  methodology,  strategies  and  activities,  and  planning 
and  learning  resources  relative  to  the  FSL  program  of  studies  (1991). 
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Purpose  of  Evaluation 


What  is  Student  Evaluation? 

Student  evaluation,  which  is  an  integral  part  of  the  teaching/learning  process, 
is  a  systematic  process  which  provides  students,  teachers,  parents  and 
administrators  with  information  about  student  learning.  Evaluation  provides 
the  teacher,  students,  parents  and  school  administrators  with  a  picture  of  the 
students'  knowledge,  skills  and  attitudes  at  a  given  moment  in  their  language 
learning.  A  strong  program  of  student  evaluation  involves  both  students  and 
teachers  in  measuring,  analyzing  and  interpreting  the  students'  knowledge, 
skills  and  attitudes  at  given  points  in  the  instructional  cycle,  and  then  making  a 
decision  on  the  nature  and  direction  of  future  learning  activities.  Effective 
student  evaluation  processes  are  directed  by  the  learner  expectations  set  down 
in  the  program  of  studies  and  the  specific  learner  expectations  and  activities 
chosen  by  the  teacher  from  the  program  for  a  particular  unit,  project  or  lesson. 

The  current  quest  for  more  effective  means  of  student  evaluation  in  second 
language  teaching/learning  has  been  inspired  by  a  proficiency -oriented, 
student-centred,  multidimensional  curriculum.  This  document  provides 
suggestions  for  a  variety  of  research-based  techniques  for  the  evaluation  of 
student  progress  and  achievement  in  an  attempt  to  enhance  the  present 
methods  used  to  evaluate  students,  which  will  also  be  in  keeping  with  the 
instructional  orientation  of  the  program  of  studies. 


Why  Evaluate? 

Evaluation  activities  provide  important  systematic  feedback  for  teachers  and 
students,  thereby  enhancing  the  learning  process.  Since  language  learning  is  a 
continuous  process,  students  need  to  be  made  aware  of  their  progress.  Students 
need  to  know  also  what  they  are  expected  to  achieve,  and  then,  whether  or  not 
they  have  succeeded  in  achieving  it.  Likewise,  parents  and  administrators  want 
and  need  to  have  this  information. 

Regular  systematic  evaluation  encourages  students  to  do  their  best,  to  plan 
their  learning  and  to  focus  their  attention  on  the  important  skills  and 
knowledge  needed  for  communication.  If  a  wide  range  of  evaluation  activities  is 
used,  students  will  recognize  their  own  growth,  over  time,  in  communicative 
ability.  Evidence  of  their  own  progress  will  encourage  them  in  that  it  will 
demonstrate  to  them  that  their  efforts  have  been  worthwhile. 

Data  gathered  from  evaluation  activities  is  invaluable  to  the  teacher  since  such 
data  will  determine  how  well  the  learner  expectations  are  meeting  the  students' 
needs.   Assessing  learning  effectiveness  can  lead  to  either  improvement  in 
teaching/learning  strategies  and/or  adjustments  in  instructional  activities. 
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Today,  the  process  of  second  language  teaching/learning  is  undergoing  change, 
and  consequently,  in  order  to  be  valid,  the  process  of  student  evaluation  must 
also  change.  Student  evaluation  in  language  learning  must  put  greater 
emphasis  on  measuring  students'  growth  in  their  ability  to  communicate 
meaningfully  within  a  specific  context.  Evaluation  of  language  use  must  move 
towards  a  holistic  assessment  of  natural,  authentic  communication  where 
students  can  demonstrate  their  ability  to  integrate  a  wide  variety  of  language 
skills  within  the  context  of  the  fields  of  experience  in  which  they  are  studying, 
i.e.,  areas  in  which  they  ordinarily  already  have  some  or  considerable 
knowledge  and  experience  in  their  first  language.  When  evaluation  assesses 
the  meaningful  use  of  language  in  context  and  involves  students  in  self-  and 
peer  evaluation,  language  learners  are  encouraged  to  take  greater 
responsibility  for  and  interest  in  their  own  growing  ability  to  communicate. 

In  the  long  run,  the  process  of  student  evaluation  should  help  students  gain 
confidence  in  their  ability  to  communicate  meaningfully.  Therefore,  evaluation 
procedures  should  provide  multiple  opportunities  for  second  language  learners 
to  demonstrate  successfully  their  growing  knowledge,  developing  skills  and 
evolving  attitudes. 


Two  Guiding  Principles  of  Student  Evaluation 

A  program  of  student  evaluation  must  be  based  on  principles  that  are  consistent 
with  the  philosophy  of  the  program  of  studies.  To  that  end,  the  following 
guiding  principles  are  proposed: 

1.  Student  evaluation  should  reflect  an  integrated,  multidimensional 
approach  to  language  learning  as  outlined  in  the  FSL  program  of 
studies  (1991). 

2.  Evaluation  of  student  progress  in  language  learning  will  be  primarily 
ongoing  or  formative,  with  summative  evaluation  used  essentially  for 
administrative  purposes,  i.e.,  grading,  reporting  and  so  on. 


Practical  Application  of  Principles 

Principle  1 

An  integrated,  multidimensional  approach  to  language  learning  reflects  the 
complexity  of  language  through  the  integration  of  four  components: 
experience/communication,  culture,  language  and  general  language  education. 
For  each  of  these  components,  the  program  of  studies  outlines  a  progressive 
sequence  of  learner  expectations  from  level  to  level.  Within  each  level,  there 
are  also  learner  expectations  for  each  sublevel  which  can  be  addressed  through 
specific  teaching  units  or  educational  projects.  These  learner  expectations  then 
become  the  basis  for  lesson  planning  and  accompanying  instruction  and 
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evaluation  activities.  Consequently,  teachers  should  become  aware  of  how  each 
component  will  employ  a  different  focus  in  its  form  of  evaluation. 

Experience/Communication 

Student  progress  in  the  first  component,  experience/communication,  can  be 
assessed  by  measuring  students'  ability  to  comprehend  and  produce  oral  and 
written  texts  about  current  activities  and  life  experiences  within  the  context  of 
the  field  of  experience  being  studied.  The  teaching  methodology  will  be  based 
on  the  development  of  communicative  growth  within  a  given  context,  with 
evaluation  activities  reflecting  the  same  orientation.  The  nature  of  these 
communicative  activities  will  be  determined  by  the  field  of  experience  and  the 
students'  level  of  linguistic  and/or  cognitive  maturity. 

For  example,  in  a  unit  on  animals,  students  might  be  asked  to  read  and  respond 
to  newspaper  advertisements  on  pets.  Evaluation  could  take  the  form  of 
multiple  choice  or  true/false  questions  on  the  content  of  the  ads.  The  response  to 
the  ad  could  be  evaluated  by  role-playing  a  telephone  conversation  between 
student  and  teacher  or  peer,  or  a  recorded  message  that  students  leave  on  an 
answering  machine,  requesting  information  about  the  pet.  Criteria  for 
evaluation  could  include:  1)  inclusion  of  all  necessary  information, 
2)  appropriate  use  of  telephone  conventions  and  3)  quality  or  precision  of 
expression. 

In  a  unit  on  outdoor  life,  students  might  be  asked  to  study  a  camping  equipment 
catalogue,  choose  (within  a  given  budget)  the  equipment  they  need  and  justify 
their  choices.  Evaluation  could  involve  role-playing,  with  the  teacher  playing 
the  parent  listening  to  the  students'  choices  and  reasons.  Criteria  for  evaluation 
could  include:  1)  appropriate  presentation  and  argumentation,  2)  coherence  of 
presentation,  3)  quality  or  precision  of  expression  and  4)  overall  communicative 
effect. 

In  a  unit  on  drugs  and  alcohol,  students  might  be  asked  to  read  a  newspaper 
article  and  to  write  a  letter  of  response  to  the  editor.  Evaluation  could  be  based 
on:  1)  the  overall  communicative  effect  of  the  letter,  2)  the  content  (references  to 
the  article(s)  in  question),  3)  coherence  of  thought,  4)  proper  conventions  of 
letter  writing  and  5)  quality  or  precision  of  expression. 

In  a  unit  on  Christmas,  students  could  be  asked  to  fill  in  a  calendar  with  all 
their  planned  activities  for  the  month  of  December,  or  fill  in  a  calendar  after 
listening  to  a  conversation  of  students  discussing  their  month  of  December  with 
friends.  Evaluation  could  be  based  on  the  number  of  correct  entries  on  the 
calendar  that  students  have  filled  in  during  or  after  the  listening  activity. 

In  a  unit  on  leisure  activities,  students  might  be  asked  to  read  a  brochure  on  an 
organized  student  ski  trip,  pick  out  all  the  relevant  information  they  need  to 
convince  their  parents  to  allow  them  to  go  on  such  a  trip  and  prepare  a 
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convincing  presentation  for  their  parents.  Evaluation  could  involve  role- 
playing,  with  the  teacher  playing  the  parent,  or  students  could  write  a  letter  to  a 
friend  outlining  all  the  relevant  information  related  to  the  trip  and  all  the 
reasons  why  they  want  to  go.  Criteria  for  evaluation  of  the  oral  activity  could  be 
similar  to  those  described  above  for  the  activity  on  camping  equipment. 
Criteria  for  evaluation  of  the  written  activity  could  include:  1)  comprehension 
of  relevant  information  from  the  brochure,  2)  organization  of  information  and 
3)  quality  or  precision  of  expression. 

Students  will  take  classroom  learning  more  seriously  if  they  know  that 
evaluation  of  their  progress  will  assess  their  ability  to  handle  meaningful,  real- 
life  communicative  situations  they  might  incur  outside  class.  Furthermore,  this 
orientation  adds  a  dimension  of  motivation  to  how  students  will  perceive 
evaluation. 

Culture 

The  second  component  is  cultxire.  The  ability  to  identify,  research,  analyse  and 
interpret  cultural  elements  meaningfully  and  effectively  can  be  assessed  by 
embedding  holistic  communicative  activities  within  a  context.  The  degree  to 
which  this  can  be  done  will  depend  on  the  language  level  and  cognitive  maturity 
of  the  students.  For  evaluation  at  the  Beginning  level,  students  can  be 
expected  to  identify  the  presence  of  francophone  culture  in  their  curriculum 
materials,  classroom,  school,  community,  province  or  country,  such  as  French 
names  in  the  class,  school  or  local  telephone  book,  streets  with  French  names, 
flags,  newspaper  ads  and  signs  in  national  parks.  Evaluation  activities  could 
require  students  to  list,  check  or  describe  the  elements  of  francophone  culture 
they  have  identified. 

As  students  grow  in  cognitive  matiu"ity  and  communicative  ability  they  can  be 
expected,  at  the  Intermediate  level,  to  describe  the  differences  and  similarities 
between  their  own  culture  and  local,  national  and  international  francophone 
cultures.  Students  may  be  asked  to  focus  on  such  areas  as  recreation,  holidays, 
media,  education,  family  and  fashion.  Evaluation  activities  could  require 
students  to  design  a  chart,  highlighting  similarities  and  differences  in  a  specific 
area  of  life  for  a  number  of  francophone  cultures,  or  students  could  be  asked  to 
write  a  paragraph  describing  similarities  and  differences  between  their  culture 
and  that  of  Quebec,  for  example,  in  the  field  of  experience  under  study,  such  as 
holidays. 

At  the  upper  Intermediate  and  Advanced  levels,  students  will  be  required  to 
research,  interpret  and  analyze  the  contributions  of  francophone  cultures.  For 
example,  students  might  be  asked  to  research  and  reflect  on  such  topics  as  the 
historical  roots  of  the  Quebecois  nationalist  movement,  the  advantages  and 
disadvantages  of  bilingualism  for  Canada,  the  peoples  and  lifestyles  of 
worldwide  francophone  cultures  and/or  variations  in  francophone  dialects. 
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Evaluation,  at  this  level,  might  take  the  form  of  written  response  formats  where 
students  are  evaluated  on  the  basis  of  both  content  and  accuracy  of  expression. 
Their  responses  might  be  assessed  using  one  or  more  of  the  following  factors: 
amount  and  quality  of  research,  varied  richness  and  accuracy  of  presentation, 
the  quality  of  synthesis,  the  depth  of  analysis  or  the  development  of  their 
argument  through  examples  and  logic. 

Instead  of  encouraging  students  to  be  spectators  of  the  target  culture,  idealizing 
or  belittling  it  as  a  kind  of  object,  the  teaching/learning  and  evaluation 
activities  described  above  should  lead  students  to  develop  heightened 
intercultural  awareness  as  they  reflect  on  the  similarities  and  differences 
between  their  own  culture  and  the  culture  they  are  studying,  for  each  field  of 
experience  is  rich  in  culture  relative  to  both  their  native  and  the  target  culture. 
The  teacher  can  guide  students  in  identifying  manifestations  and  symbols  of 
culture,  and  exploring  the  ideas  and  behaviours  inherent  in  their  own  and 
francophone  cultures  as  evidenced  in  the  field  of  experience  under  study.  The 
students'  growth  in  knowledge  and  understanding  of  themselves  and  of  others 
will  become  apparent  in  all  of  the  evaluation  activities  undertaken. 

Language 

Language,  the  third  component,  develops  students'  ability  to  use  the  linguistic 
code  accurately  and  appropriately  and  thus  achieve  meaningful  communication. 
It  is  a  tool  at  the  service  of  communication  to  be  developed  according  to  the 
communicative  needs  of  the  students. 

Just  as  linguistic  elements  are  presented  within  the  context  of  the 
communicative  needs  of  students,  evaluation  of  the  language  component  must 
take  place  in  context.  For  example,  a  weather  broadcast  where  students  fill  in  a 
chart  with  the  appropriate  temperatures  will  also  test  their  accurate  use  of 
numbers.  A  descriptive  paragraph  read  by  the  teacher  (listening 
comprehension)  or  the  student  (reading  comprehension),  with  students  drawing 
the  items  in  the  correct  location,  will  also  test  the  effective  understanding  and 
use  of  vocabular>'  related  to  a  student's  bedroom.  Group  presentations  of  skits 
related  to  driving  experiences  is  a  meaningful  and  fun  way  to  test  vocabulary 
related  to  the  car. 

An  important  dimension  of  communicative  ability  is  the  priority  of  message 
(communicative  intent)  over  form  (linguistic  code).  After  all,  it  is  generally 
recognized  today  that  making  errors  is  a  natural  part  of  language  learning. 
This  does  not  mean,  however,  that  linguistic  accuracy  is  not  important. 
Communicative  ability  is  composed  of  both  more  or  less  effective  realisation  of 
communicative  intent  and  accuracy  of  expression. 

The  linguistic  elements  on  which  to  focus  will  depend  on  the  language  level  of 
the  learner,  the  task  and  the  context  of  the  utterance.  Evaluation  at  the 
Beginning  level  will  focus  more  on  the  accuracy  of  pronunciation  and 
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appropriate  use  of  vocabulary  in  the  communication  of  a  message.  At  the 
Intermediate  level,  students  will  continue  to  focus  on  appropriate  use  of 
vocabulary  but  they  will  also  be  expected  to  pay  increased  attention  to 
grammar.  The  Advanced  level  will  focus  more  on  grammatical  accuracy  and 
the  development  of  fluency  (the  ability  to  communicate  freely  and  coherently). 
The  quality  (linguistic  accuracy)  of  the  message  is  important  at  all  levels,  but  as 
students  progress  in  their  communicative  ability,  evaluation  activities  will 
focus  more  and  more  on  this  aspect  of  the  message. 

TABLE  1 

DEVELOPMENT  OF  UNGUISTIC  FOCUS  BY  LANGUAGE  LEVEL 


Level 

Linguistic  Focus  for  In-depth  Analysis 

Beginning 

pronunciation,  vocabulary 

Intermediate 

vocabulary,  grammar 

Advanced 

grammar,  fluency 

At  the  beginning  stages  of  language  learning,  it  is  especially  important  that 
students  be  encouraged  to  take  risks  and  experience  the  satisfaction  of 
communicating  a  message  that  is  personally  meaningful.  However,  as  they 
progress  in  the  ability  to  express  themselves  more  fully,  students  must 
recognize  that  the  more  accurate  the  message,  the  better  understood  and 
accepted  it  will  be  by  speakers  of  French.  Evaluation  procedures  need  to  reflect 
this  progression  towards  desired  accuracy  of  expression. 

General  Language  Education 

The  last  component,  general  language  education,  includes  a  number  of 
generally  proven  language  learning  strategies  which  can  help  students  become 
more  efficient,  independent  language  learners,  which  will  be  a  definite  asset  for 
success  in  future  language  learning  endeavours. 

The  key  to  evaluating  growth  in  general  language  education  is  the  inclusion  of 
learner  expectations  relating  to  this  component  in  lesson  plan  preparation  and 
in  the  construction  of  evaluation  grids  of  the  unit/project  to  be  studied. 
Depending  on  the  learner  expectation(s)  to  be  taught/learned  and  evaluated, 
students  can  be  asked  to  demonstrate  the  skill  they  are  developing.  Recognition 
of  cognates  (Beginning  level)  in  reading  can  be  demonstrated  by  having 
students  underline  them.  Recognition  of  cognates  in  listening  can  be 
demonstrated  by  having  students  listen  to  sentences  which  contain  the  listed 
words  in  front  of  them.  Students  would  check  off  which  word  means  the  same  as 
the  English  counterpart.  This  activity  also  simultaneously  tests  selective 
attention.  Guessing  the  meaning  of  key  words  (Intermediate  level)  might  be 
evaluated  by  having  students  list  the  key  words  (who,  what,  where,  when,  why) 
relating  to  the  meaning  of  the  text  they  have  just  heard  or  read.  For  the  most 
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part,  learner  expectations  which  relate  to  the  use  of  cognitive  strategies  can  be 
evaluated  by  assessing  the  product  of  strategy  use. 

Learner  expectations  geared  to  developing  the  use  of  socio-affective  and 
metacognitive  strategies,  on  the  other  hand,  will  focus  on  process.  For  example, 
an  objective  such  as  "correct  voluntarily  mistakes  or  errors  pointed  out  by 
someone  else"  (Intermediate  level)  may  be  assessed  best  by  student-completed 
evaluation  grids  or  by  teacher  observation  of  the  student  in  a  communicative 
activity.  In  fact,  most  of  the  learner  expectations  at  the  Advanced  level  will 
have  to  be  evaluated  in  this  way.  Of  course,  while  some  informal,  unrecorded, 
impressionistic,  day-to-day  observation  and  evaluation  will  always  and 
appropriately  go  on,  well-developed  observation  charts  (see  Figures  2  and  3)  are 
essential  in  the  long  run  for  the  teacher  to  follow  and  formally  note  the  progress 
of  each  student.  This  can  be  done  as  students  work  in  groups  or  as  the  teacher 
works  with  students  individually  in  the  correction  and  development  of  oral  and 
written  texts  (Advanced  level).  Student-completed  evaluation  grids  (some 
examples  are  discussed,  for  example,  on  pages  22-23  and  in  the  Appendices  in 
this  Student  Evaluation  Guide)  will  give  teachers  and  students  a  clearer 
picture  of  which  strategies  are  becoming  automatic  and  which  ones  need  more 
practice. 

Principle  2 

Student  evaluation  in  the  second  language  classroom  should  focus  on  the 
process  of  language  learning,  making  use  of  a  wide  variety  of  methods  and 
strategies.  Student  evaluation  must  encompass  all  dimensions  of  the  learning 
process  so  that  students  can  see  that  they  are  progressing  in  their  learning  and 
in  their  ability  to  use  the  language  for  communication.  For  this  reason,  our 
process  of  evaluation  described  here  will  emphasize  formative  evaluation. 
Summative  evaluation,  on  the  other  hand,  will  be  used  only  when  student 
progress  must  be  reported  for  administrative  purposes. 

Formative  Evaluation 

Formative  evaluation  is  a  continuous  activity  in  the  teaching/learning  process, 
linking  instruction  to  evaluation.  It  monitors  the  progress  of  students  and 
provides  immediate  feedback  on  specific  tasks.  This  feedback  informs  students 
of  their  degree  of  success  in  performing  a  specific  task  and  provides  them  with 
immediate  help,  if  necessary.  This  feedback  is  also  important  to  the  teacher  for 
making  decisions  on  the  nature  and  direction  of  future  learning  and  evaluation 
activities. 

Increasingly,  even  at  the  earliest  levels  of  language  learning,  students 
themselves  are  becoming  involved  in  formative  evaluation  activities.  This 
helps  them  to  diagnose  their  strengths  and  weaknesses  with  respect  to  the 
specific  learner  expectations  of  a  given  unit/project.  Actively  involving  students 
in  the  evaluation  process  encourages  them  to  assume  greater  responsibility  for 
their  learning.  At  the  same  time,  students  are  developing  important  language 
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learning  strategies  such  as  self-direction  and  self-evaluation.  Research  by 
Oxford  (1990)  has  shown  how  reflection  and  analysis  by  students  in  formative 
evaluation  activities  can  be  instrumental  in  the  development  of  metacognitive 
awareness,  a  characteristic  of  successful  language  learners.  This  research 
further  supports  the  use  of  formative  evaluation. 

Summative  Evaluation 

Summative  evaluation  focuses  more  on  the  accumulated  results  of  learning.  It 
takes  place  at  specific  times  in  the  curricular  sequence  such  as  the  end  of  a 
project/unit,  a  term  or  a  course,  in  order  to  determine  the  degree  of  success 
students  have  had  in  attaining  the  learner  expectations.  Student  progress  can 
be  reported  by  way  of  a  mark  (e.g.,  percentage,  letter  grade),  an  anecdotal  report 
or  a  level  of  performance.  The  report  usually  goes  to  the  student,  parents  and 
school  administration.  This  information  is  used  to  make  decisions  about 
promotion  or  the  awarding  of  credits  (at  the  senior  high  school  level)  and  about 
the  effectiveness  of  the  program. 

TABLE  2 

OVERVIEW  OF  FORMATIVE  AND  SUMMATIVE  EVALUATION 


Formative 

Summative 

when? 

continuous 

periodic 

by  whom? 

student,  peers  or  teacher 

teacher 

reason? 

diagnostic 

administrative  feedback  to 
student,  parents  and  school 
administration 

decision  to  make? 

nature  and  direction  of  future 

promotion  ol  student,  awarding  of 

learning  activities 

credits  and  program  effectiveness 
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Student  Evaluation  Techniques  -  Ongoing 
Classroom  Practices 


Student  evaluation  is  an  integral,  ongoing  part  of  the  learning  process.  Some  of 
the  evaluation  techniques  presented  will  be  used  as  an  important  part  of  the 
daily  routine  in  the  second  language  classroom;  others  will  take  place  at  specific 
points  in  the  instructional  cycle.  Figure  1  illustrates  these  different  techniques 
and  their  relationship  to  each  other  along  the  continuum  of  language  learning. 


FIGURE  1 

STEPS  IN  THE  EVALUATION  PROCESS 


r  I. 
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a       OB 
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Planning 

Comprehension  Task  #1 
Task  *1 

Comprehension  Task  #2 
Task  «2 

Comprehension  Task  #~. 
Task  #~. 

First  Draft 

Task*^ 
Reinvestment 

Final  Unit/Project 

Objectivation 
Unit  Test 


BIzam  (sub-level) 

(e.g^  Beginning  1) 


E^am  (sub-level) 

(e.g^  Beginning  2) 


Elzam  Gevel) 

(e.g^  Beginning) 
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The  discussion  on  student  evaluation  techniques  is  divided  into  two  parts:  1) 
ongoing  classroom  practices  and  2)  specific  techniques  used  in  the  evaluation  of 
an  integrated  unit/educational  project. 

Ongoing  evaluation  techniques  that  are  part  of  a  second  language  classroom 
routine  include  observation,  error  correction,  comprehension/verification  and 
reflection/feedback. 

TABLE  3 

ONGOING  CLASSROOM  PRACTICES 


1.  Observation 

2.  Error  correction 

3.  Comprehensionyverification 

4.  Reflection/feedback 


Observation 

Observation  is  an  extremely  important  evaluation  technique.  But  observation 
techniques  can  succeed  only  if  teachers  have  understood  and  successfully 
implemented  the  approach  suggested  in  the  program  of  studies,  which  calls  for  a 
shift  in  the  focus  of  classroom  activity  from  teachers  to  students.  In  establishing 
the  goals  and  directions  of  an  activity,  teachers,  now  in  the  role  of  facilitators, 
are  free  to  provide  individual  guidance  and  correction  as  the  students  interact. 
Informal  observation,  as  described  above,  allows  teachers  to  evaluate  both  the 
learning  activity  and  students'  performance.  They  can  ascertain  whether  the 
designated  activity  is  unfolding  as  it  should  and  listen  to  individual  or  group 
language  samples,  correcting  them  as  necessary  and  appropriate.  The 
encouragement,  praise  and  constructive  feedback  teachers  can  give  to  students 
is  motivating  and  helps  create  a  positive  classroom  atmosphere. 

Observation  can  also  be  carried  out  in  more  formal  ways.  Checklists  or 
observation  charts,  based  on  learner  expectations,  such  as  those  presented  in  a 
"Television  Weather  Report",  are  examples  of  more  formal  ways  of  observing 
the  progress  of  individual  students,  as  is  seen  in  the  example  provided  in 
Figure  2  (see  page  12). 
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FIGURE  2 

OBSERVATION  CHART 


Educational  Project:  A  Television  Weather  Report 
Date: 


Student's  name: 


Can... 

1.  ...describe  the  weather  in  Alberta: 
introduction, 

coherence  of  the  message, 
clarity  of  the  message, 
closing. 

2.  ...identify  communities  where  there 
are  many  French  speakers  in  the 
province. 

3.  ...use  appropriate  weather-related 
expressions  and  the  appropriate 
temperatures. 

4.  ...accurately  pronounce  words  and 
expressions  related  to  the  weather. 

5.  ...identify  appropriate  weather 
symbols. 

6.  ...present  an  original  weather  report: 
elaboration, 

effort, 

creativity, 

humour. 

Check 

if "yes" 

Comments 

i 


Checklists  might  be  maintained  in  order  to  monitor  student  use  (or  non-use)  of 
the  target  language.  Record-keeping  can  be  done  when  students  are  working  in 
pairs  or  as  they  are  working  together  in  a  cooperative  learning  activity.  A  grid 
or  observation  chart,  based  on  the  more  general  learner  expectations  of  the 
current  language  level  of  the  students  (e.g..  Beginning,  Intermediate  or 
Advanced),  can  be  used  by  teachers  periodically  throughout  the  year  to  note 
the  skills,  knowledge  and  attitudes  that  the  students  are  demonstrating  and  the 
areas  that  still  need  further  refinement  or  attention  (see  Figure  3). 
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FIGURE  3 

BEGINNING  LEVEL  OBSERVATION  CHART 


Communication  in  French  Evaluation  Sheet  -  Beginning  Level 


Student's  name: 


Can. 


Date 


Date 


Date 


Comments 


1.  ...understand  a  series  of  simple,  oral 
and  written  statements  in  a  given 
context. 

2.  ...express  his/her  communicative 
intent  by  producing  simple,  oral  and 
written  messages  in  at  least  two  or 
three  statements  in  a  given  context. 

3.  ...demonstrate  his/her  discovery  of 
the  French-speaking  world  by 
identifying  the  presence  of  French- 
speaking  peoples  and  facets  of 
French-speaking  cultures  at  the 
local,  regional,  provincial  and 
national  levels. 

4.  ...demonstrate  understanding  and 
use,  orally  and  in  writing,  of  the 
sound-symbol  system,  vocabulary 
and  word  order  in  simple 
communications  in  the  present 
tense. 

5.  ...identify  key  words  in  a 
communication  to  develop  tolerance 
toward  ambiguity  (cognitive). 

6.  ...discover  the  language  by 
establishing  associations  between 
words  (cognitive). 

7.  ...develop  the  positive  attitude  of 
taking  risks  by  voluntarily  using 
his/her  knowledge  (socio-affective). 

8.  ...demonstrate  his/her  development 
of  the  ability  to  use  selective 
attention  (metacognitive). 


Scale: 

1  =  Unable  to  do  so,  or  not  demonstrated,  unobseruable 

2  =  Does  so  with  difficulty 

3  =  Does  so  with  some  help 

4  =  Does  so  unaided 

5  =  Does  so  readily 
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Such  charts  should  leave  room  for  individualized  comments  by  teachers  that  go 
beyond  the  skill  and  focus  on  the  personal  growth  of  the  student.  These  records 
can  be  used  in  discussions  with  the  student  or  the  parents  and  can  form  the  basis 
for  anecdotal  reporting  of  student  progress. 

Formative  evaluation,  as  carried  out  through  observation,  serves  an  important 
diagnostic  function  for  teachers.  On  the  basis  of  the  data  gathered  during 
observation  and  other  evaluation  activities,  teachers  can  decide  that  the 
students  are  ready  to  move  on  to  a  new  challenge  or  that  they  need  remedial 
work  on  a  particular  concept  or  skill.  This  may  mean  a  change  in  the  choice  of 
teaching  strategies,  e.g.,  more  practice,  another  reinvestment  activity  or 
another  unit/project  which  will  address  the  areas  needing  improvement. 


Error  Correction 

Teachers  face  a  conflict  between  promoting  spontaneity  in  communicative 
growth  and  encouraging  accuracy  of  expression  when  making  a  decision  about 
error  correction.  If  errors  are  ignored,  will  they  become  fossilized  (i.e., 
structures  or  information  that  are  stored  incorrectly  in  memory  and  remain  that 
way  (Selinker,  1972))?  What,  then,  should  the  role  of  error  correction  be  in  the 
classroom?  This  will  depend  largely  on  the  nature  of  the  task  and  the  situation. 
In  the  context  of  a  multidimensional  curriculum,  error  correction  is  no  longer 
limited  to  corrections  of  the  linguistic  code,  but  also  may  include  feedback  on  a 
cultural  misinterpretation  or  a  suggestion  to  use  a  more  appropriate  strategy. 
Since  the  focus  is  on  communication,  teachers  will  have  to  find  helpful, 
unobtrusive  ways  to  guide  students  and  help  them  clarify  their  communicative 
intent.  In  their  role  as  facilitators,  teachers  serve  as  coaches  who  encourage 
students  to  express  themselves  in  the  best  way  they  can. 

Error  correction  can  be  disruptive  to  communication  when  the  student  is 
concentrating  hard  on  conveying  personal  meaning  and  sustaining 
communication.  Correction  should,  therefore,  normally  take  place  only  if  an 
error  stands  in  the  way  of  comprehension,  in  which  case  the  teacher  may  have  to 
give  the  correct  word  or  verify  the  student's  intent.  In  controlled  activities, 
however,  there  is  room  for  correction  that  might  be  disruptive  in  open-ended 
activities.  Generally,  in  more  controlled  activities,  more  error  correction  can 
take  place.  It  is  important  that  errors  be  corrected  immediately  when  new 
words  and  structures  are  being  presented  and  when  students  are  rehearsing, 
when  groups  are  practising  or  when  written  material  is  presented.  Depending 
on  the  nature  of  the  activity,  the  correction  may  focus  only  on  a  particular 
structiire,  tense,  sound  or  word. 

An  accepting,  supportive  atmosphere  in  the  classroom,  where  teachers  have  a 
sense  of  humour,  is  a  pre-condition  for  effective  error  correction.  Without  it, 
students  tend  to  become  discouraged  and  afraid  to  try. 


14 


French  as  a  Second  Language 
Student  Evaluation  Guide 


Comprehension/Verification 

Even  at  the  very  beginning  stages  of  language  teaching/learning,  teachers  are 
encouraged  to  use  the  target  language  exclusively.  Therefore,  each  class 
involves  the  development  of  listening  comprehension  skills  as  teachers  direct 
instruction,  learning  activities  or  classroom  procedures.  This  must  be 
accompanied  constantly  by  verification  through  careful  attention  being  paid  to 
what  students  are  saying,  doing  and  how  they  are  reacting  to  a  particular 
learning  activity.  This  will  allow  teachers  to  begin  a  new  activity,  continue  the 
current  activity  or  stop  to  rephrase  instructions  and  redirect  the  students' 
attention.  Teachers  can  verify  comprehension  of  directions  for  a  class  activity 
primarily  by  asking  questions  such  as:  "A  quelle  page  es-tu?",  "Qu'est-ce  que 
vous  devez  faire?",  "Tout  le  monde  est  pret?"  or  by  asking  students  to 
paraphrase  instructions.  When  students  start  working  in  groups,  teachers  can 
begin  verification  by  a  quick  question  to  the  group  or  by  listening  attentively  for 
a  moment  to  verify  that  students  are  on  task.  This  is  usually  adequate  evidence 
that  students  understand  what  must  be  done.  Continuous  verification  is 
necessary  to  monitor  the  classroom  dynamics  and  to  ascertain  that  teachers  and 
students  are  "on  the  same  wavelength". 


Reflection/Feedback 

Reflection  is  the  act  of  reviewing  what  has  been  learned  during  an  activity,  a 
class  or  a  unit/project.  Teachers  should  periodically  involve  students  in 
reflection  to  obtain  feedback  on  the  relative  amount  of  learning  that  is  taking 
place.  This  type  of  evaluation  is  an  opportunity  for  teachers  to  verify  the 
perceptions  of  students,  to  review  what  they  are  doing  and  what  they  are 
learning.  For  teachers,  feedback  provides  the  input  for  making  revisions  as 
needed.  For  students,  it  can  help  to  acknowledge  their  efforts.  Reflection  can 
take  place  at  the  conclusion  of  specific  steps  in  the  unit/project  or  during  closure 
activities  at  the  end  of  a  class. 

Reflection/feedback  can  be  as  simple  as  a  discussion  of  the  learning  activities  of 
the  day  or  the  plans  for  the  next  day.  Such  a  discussion  involves  teachers  in 
asking  the  students  what  they  did  in  class  that  day,  what  they  learned  and  how 
they  can  use  that  knowledge  in  the  development  of  their  unit/project  or  other 
communicative  situations.  Teachers  may  talk  about  how  these  activities  will 
tie  into  the  learning  activities  for  the  next  day(s).  For  example,  after  the 
students  spend  some  time  reading  student  biographies  in  a  Quebec  school 
yearbook  and  discussing  with  the  class  their  first  impressions  of  these 
biographies,  students  are  asked  to  think  of  the  kinds  of  questions  they  would 
like  to  ask  their  classmates  in  order  to  prepare  similar  biographies. 
Reflection/feedback,  in  this  case,  might  also  involve  a  discussion  of  the  students' 
impressions  of  a  typical  Quebec  school  yearbook.  Reflection/feedback,  at  the 
Advanced  level,  can  be  as  complex  as  a  discussion  where  students  share  their 
opinions  concerning  the  topic  under  study  or  material  they  have  just  read. 
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Daily  formative  evaluation  procedures  such  as  observation,  error  correction, 
comprehension/verification  and  reflection/feedback  are  invaluable  in  helping 
students  learn. 
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Student  Evaluation  Techniques  -  Evaluation  of  an 
Integrated  Unit/Educational  Project 


The  following  techniques  will  be  helpful  in  monitoring  the  progress  of  students. 
They  are  presented  in  the  context  of  the  evaluation  of  an  integrated 
unit/educational  project;  however,  these  techniques  or  a  combination  of  them 
may  also  be  used  to  evaluate  when  teachers  have  chosen  a  different 
instructional  approach. 

The  integrated  unit  or  educational  project  is  an  excellent  way  of  integrating  the 
four  components  of  the  program  of  studies.  It  provides  a  sequence  of  organized 
learning  activities  within  a  given  field  of  experience  and  leads  students  to  live 
real-life  experiences  in  the  second  language.  (See  the  section  on  planning  in  the 
Teacher  Resource  Manual  which  provides,  among  other  things,  information 
on  the  nature,  organization  and  instruction  of  educational  projects). 

Since  the  evaluation  of  a  unit/project  should  focus  more  on  the  learning  process 
than  the  completed  unit/project  itself,  more  emphasis  should  be  placed  on  the 
activities  leading  to  the  completion  of  the  unit/project  than  on  the  completed 
unit/project  itself.  Students  will  accept  the  importance  of  preparation  activities 
and  will  be  encouraged  to  refine  new  knowledge  and  skills  when  this  is  stressed 
in  the  evaluation  process  leading  to  the  development  of  a  unit/project. 

All  or  some  of  the  following  evaluation  activities  leading  to  the  completion  of 
the  final  unit/project  should  be  integrated  into  unit/lesson  planning.  Each 
teacher  must  make  these  decisions  to  suit  the  students  involved  and  the  nature 
of  the  particular  unit  or  project. 

TABLE  4 

STEPS  IN  THE  EVALUATION  OF  A  UNIT/PROJECT 


1 .  Planning  for  evaluation 

2.  Development  of  comprehension  activities 

3.  Specific  tasks  in  the  unit/project 

4.  First  draft  of  the  unit/project 

5.  Self-assesament  and/or  peer  assessment 

6.  Reinvestment  of  skills  and  knowledge 

7.  Final  unit/project 

8.  Objectivation 

9.  Assigning  marks  for  an  integrated  unit/educational  project 
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Planning  for  Evaluation 

In  determining  what  should  be  evaluated,  the  teacher  begins  with  the  specific 
learner  expectations  established  for  the  unit/project,  which  incorporate  all  four 
components  of  the  program  of  studies.  Depending  on  the  unit/project,  there  may 
be  more  than  one  learner  expectation  for  a  particular  component  that  must  be 
assessed.  For  example,  in  the  project  "Presentation  of  a  Weather  Report"  the 
following  learner  expectations  have  been  chosen  for  instruction: 

The  student  will  be  able  to: 

1.  understand  and  describe,  orally,  the  weather  (experience/communication); 

2.  identify  communities  where  French  is  spoken  in  Alberta  (cultured; 

3.  understand  and  use  weather  expressions,  the  numbers  0-40  as 
temperatures,  the  seasons,  dates  and  other  appropriate  vocabulary 
(language); 

4.  associate  weather  expressions  with  meteorological  symbols  (general 
language  education). 

The  learner  expectation  for  the  language  component  can  be  divided  into  three 
separate  elements:  weather  expressions,  numbers  and  pronunciation.  These 
factors  are  now  separated  out  so  that  each  one  can  be  evaluated  individually. 
These  learner  expectations  are  then  itemized  on  a  chart  as  follows: 


The  students  can... 

...describe  the  weather  with  an  appropriate  introduction  and  conclusion 

(communication); 

...identify  five  communities  in  Alberta  where  French  is  spoken  (culture); 

...understand  and  use  the  numbers  0-40  as  temperatures  (language); 

...understand  and  use  weather  expressions  (language); 

...pronounce  words  accurately  (language); 

...associate  weather  expressions  with  meteorological  symbols  (general 

language  education). 


This  chart,  itemizing  the  skills  and  knowledge  that  students  are  expected  to 
demonstrate,  can  now  be  adapted  for  the  development  of  grids  to  be  used  in  the 
different  steps  of  the  evaluation  process. 

Finally,  the  teacher  must  make  a  decision  on  how  to  encourage  and  reward 
those  students  who  go  beyond  the  minimal  requirements  of  the  unit/project. 
Students  should  not  be  penalized  for  the  errors  they  make  when  they  attempt  to 
take  risks  in  order  to  create  a  more  interesting  presentation.  This  can  be 
handled  in  at  least  two  ways:  1)  a  category  can  be  included  for  creativity  or  2)  a 
bonus  category  can  be  created  to  reward  students  for  their  extra  efforts.  It  is 
crucial  that  students  not  be  penalized  for  taking  risks. 
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It  is  precisely  at  this  point  that  enrichment  can  be  incorporated  into  the 
curriculum.  Those  students  who  are  capable  and  who  need  avenues  for 
expressing  their  creativity  can  be  encouraged  to  go  beyond  the  minimum 
requirements.  The  unit/project  is  an  excellent  vehicle  for  students  to  express 
creativity  and  individuality  and  an  ideal  opportunity  for  teachers  to  present 
new  structures  and  concepts  which  the  students  need. 

The  key  to  effective  evaluation  of  the  integrated  unit/educational  project  is  the 
development  of  grids  based  on  the  learner  expectations  and  activities  of  the 
project.  Such  grids  are  effective  because  they  ensure  that  all  components  of  the 
program  of  studies  are  evaluated;  they  establish  the  evaluation  criteria  for 
students  at  the  beginning  of  the  unit/project  and  they  minimize  subjectivity  by 
breaking  down  a  mark  into  individual  steps  in  the  evaluation  process.  The 
development  of  such  grids  can  be  summarized  as  follows: 

TABLE  5 

SUMMARY  OF  STEPS  IN  CREATING  EVALUATION  GRIDS 


1.  Take  the  learner  expectations  of  the  unit/project  and  break  them  down 
into  as  many  measurable  learner  expectations  as  necessary. 

2.  Determine  the  appropriate  elements  of  the  communication  objective. 

3.  Assign  an  appropriate  value  to  each  measurable  learner  expectation. 

4.  Determine  how  to  reward  creativity  and  risk-taking. 


Development  of  Comprehension  Activities 

Since  integrated  units/educational  projects  tend  to  focus  on  the  development  of 
production  skills  (speaking  and  writing),  it  is  essential  that  the  receptive  skills 
(listening  and  reading)  be  developed  during  the  preparation  phase  of  the 
unit/project.  Comprehension  activities  are  an  essential  part  of  language 
learning  and  evaluation  activities  which  focus  on  this  skill  are  equally 
necessary.  Listening  activities,  while  receiving  major  emphasis  at  the 
Beginning  level,  should  continue  to  be  emphasized,  right  through  to  and 
including  the  Advanced  level.  Some  of  the  comprehension  activities  may  be 
used  as  part  of  the  final  evaluation  of  the  unit/project.  This  will  be  especially 
true  at  the  Beginning  level  where  so  much  time  is  devoted  to  the  development 
of  listening  skills.  The  unit/project  can  itself  become  a  comprehension  (listening 
or  reading)  activity  for  peers  during  practice  sessions  or  for  class  members  when 
the  unit/project  is  presented.  This  comprehension  activity  is  facilitated  when 
the  teacher  prepares  a  chart  on  which  students  can  provide  information  from 
the  listening  activity  presented. 
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The  following  figure  shows  how  listening  comprehension  has  been  incorporated 
into  the  evaluation  plan  of  a  unit/project  at  the  Beginning  level.  A  series  of 
listening  exercises,  reflecting  the  intensive  practice  in  listening  during  the 
development  of  the  unit/project,  will  be  part  of  the  final  evaluation.  For 
teachers  who  are  required  to  give  a  mark,  comprehension  activities  could  count 
for  30%,  reinvestment  for  30%  and  the  unit/project  itself  for  40%  (see  Figure  4). 

FIGURE  4 

SUGGESTIONS  FOR  THE  EVALUATION  OF  A  UNIT/PROJECT 


Weight 

(if  necessary) 

30% 

I.  Comprehension  tests 

(done  throughout  the  project) 

Teacher 

Learner 

E.g.:  ©  Gives  numbers  in 

Only  writes  numbers  of 

sentences  that  are 
contextualized. 

the  temperature:  -12°C, 
-38°C. 

-    In  Lethbridge,  it's 
-12°C. 

-    In  Peace  River,  it's 

-38°C.(andsoon) 

E.g.:  ©  Uses  expressions  in 
sentences  in  context. 

-  In  Edmonton,  it's 
snowing. 

-  In  Calgary,  it's 

Only  draws  appropriate 
weather  symbols: 

i                  If  rtifinrnmim 

raining,  (and  so  on) 

E.g.:  ®  Gives  weather  in 

Answers  on  blank  map  of 

Canada:  place, 

temperature,  weather. 

-    In  Regina,  it's  cold. 
High-20°C.  Low  of 
-35°C.  (and  so  on) 

Canada,  showing  place, 
writing  numbers  for  the 
temperature  and  drawing 
the  weather  symbols. 

30% 

n.  Reinvestment  project 
(according  to  grid) 
-    Radio  weather  report 

Self-evaluation/peer 
evaluation 

40% 

in.  Final  project 

(according  to  grid) 

-    Television  weather  report 

Self-evaluation/peer 
evaluation 

i 
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Specific  Tasks  in  the  Unit/Project 

Each  unit/project  will  consist  of  a  number  of  progressive  steps  leading  to  its 
eventual  completion.  Depending  on  the  level  at  which  the  unit/project  is  being 
completed,  teachers  may  choose  to  assign  greater  weight  to  the  development  of 
the  individual  parts  than  to  a  global  assessment.  Especially  at  the  Beginning 
and  Intermediate  levels,  teachers  may  decide  that  practice  of  a  certain 
structure  (e.g.,  formulating  questions  for  an  interview)  or  practice  in  a 
particular  strategy  (e.g.,  correct  use  of  a  dictionary)  are  necessary  and 
administer  a  contextualized  quiz  in  which  students  demonstrate  this  skill 
successfully.  Students  may  be  asked  to  role-play,  conduct  or  undergo  an 
interview  or  write  a  quiz  on  new  vocabulary  relating  to  a  given  unit/project. 
Many  of  these  decisions  will  be  based  on  the  learner  expectations  established  for 
the  unit/project.  Much  of  the  evaluation  done  during  the  period  of  preparation  is 
formative.  However,  some  of  the  results,  either  marks  or  anecdotal  comments, 
can  be  recorded  for  inclusion  in  the  final  evaluation  of  the  unit/project. 

The  evaluation  of  "Presentation  of  a  Weather  Report",  as  discussed  in  this 
Student  Evalution  Guide,  is  geared  for  Beginning  level  students  at  the 
elementary  level.  The  evaluation  of  this  unit/project  should  be  adjusted  for 
students  at  a  different  cognitive  level  in  either  grade  7  (age  13)  or  grade  10  (age 
16)  at  the  Beginning  level.  Students  in  early  adolescence  can  be  expected  to  do 
more  reading  and  writing.  In  this  respect,  this  step  in  the  evaluation  process 
could  require  students  to  read  weather  reports  in  the  newspaper  and/or  write  a 
weather  report  following  a  given  model.  In  this  case,  these  activities  could  be 
included  in  the  final  evaluation  of  the  unit/project,  making  adjustments  in  the 
weighting  of  other  parts  of  the  overall  evaluation. 


First  Draft 

A  first  draft  of  the  unit/project,  either  oral  or  written,  should  be  an  expression  of 
the  students'  best  efforts.  It  should  be  a  product  of  peer  editing,  and  of  teacher 
encouragement  and  occasional  feedback/correction  along  the  way.  To  encourage 
students  to  put  their  best  effort  into  this  initial  draft,  a  certain  percentage  of  the 
final  mark  may  be  assigned  to  this  portion  of  the  work.  Teachers  will  review  the 
draft  with  the  students,  not  necessarily  making  corrections,  but  pointing  out 
errors  and  involving  the  students  in  the  correction  process.  This  activity 
provides  immediate  feedback,  an  opportunity  for  students  to  talk  about  their 
errors  and  an  opportunity  for  teachers  to  give  an  explanation.  The  amount  and 
degree  of  correction  here  would  depend  on  the  modality  (written  or  oral),  the 
level  at  which  the  unit/project  is  being  completed  and  the  seriousness  of  the 
errors. 

Since  the  example  "Presentation  of  a  Weather  Report"  with  Beginning  level 
students  at  the  elementary  level  involves  no  written  work,  the  first  draft  could 
be  a  trial  presentation  for  a  peer  and/or  the  teacher.  The  self-assessment  grid 
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(see  Figure  5)  or  the  observation  chart  discussed  previously  (Fig\ire  2)  could  be 
used  by  teachers  to  discuss  the  strengths  and  weaknesses  of  the  presentation 
with  the  student.  This  will  help  students  to  make  improvements  before  the  final 
presentation. 

An  important  function  of  the  first  draft  is  its  utility  as  a  diagnostic  tool. 
Remedial  work  on  an  important  element  of  grammar,  strategy  use  and/or 
presentation  that  students  have  not  yet  refined  or  demonstrated  may  be 
incorporated  at  this  point. 


Self- Assessment/Assessment  by  Peers 

Just  prior  to  the  presentation  of  the  unit/project  is  an  appropriate  time  for 
students  to  reflect  upon  the  degree  to  which  they  can  perform  the  tasks 
necessary  for  a  successful  presentation.  Using  the  learner  expectations  chart 
for  "Presentation  of  a  Weather  Report"  discussed  above,  the  teacher  creates  as 
many  columns  as  necessary  for  assessment  (self,  peer  and/or  teacher)  and  a 
substantial  comments  column  (see  Figure  5). 

Students  are  encouraged  to  indicate  the  degree  to  which  they  can  perform  the 
various  tasks  in  the  unit/project.  Older  students  may  indicate  the  degree  of 
success  according  to  a  pre-determined  scale,  whereas  younger  children  can 
indicate  satisfactory  or  unsatisfactory  performance  through  symbols  such  as 
happy/unhappy  faces.  Self-assessment  provides  students  with  a  means  for 
taking  greater  responsibility  for  their  own  learning. 

Instead  of  assessing  themselves  prior  to  their  presentation,  the  students'  peers 
or  the  teacher  can  verify  the  degree  to  which  the  students  can  perform  the 
required  tasks.  As  indicated  above,  the  first  draft  of  a  totally  oral  unit/project 
may  be  assessed  by  the  teacher  to  confirm  self/peer  assessment  and  to  help 
students  improve  their  performance. 
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FIGURE  5 

SELF/PEER/TEACHER  ASSESSMENT  GRID 


Educational  Project 


lean... 

Learner 

Peer/Teacher 

Comments 

...describe  the  weather 
(communication). 

...identify  five  French-speaking 
communities  in  Alberta  (culture). 

...understand  and  use  the  numbers 
0  to  40  (language). 

...understand  and  use  expressions 
related  to  the  weather  (language). 

...accurately  pronounce  figures  and 
expressions  (language). 

...match  weather  symbols  and 
expressions  related  to  the  weather 
(general  language  education). 

Scale: 
Elementary 

© 
© 


Not  very  well 


Well 


Very  well 


Secondary 

(Junior/Senior  High  School) 

1  =  Poorly 

2  =  Atan  average  level 

3  =  Well 

4  —  Very  well 

5  —  With  excellence 
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Reinvestment 

Reinvestment  is  a  step  in  the  evaluation  process  that  reinforces  what  has  been 
learned  in  the  development  of  the  unit/project  and  gives  students  an  opportunity 
to  transfer  and  recycle  the  knowledge,  skills  and  strategies  just  learned,  putting 
them  in  a  different  context,  with  different  elements  and  in  a  different  modality, 
if  possible.  For  example,  in  the  project/unit  being  discussed  here,  students  are 
preparing  a  weather  report  broadcast  for  television  for  one  season.  The 
reinvestment  requires  students  to  recycle  the  knowledge,  skills  and  strategies 
just  used  to  create  a  weather  broadcast  for  radio  using  another  season. 

Reinvestment  can  also  occur  on  a  daily  basis.  Students  may  be  required  to  reuse 
specific  knowledge,  a  particular  skill  and/or  the  strategy  necessary  to  complete 
a  specific  task  to  review  work  from  the  previous  day.  A  major  activity  of  the 
project  may  be  reworked  so  that  students  can  recycle  knowledge  and  skills. 
Even  a  unit  test  can  serve  as  a  reinvestment  if  a  number  of  the  tasks  reflect 
similar  tasks  carried  out  during  the  preparation  of  the  unit/project. 

Reinvestment  could  become  part  of  the  student's  mark  for  the  unit/project. 
However,  each  teacher  should  make  the  final  decision  as  to  the  emphasis  given 
within  the  total  unit/project.  Teachers  can  use  the  same  grid  as  the  one 
developed  for  the  final  evaluation  of  the  unit/project  (see  Figure  7). 

Reinvestment  also  adds  a  dimension  of  reliability  to  the  evaluation  process. 
When  students  are  given  more  than  one  opportunity  to  demonstrate  the 
knowledge,  skills  and  strategies  they  have  learned,  and  the  results  are 
generally  consistent,  evaluation  procedures  can  be  considered  reliable. 


Final  Unit/Project 

The  final  product  (document,  program,  presentation)  should  be  presented  to  an 
audience,  e.g.,  the  teacher  and/or  the  whole  class  (in  the  case  of  sub-groups), 
when  the  unit/project  has  gone  through  all  the  necessary  revisions  for  final 
presentation.  Evaluation  at  this  point  should  include  both  formative  and 
summative  activities.  Besides  evaluating  their  own  and/or  each  other's 
performance  (see  Figure  5),  students  may,  in  the  case  of  group  work,  evaluate 
the  respective  contributions  of  each  group  member  to  the  work  of  the  group  and 
the  final  product.  The  following  grid  (Figure  6)  is  one  tool  that  teachers  could 
use  or  adapt  to  meet  their  needs  for  this  purpose. 
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FIGURE  6 

GRID  FOR  PEER  EVALUATION  OF  GROUP  WORK* 


Grid  for  Group  Work  Evaluation 


Name  of  evaluator: 
Project:  


Group: 

POINTS  TO  CONSIDER 

Individual  contribution  to  work 
of  the  group 

Assistance  given  to  others  to: 
revise  and  polish  the  work 
organize  the  work 

Persistence  in  using  French 

TOTAL  POSSIBLE: 
COMMENTS: 


Scale: 

1  =  Poorly 

2  =  At  an  average  level 

3  =  Well 

4  =  Very  well 

5  =  With  excellence 


SCALE 


5 
5 
5 

20 


Class: 
Date: 


Participants'  names 


1 

Me 

2 

3 

4 

5 

*  Adapted  from  d'Anglejan,  Harley  and  Shapson,  1990. 
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The  chart  of  learner  expectations  for  "Presentation  of  a  Weather  Report" 
discussed  above,  can  now  be  further  developed  into  an  evaluation  grid. 
Teachers  must  begin  by  deciding  on  the  weighting  of  each  of  the  learner 
expectations  in  relation  to  the  project  as  a  whole.  Since  the  goal  of  this  program 
is  the  communication  of  a  message,  it  is  important  that  this  objective  receive 
appropriate  emphasis  in  the  evaluation  of  student  production.  Here  teachers 
will  look  for  elements  of  communication  such  as  an  appropriate  opening  and 
closing,  coherence  and  clarity  of  message.  For  teachers  who  are  required  to 
assign  a  mark,  the  next  step  is  to  assign  appropriate  values  to  the  various 
components  that  make  up  that  message.  The  weighting  assigned  will  depend  on 
the  nature  and  the  level  of  the  project.  The  level  at  which  the  project  is  being 
completed  will  determine,  for  example,  which  elements  of  the  language 
component  (e.g.,  pronunciation,  vocabulary,  grammar,  fluency)  will  be  the 
focus.  Because  this  project  is  found  at  the  Beginning  level,  vocabulary  and 
pronunciation  will  be  the  focus  of  the  linguistic  evaluation.  Finally,  creativity 
is  encouraged  by  including  a  category  in  the  evaluation  grid.  When  all  the 
learner  expectations  of  the  project  have  been  incorporated  in  an  evaluation  grid, 
the  teacher  can  be  sure  that  all  the  components  of  the  program  will  be 
evaluated. 


FIGURE  7 
EVALUATION  GRID 


Student's  name: 


Can... 

1. 

...describe  the  weather  in  Alberta  (introduction,  clarity 

and  coherence  of  message,  conclusion)  (communication). 

/5 

2. 

...identify  five  francophone  communities  in  Alberta  (culture). 

/5 

3. 

...use  three  appropriate  weather-related  expressions  and  the 

appropriate  temperatures  (numbers)  (language). 

/5 

4. 

...accurately  pronounce  words  and  expressions  related  to 

the  weather  (language). 

/5 

5. 

...use  weather  symbols  to  present  a  weather  report 

properly  (general  language  education). 

/5 

6. 

...take  risks  to  elaborate  more  fully  and  creatively  on  the 

weather  (creativity,  risk-taking)  (general  language  education). 

/5 

Total: 

/30 

Comments: 

Scale: 

1  =  Poorly 

2  =  Atari  average  level 

3  =  Well 


4  =  Very  well 

5  =  With  excellence 


26 


French  as  a  Second  Language 
Student  Evaluation  Guide 


The  weighting  of  the  final  presentation  in  relation  to  the  whole  unit/project,  the 
weighting  of  the  different  components  of  the  unit/project  or  a  decision  to  use 
only  a  global  mark  will  be  made  by  the  teacher  (with  input  from  the  students  at 
Advanced  levels).  It  is  important  that  the  criteria  for  evaluation  be  clear 
to  the  students  from  the  start  of  the  unit/project.  The  final  presentation 
should  be  an  enjoyable  experience  for  everyone,  another  good  reason  for  placing 
greater  emphasis  on  evaluation  during  the  preparation  phase  of  the 
unit/project. 


Objectivation 

Objectivation  is  a  step  in  the  process  of  evaluation  that  encourages  students  to 
stand  back  from  their  work/unit/project  and  reflect  on  the  learning  that  has 
taken  place.  By  means  of  a  teacher-led  discussion  and/or  the  completion  of  a 
grid  prepared  by  the  teacher,  students  are  encouraged  to  examine  objectively 
how  they  learned  and  what  they  learned  (knowledge,  skills,  strategies  and 
attitudes).  It  differs  from  self-assessment  where  students  analyse  their  learning 
in  terms  of  how  well  they  know  it.  Objectivation,  done  individually  or  by  the 
class  as  a  whole,  evaluates  what  was  successful,  what  was  unsuccessful  and  how 
work  can  be  improved.  Students  can  learn  to  do  this  with  the  help  of  the  teacher 
but  should  be  encouraged  to  take  on  this  task  gradually  themselves,  thereby 
developing  important  metacognitive  strategies  such  as  self-evaluation,  self- 
direction  and  self-monitoring. 

Objectivation  grids  can  be  developed  from  the  chart  of  learner  expectations  for 
"Presentation  of  a  Weather  Report"  discussed  above.  Each  element  to  be 
included  in  the  preparation  of  the  unit/project  is  listed  and  necessary  directions 
are  given  to  students  for  appropriate  completion,  usually  a  yes/no  choice  (see 
Figure  8). 

Objectivation  grids  such  as  the  one  following  can  be  given  to  students  at  the 
beginning  of  a  unit/project  to  direct  their  planning  and  to  guide  their  learning. 
This  encourages  students  to  take  greater  responsibility  for  their  learning  and  to 
develop  strategies  that  will  lead  them  to  become  more  autonomous  learners. 
Furthermore,  honest  objectivation  by  students  will  force  them  to  acknowledge 
whether  or  not  all  the  necessary  steps  leading  to  the  successful  completion  of  a 
unit/project  have  been  covered.  In  cases  where  a  student  does  not  understand 
what  may  have  gone  wrong  in  the  unit/project,  the  teacher  and  student  can  refer 
back  to  the  objectivation  grid,  pointing  out  any  steps  that  may  not  have  been 
performed.  Finally,  objectivation  grids  are  useful  for  the  teacher  in  preparing 
anecdotal  comments  for  report  cards,  indicating  what  students  can  do 
successfully  and  what  needs  more  work.  Table  6  provides  a  summary  of  all  the 
aspects  discussed  in  this  section. 
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FIGURE  8 
OBJECTIVATION  GRID 


To  prepare  a  weather  report,  I... 

1.  ...chose  five  towns  or  cities  in  which 
there  are  many  French  speakers; 

2.  ...chose  at  least  three  expressions  related 
to  the  weather; 

3.  ...chose  the  appropriate  temperatures; 

4.  ...chose  the  appropriate  weather  symbols; 

5.  ...prepared  an  introduction  and  a  conclusion 
to  my  weather  report; 

6.  ...revised  and  memorized  my  weather  report; 


YES 

NO 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 

n 

7.     . . .presented  the  weather  report  enthusiastically 

and  pronounced  the  words  and  expressions  correctly; 


D 


a 


8.     ...took  risks  to  elaborate  more  fully  and  creatively 
on  the  weather. 


D 
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TABLE  6 

SUMMARY  OF  STEPS  IN  THE  EVALUATION  OF  AN 
INTEGRATED  UNIT/EDUCATIONAL  PROJECT 
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Assigning  Marks  for  an  Integrated  Unit/Educational  Project 

Determining  a  final  mark  for  a  unit/project  will  vary  according  to  the 
unit/project,  the  level,  the  learner  expectations  and  the  activities  chosen.  In 
each  case,  the  teacher  makes  a  decision  regarding  the  importance  of  each 
activity  in  relation  to  the  total  unit/project.  For  example,  the  activities  that 
could  contribute  to  a  final  mark  for  the  unit/project  "Presentation  of  a  Weather 
Report"  are  listening  comprehension  tests  (listening  is  a  crucial  skill  to  develop, 
especially  at  the  Beginning  level),  the  reinvestment  activity  (a  weather 
broadcast  for  radio)  and  the  unit/project  itself  (a  weather  broadcast  for 
television). 

On  the  basis  of  this  unit/project,  the  teacher's  record  book  of  student  progress  for 
the  different  activities  included  in  the  unit/project  "Presentation  of  a  Weather 
Report"  might  look  like  this: 

FIGURES 

TEACHER'S  RECORD  BOOK  SAMPLE 

Project:  Presentation  of  a  Weather  Report 


student's  Name 

Student 
B 

Student 
H 

Student 
J 

Student 
K 

Out  of: 

ComprehensioQ  1 

7 

5 

9 

10 

10% 

Comprebeasion  2 

9 

8 

10 

10 

10% 

Comprehension  3 

7 

7 

8 

9 

10% 

TotaiyComprehension 

23 

20 

27 

29 

30% 

Reinvestment 

20 

21 

26 

27 

30% 

Project 

32 

25 

29 

35 

40% 

Final  Mark 

75 

66 

82 

91 

100% 

See  Figure  4  for  reference  to  example  activities. 


Teachers  required  or  who  wish  to  report  student  progress  by  means  of  anecdotal 
reports  will  have  to  establish  a  file/portfolio  for  each  student.  These 
files/portfolios  will  contain  observation  charts,  evaluation  and  objectivation 
grids  as  well  as  samples  of  student  work  (written)  for  each  unit/project  studied. 
In  place  of  the  record  of  marks  listed  above  for  "Student  J",  the  observation 
chart  might  look  like  this: 
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FIGURE  10 

SAMPLE  OBSERVATION  CHART  FOR  STUDENTS 


Educational  Project:  A  Television  Weather  Report 

Date: 


Student's  name: 


Can... 

Check 

if'yeB" 

Comments 

1.     ...describe  the  weather  in  Alberta: 
introduction, 
coherence  of  the  message, 
clarity  of  the  message, 
closing. 

V 

V 

V 

pronoun  interference 

2.     ...identify  communities  where  there 
are  many  French  speakers  in  the 
province. 

V 

in  the  regions 

Legal,  Morinville  (good!) 

3.     ..use  appropriate  weather-related 
expressions  and  the  appropriate 
temperatures. 

V 
V 

4 .     ...  accurate  ly  pronounce  words  and 
expressions  related  to  the  weather. 

poor  intonation 

5.     ...identify  the  appropriate  weather 
symbols. 

V 

6.     ...present  an  original  weather  report: 
elaboration, 
effort, 
creativity, 
humour. 

V 
V 
V 
V 

lack  of  enthusiasm 
during  presentation 
well  done! 
good! 
well  done! 

In  addition,  the  file/portfolio  might  include  copies  of  the  listening 
comprehension  quizzes  and  the  objectivation  grid. 
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Reporting  Student  Progress 


The  method(s)  used  for  reporting  student  progress  to  parents  will  vary,  either  by 
the  grade  level  of  the  student  and/or  the  policy  of  the  school  or  school  district.  At 
the  elementary  level  'Beginning  levels  1-3  in  grades  4-6),  student  progress 
need  not  necessarily  be  quantified  by  a  mark.  Anecdotal  reporting  would  be 
adequate  to  describe  to  parents  what  a  student  can  do  in  French.  As  mentioned 
earlier,  observation  charts  or  objectivation  grids  are  excellent  tools  for  effective 
reporting.  Anecdotal  reports  for  two  of  the  example  students  appearing  in  the 
preceding  section  might  look  like  this: 


FIGURE  11 

SAMPLE  ANECDOTAL  REPORTS 


Student  B:  B  can  identify  different  parts  of  the  province  where  there  are  many  French 
speakers.  He  can  identify  numbers  between  0  and  40  but  needs  to  work  at  clarity 
in  pronunciation.  He  is  capable  of  identifying  weather  expressions  and  can  match 
them  with  appropriate  weather  symbols.  B  must  continue  to  work  at  hi.s 
pronunciation  so  that  what  he  is  communicating  can  be  clearly  understood.  B's 
listening  skills  are  very  good. 


Student  J:  J  can  identify  various  towns  and  regions  in  Alberta  where  there  are  maiiy  French 
speakers.  She  accurately  understands  and  uses  numbers  0-40,  weather 
expressions  and  weather  symbols.  She  generally  pronounces  accurately  but  needs 
to  develop  French  intonation.  As  she  gains  confidence,  she  will  also  be  able  to 
make  her  presentations  more  enthusiastically.  J  is  able  to  go  beyond  minimum 
expectations  in  using  her  knowledge  of  French  to  communicate  creatively.  J's 
listening  skills  are  very  good. 


High  schools,  as  well  as  some  elementary  and  junior  high  schools,  will  expect 
teachers  to  prepare  a  formal  mark.  This  mark  (letter  grade  or  percentage)  can 
be  based  on  a  number  of  evaluation  activities,  including  the  final  mark  on  a 
unit/project  and  the  accompanying  listening,  reading,  writing  and  speaking 
activities  of  the  unit/project.  A  mark  will  be  based  on  as  wide  a  sample  of 
student  work  as  possible  and  should  reflect  the  amount  of  time  spent  on  each 
activity.  Teachers  may  also  wish  to  include  tests  in  the  evaluation  of  student 
progress.  The  next  section  will  review  the  preparation  and  possible  uses  of 
language  tests. 
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Evaluating  to  Determine  Student  Progress 

Evaluation  procedures  measure  the  level  of  performance  of  students  at  a  given 
moment  in  their  learning.  The  test  is  one  of  several  useful  tools  for  assigning  a 
quantitative  value  to  the  students'  performance.  Among  the  many  types  of 
second  language  tests  that  teachers  can  prepare,  two  kinds,  progress  tests  and 
achievement  tests,  will  be  discussed  here  in  relation  to  the  framework  of  a 
multidimensional  curriculum. 

Progress  tests  are  based  on  the  specific  set  of  learner  expectations  established 
for  a  unit/project  and  they  measure  the  degree  to  which  students  have  met  those 
expectations.  Because  they  are  based  on  a  particular  set  of  learner  expectations, 
progress  tests  fall  into  the  category  of  criterion-referenced  tests.  These  tests  can 
also  serve  a  diagnostic  function  since  the  results  can  be  interpreted  with 
reference  to  a  clearly  specified  set  of  criteria.  Teachers  can  use  the  results  to 
ascertain  weaknesses  in  individual  student  performance  and/or  the 
performance  of  the  class  and  make  a  decision  to  reintroduce  a  certain  concept 
during  the  next  unit/project. 

Achievement  tests,  on  the  other  hand,  are  much  broader  in  scope  and  are  most 
often  administered  at  the  end  of  a  term,  sublevel  or  level  of  language  learning. 
Because  they  are  based  on  a  large  portion  of  a  specified  curriculum,  they  are 
used  to  determine  the  overall  communicative  ability  of  students  at  a  given  point 
in  their  language  learning,  e.g.,  within  the  parameters  of  the  fields  of 
experience  studied  up  to  a  certain  point.  These  tests  are  also  criterion- 
referenced  since  they  are  based  on  a  specified  body  of  knowledge  and  skills,  the 
FSL  program  of  studies  (1991). 


Progress  Tests 

Teachers  may  or  may  not  choose  to  administer  a  test  after  completing  an 
integrated  unit/educational  project.  After  all,  the  unit/project  and  the  steps 
leading  to  its  completion  have  given  ample  opportunity  for  evaluation  activities, 
both  formative  and  summative.  However,  there  may  be  many  reasons  why 
teachers  choose  to  administer  a  test.  For  example,  students  at  the  Advanced 
level  have  just  completed  a  unit/project  that  involves  an  oral  presentation  such 
as  a  debate.  Since  the  unit/project  involves  significant  reading  and  note-taking 
in  preparation  for  the  debate,  teachers  may  wish  to  evaluate  progress  in  reading 
and  writing  skills  by  means  of  a  test.  In  grades  7  or  10,  students  at  the 
Beginning  level  may  need  the  challenge  of  learning  activities  that  develop 
reading  and  \vriting  skills.  Since  the  final  unit/project  emphasizes  oral  skills 
and  some  reading  and  writing  skills,  a  test  can  be  used  to  measure  these  skills 
(see  Appendix  A  for  an  example  of  such  a  test). 
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Progress  tests,  like  the  evaluation  procedures  of  the  integrated  unit/educational 
project,  must  also  reflect  the  integrated  multidimensional  nature  of  the 
program  of  studies.  This  means  that  such  tests,  because  they  are  criterion- 
referenced,  will  be  congruent  with  the  learner  expectations  established  for  the 
unit/project,  thereby  ensuring  test  validity.  To  ensure  that  this  is  done,  teachers 
are  encouraged  to  follow  the  "Checklist  for  Creating  an  Integrated  Test"  when 
formulating  a  progress  test  (see  Appendix  B).  In  short,  this  checklist  leads  the 
teacher  through  nine  steps,  providing  teachers  with  an  extensive  list  of 
suggestions  at  each  step. 


TABLE  7 

STEPS  IN  CREATING  AN  INTEGRATED  TEST 


1.  Specify  the  target  audience. 

2.  Specify  the  learner  expectations  to  be  tested. 

3.  Decide  on  the  language  skilKs)  to  be  tested. 

4.  Decide  on  the  communicative  functions  to  be  tested. 

5.  Decide  on  the  context(9)  and  situationis)  for  the  test. 

6.  Decide  on  what  taskfs)  students  must  perform  in  order  to  interact  appropriately  in  the  test 
contextfa)  or  situationts). 

7.  Ask  the  questions  based  on  the  context/situation  you  have  chosen  to  ensure  that  culture  is 
present. 

8.  Decide  on  the  linguistic  focus  of  the  test,  keeping  context  and  communicative  intent  in  mind. 

9.  Decide  on  which  learning  strategy  (strategies)  will  be  incorporated  into  the  test  and  identify 
(a)  task(8)  in  which  the  strategy  (strategies)  will  be  used. 


Following  these  steps  will  assist  teachers  in  designing  tests  that  are  integrated, 
contextualized  and  valid. 


Suggestions  for  Types  of  Question  Formats* 

Over  the  years,  a  variety  of  procedures  and  techniques  have  been  developed  for 
testing  language  knowledge  and  communicative  ability.  Each  has  its  strengths 
and  weaknesses  and  each  may  focus  on  different  facets  of  language  processing. 
For  some  students,  closed-ended  question  formats,  such  as  multiple  choice  or 
matching  tend  to  be  easier  than  more  open-ended  formats.  Because  students 
respond  differently  to  different  question  formats,  it  is  suggested  that  tests  be 
based  on  a  range  of  question  formats  appropriate  to  the  age  group  and 
communicative  level  of  the  students,  rather  than  on  one  tjrpe  of  question  format 
only. 


*  Adapted  from  d'Anglejan,  Harley  and  Shapson,  1990. 


34 


French  as  a  Second  Language 
Student  Evaluation  Guide 


The  following  discussion  will  examine  the  different  types  of  formats,  their 
usefulness  and  their  drawbacks. 

Closed-Ended  Question  Formats 

Closed -ended  question  formats  require  students  to  make  a  choice  on  the  basis  of 
given  information.  They  are  most  suitable  for  assessing  knowledge  of  specific 
language,  cultural  content  and  strategy  use.  The  advantage  of  closed-ended 
questions  is  that  they  are  particularly  easy  to  score.  On  the  other  hand,  these 
questions,  if  they  are  to  be  worthy  questions,  are  time-consuming  to  prepare. 
More  importantly,  this  type  of  question  format  does  not  elicit  authentic 
language  use  by  the  student.  Among  the  most  popular  closed-ended  question 
formats  are  multiple  choice,  true-or-false  and  matching. 

TABLE  8 

CLOSED-ENDED  QUESTION  FORMATS 


1.  Multiple  choice 

2.  True-or-false 

3.  Matching 


Multiple  choice  formats  can  be  used  to  assess  comprehension  of  either  listening 
or  reading  tasks  effectively.  Depending  on  the  communicative  level  or  cognitive 
maturity  of  the  students,  responses  may  be  pictorial  and/or  linguistic.  See 
"Examples  of  Communicative  Test  Items"  (Appendix  C)  for  examples  and 
guidelines  for  designing  such  items. 

The  true-or-false  question  format  can  be  used  effectively  to  test  listening 
comprehension.  To  avoid  guessing,  students  may  be  required  to  make  the 
appropriate  correction  for  false  statements.  For  example,  based  on  a  map  of 
Canada  with  provincial  capitals,  meteorological  symbols  and  temperatures, 
students  could  be  asked  to  indicate  whether  the  following  statements,  which 
they  have  heard,  are  "vrai  ou  faux": 

1.  A  Vancouver,  il  fait  du  soleil.  (Faux,  il  pleut.) 

2.  A  Regina,  il  neige.  Maximum -18  °C,  minimum -35  °C.  (Vrai.)  (and  so  on) 

Other  examples  are  found  in  Appendix  C  (using  "yes"  or  "no"). 

In  matching  questions,  teachers  should  avoid  the  use  of  decontextualized 
English-French  word  matching.  Instead,  matching  can  be  used  effectively  in 
testing  word/symbol  or  word/picture  association.  See  the  sample  test  (Appendix 
A  -  Question  A)  for  an  example  of  such  items. 
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Open-Ended  Question  Formats 

Open-ended  questions  require  students  to  reply  in  their  own  words  (written  or 
oral)  to  the  information  or  question  provided.  Such  question  formats  are 
advantageous  in  terms  of  authenticity  for  they  elicit  a  whole  range  of  natural, 
everyday  dialogue  and  they  encourage  students  to  take  daily  oral  work 
seriously.  Even  though  these  question  formats  are  more  time-consuming  and 
labour-intensive  to  administer,  they  are  vitally  important  for  assessing 
production  and  the  experiential  aspects  of  language  learning. 

TABLE  9 

OPEN-ENDED  QUESTION  FORMATS 


1.  Written  compositions,  oral  compositions, 
dialogues,  narratives  and  descriptions 

2.  Role-playing 

3.  Cloze  procedures 


Consistent  evaluation  of  responses  is  a  major  issue  in  open-ended  question 
formats.  Systematic  criteria  for  assessing  an  appropriate  response  or  clearly 
defined  rating  scales  can  help,  but  then  students  should  also  be  informed  of 
these  criteria. 

1.  Written  compositions,  oral  compositions,  dialogues,  narratives  and 
descriptions  are  commonly  used  open-ended  question  formats.  (See 
Appendix  C  for  a  variety  of  examples  at  different  language  levels).  The 
major  issue  here  is  fairness  and  consistency  in  scoring.  In  order  to  reduce 
subjectivity,  the  teacher  should  prepare  grids,  guided  by  the  objectives  of 
the  task.  (See  discussion  earlier  in  this  document  on  the  designing  of  grids). 
Thus  an  oral  task,  such  as  the  presentation  of  a  narrative,  can  be  assessed 
on  a  scale  for  overall  communicative  effectiveness.  Additional  scales, 
determined  by  the  language  level  of  the  students,  might  assess  any  one  or 
more  of  the  following  elements:  cultural  knowledge,  strategy  use, 
vocabulary,  pronunciation,  specified  linguistic  structures  and  fluency.  The 
most  important  principle  underlying  the  use  of  such  grids  within  an 
integrated  multidimensional  curriculum  is  that  they  genuinely  reflect 
communicative  tasks  found  within  the  field  of  experience  under  study,  not 
discrete-point  dissections  of  language.  (See  Appendix  D  for  examples  of 
additional  grids  that  teachers  can  use  or  adapt  to  meet  their  particular 
needs). 

2.  Role-playing  is  a  useful  question  format  for  assessing  the  students' 
command  of  general  social  language  or  to  elicit  particular  functions  (e.g., 
requesting,  persuading,  informing,  complaining),  particular  structures  (e.g., 
verb  tenses,  question  forms,  adjectives,  vocabulary  specific  to  a  particular 
field  of  experience  studied)  or  use  of  strategies  (e.g.,  circumlocution, 
skimming,  scanning,  informed  guessing).  Students  may  be  given  a  specific 
situation  to  act  out  while  the  teacher  plays  the  role  of  the  interlocutor. 
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For  example,  the  teacher  says/asks:  "Tu  cherches  le  bureau  de  tourisme 
dans  une  ville  que  tu  ne  connais  pas.  Tu  demandes  des  directions  a  un 
policier.  Je  suis  ce  policier.  Qu'est-ce  que  tu  dirais?"  Evaluation  of  student 
performance  can  be  carried  out  as  discussed  above.  For  an  extensive 
discussion  of  role-playing,  suggestions  for  administration  and  evaluation, 
and  a  wide  variety  of  examples,  teachers  are  encouraged  to  consult  other 
related  resources. 

One  disadvantage  of  role-playing  is  that  a  student's  inhibitions  may  distort 
the  results.  Therefore,  in  certain  situations,  such  as  interaction  with 
inhibited  students,  extra  encouragement  by  the  teacher  would  be 
appropriate.  Paraphrasing,  gestures,  further  questions  to  negotiate 
meaning  are  some  natural  negotiation  techniques  to  encourage  reticent 
students  to  express  themselves.  Students  should  not  be  penalized  when  they 
show  a  need  for  this  kind  of  help  in  communicating.  Nevertheless,  for  these 
students,  the  use  of  a  variety  of  question  formats  is  preferred. 

3.     The  cloze  procedure,  an  integrative  question  format,  is  widely  used  as  a 
measure  of  global  second  language  proficiency.  There  are  a  number  of 
variations  of  this  question  format:  random  cloze,  rational  cloze  and 
dictation  cloze. 

Random  Cloze 

Students  are  presented  with  a  written  text  of  an  appropriate  level  of 
difficulty  and  interest,  in  which  every  "nth"  word  has  been  deleted  and 
replaced  by  blanks  of  uniform  length.  The  students'  task  is  to  fill  in  the 
blanks  with  the  appropriate  missing  word. 

Example  1  (Random  Cloze) 

Et  maintenant,  la  meteo.  C'est  bien  I'hiver. 

Qu'est-ce  qu'on  annonce aujourd'hui?  Un  peu  de  tout!  Quel horrible! 

Si  vous  etes  oblige  de aujourd'hui -  petit  conseil :  appelez  un  taxi! 

routes  sont  couvertes  de  glace  et tres  dangereuses.  La  police  rapporte 

deja accidents.  A  I'heure  actuelle,  on de  la  pluie  verglagante.  Au 

cours I'apres-midi,  5a  va  se  changer neige.  On  annonce  10  cm  pour 

soir,  avec  possibilite  de  pluie  avant matin.  Done,  voila!  Pas  tres 

interessant!  vous  n'avez  pas  besoin  de . ,  restez  chez  vous  et  ecoutez  la 

I* 


*  Adapted  with  permission  from  A  la  Radio  by  Porter  and  Pellerin,  1989,  Copp  Clark  Pitman, 
Unite  3,  p.  20. 

Such  tests  are  thought  to  draw  on  a  type  of  language  processing  that  is 
involved  in  authentic  language  behaviour,  i.e.,  the  ability  to  draw  on  a 
comprehensive  knowledge  of  the  rules  of  language.  Although  the  cloze 
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procedure  is  often  scored  by  accepting  only  the  exact  response,  risk-taking 
should  be  encouraged  by  allowing  for  other  appropriate  responses.  \ 

Rational  Cloze 

The  most  useful  way  to  use  the  cloze  procedure  within  the  context  of  this 
program,  especially  at  the  Beginning  level,  might  be  to  test  specific  aspects 
of  the  target  language  within  the  field  of  experience  under  study.  Rational 
cloze  questions  involve  the  deletion  of  predetermined  items,  e.g., 
prepositions,  the  partitive  or  newly  acquired  vocabulary  rather  than  the 
automatic  deletion  of  every  nth  word.  This  is  an  excellent  way  to 
contextualize  the  testing  of  grammar  and  new  vocabulary  and  to  allow  for 
some  creative  use  of  language  learning  differences.  (See  Appendix  A  - 
Question  D  for  an  example  of  this  question  format  on  a  test). 

Other  variations  of  the  cloze  procedure  may  be  even  more  suitable  for 
students  at  the  Beginning  level.  For  instance,  blanks  can  become  multiple 
choice  items  and  students  choose  among  the  response  options  provided,  or 
the  correct  responses  ("mots-ressources")  are  provided  in  random  order,  as 
in  the  example  below. 

Example  2  (Rational  Cloze) 

Mota-ressources: 

I'hiver,  accidenta,  apres-midi,  taxi,  chez,  police,  horrible,  dix,  glace,  neige,  routes,  pluie,  (id 

interessant 


Qu'est-ce  qu'on  annonce  pour  aujourd'hui?  Un  peu  de  tout!  Quel  temps ! 

Si  vous  etes  oblige  de  conduire  aujourd'hui  -  petit  conseil :  appelez  un ! 

Les sont  couvertes  de et  sont  tres  dangereuses.  La rapporte  deja 

plusieurs .  A  I'heure  actuelle,  on  a  de  la vergla^ante.  Au  cours  de 

r ,  ga  va  se  changer  en .  On  annonce cm  pour  ce  soir,  avec 

possibilite  de  pluie  avant  demain  matin.  Done,  voila!  Pas  tres !  Si  vous 

n'avez  pas  besoin  de  sortir,  restez vous  et  ecoutez  la  radio!* 


*  Adapted  with  permission  from  A  la  Radio  by  Porter  and  Pellenn,  1 989,  Copp  Clark  Pitman, 
Unite  3,  p.  20. 

Dictation  Cloze 

In  the  dictation  cloze,  the  cloze  passage  is  dictated  and  the  students  fill  in 
the  gaps  in  the  text  before  them.  The  dictation  cloze  thus  becomes  a 
listening  and  writing  task  rather  than  a  reading  task.  This  is  another 
excellent  format  for  testing  listening  comprehension,  especially  at  the 
Beginning  level.  The  dictation  cloze  also  helps  students  develop  their 
ability  to  concentrate  on  a  particular  task,  an  important  strategy  in  refining 
listening  skills.  Teachers  should  decide  on  the  way  to  mark  student 
responses;  i.e.,  they  have  to  decide  whether  spelling  errors  count  as  errors  or 
whether  they  accept  approximations.  The  "rational  cloze"example  can  also 


38 


French  as  a  Second  Language 
Student  Evaluation  Guide 


be  used  for  dictation  cloze  with  or  without  correct  responses  (mots- 
ressources)  provided. 

When  teachers  are  ready  to  integrate  items  they  have  created  in  a  test,  they 
should  consult  the  checklist  in  Appendix  B  to  make  sure  that  the  test  is 
integrative  and  contextualized.  They  must  also  check  the  test  for  validity 
and  reliability  by  verifying  the  following  two  points:  1)  the  questions  in  the 
test  must  reflect  learner  expectations  and  2)  for  each  learner  expectation, 
there  should  be  more  than  one  question. 

Finally,  teachers  are  encouraged  to  study  the  section  providing  a  sample  of 
items  for  tests  of  communicative  competence  created  for  each  skill,  at  each 
level  of  language  learning  (see  Appendix  C).  In  addition  to  providing 
detailed  examples  for  each  category,  the  section  also  provides  suggestions  on 
how  to  create  similar  test  items.  These  items,  combined  with  question 
format  types  described  earlier,  will  give  teachers  an  idea  of  the  diversity  of 
means  by  which  students  can  be  evaluated  communicatively  and  in  real-life 
situations/contexts  within  the  parameters  of  a  multidimensional 
curriculum. 


Achievement  Tests 

Achievement  tests  may  be  administered  to  evaluate  the  students'  progress  in 
keeping  with  the  more  general  learner  expectations  of  a  given  communicative 
level  (Beginning,  Intermediate,  Advanced)  in  the  FSL  program  of  studies, 
1991.  Tests  of  this  kind  can  be  used  by  teachers  to  place  new  students 
appropriately  and  to  determine  whether  or  not  students  have  attained  the 
requisite  knowledge  and  skills  of  the  Beginning,  Intermediate  or  Advanced 
levels  to  be  able  to  move  on  to  a  higher  level. 

Such  tests,  developed  at  sublevel  or  level  points,  can  also  be  created  by 
individual  school  districts,  schools  or  teachers.  The  guiding  principles  outlined 
for  the  development  of  progress  tests  apply  to  these  tests  as  well.  They  should  be 
context-embedded  and  integrative,  and  they  should  also  evaluate  in  a  balanced 
way  both  the  four  program  components  and  the  four  language  skills. 
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Appendix  A:  Sample  Test  -  "A  Weather  Report  Exam" 


BEGINNING  1:  THE  WEATHER 


A  Weather  Report 


Total: 


/60 


Name: 
Date: 


A.    (Reading  comprehension:  language,  general  language  education) 

Write  the  number  of  the  word  which  matches  the  weather  symbols  from  a 
French-language  newspaper  weather  report. 


1.  Sunny 

2.  Heavy  cloud  or  overcast 


.V^^' 


3.    Rain  or  drizzle 


4.    Snow 


60 


////^/. 
(^///^- 


5.    GO-km/h  northerly  winds 


6.    Gusting  winds 


7.    Sleet 


8.    Fog 


/  I  \ 


9.    Showers 


10.    Sunny  with  intermittent 
cloudy  periods 


/lO 
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B.    (Reading  comprehension:  culture) 

I 

Indicate  whether  the  symbol  comes  from  a  newspaper  from  France  (F)  or  a 
Quebec  (Q)  newspaper  by  writing  F  or  Q  in  the  appropriate  space. 


1. 


3. 


C.    (Written  expression:  communication,  culture,  language,  general  language 
education) 

Lookat  the  map  of  Alberta.  You  are  a  radio  announcer.  Write  a  weather 
report  for  an  English-speaking  city  and  a  French-speaking  town.  In  your 
report,  use  three  expressions  describing  the  weather  and  the  high  and  low 
temperatures. 


Riviire 
laPatz 

• 

Fort               \ 

McMurray      \ 

•              1 

Grande 

\ 

#    Praine 

•              I 

St  Paul          \ 

\ 

Mon 

nville* 

• 
Calgary 

•  Edmonton           I 

•  Red  Deer              \ 

•                          I 

Lethbndge               \ 

« 


Criteria:    Organization:  /5 

Expressions  describing  the  weather:  /5 

Accuracy  of  expressions: /5  ^H 

TOTAL:  /15  ^ 
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D.    (Reading  comprehension/written  expression:  communication,  language) 

Refer  to  the  map  below  and  fill  in  the  blanks.  Monique  and  Paul  are  talking 
to  each  other  on  the  telephone.  Monique  is  from  Saint  Paul. 

MONIQUE:  Hi,  Paul.  How's  it  going? 

PAUL:  Not  great,  Monique. 

MONIQUE:  Why? 

PAUL:  It's  raining  here  in . 


MONIQUE:  That's  a  pity.  Here, 
PAUL:  I  don't  like 


MONIQUE:  Neither  do  I.  It's 


We're  on  holidays.  What  a 


shame  it's  raining.  What's  the  forecast  for  tomorrow? 

PAUL:  

MONIQUE:  Too  bad.  See  you.  Bye,  Paul! 
PAUL:  Bye! 


/5 


E.    (Written  expression:  communication,  language,  general  language 
education) 

It's  winter!  Draw  the  weather  symbols  and  describe  the  weather  for  the 
three  regions  on  the  map. 


47 


French  as  a  Second  Language 
Student  Evaluation  Guide 


E.    (cont'd) 


Criteria:    Communication  of  message:  /5 
Creativity:  /5 
Use  of  expressions:  /5 
Accuracy  of  expressions:  /5 
TOTAL:  /20 

F.    (Reading  comprehension/written  expression:  general  language  education) 

A  bit  of  terminology: 

1.  Underline  four  words  which  resemble  English. 

Voici  un  bulletin  de  meteo  d'Environnement  Canada  :  <Possibilite  de 
precipitations  ce  soir  dans  la  region  de  Saint-Paul. -> 

2.  What  is  the  message?  (Please  write  it  in  French,  using  your  own  words.) 


/5 


i 
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Appendix  B:  Checklist  for  Creating  an  Integrated  Test 
and  Final  Checklist 


A.   Test  Design 

The  following  stages  are  suggestions  for  formulating  a  multidimensional 
test  to  evaluate  the  four  components  in  an  integrated  fashion.  Follow  each 
step  and  check  off  your  choices  as  you  go  along. 

Step  1:  Specify  the  target  audience. 

LeveiySublevel: 

Beginning  level  


Intermediate  level 
Advanced  level 


Step  2:  Specify  the  learner  expectations  to  be  tested. 


1. 
2. 
3. 
4. 
5. 


Step  3:  Decide  on  the  language  skill(s)  to  be  tested. 


Aural  comprehension: 
Oral  production:  


Reading  comprehension: 
Written  expression:  


Step  4:  Decide  on  the  communicative  function  to  be  tested.  Here  are  some 
suggestions. 

listen  and  understand describe 

discuss explain 

apologize infer 

question respond 

negotiate hypothesize 

inform give/ask  directions 

order express  opinions 

narrate express  emotions  (surprise, 

ask  for  information humour,  etc.) 

(Note:  Use  the  function(s)  that  best  suit(s)  the  level/sublevel  and 
the  educational  project.) 
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Step  5:  Decide  on  the  context(s)  or  situation(s)  for  the  test.  Here  are  some 
suggestions. 

an  advertisement  in  the  paper 

a  descriptive  paragraph 

a  television  exceipt  __ 

an  ad  on  the  billboard 

a  telephone  message 

a  francophone  magazine/newspaper  article 

a  film  critique 

a  school  newspaper  __ 

a  weather  forecast 

an  invitation 

a  sports  announcement 

a  P.  A.  announcement  at  school 

a  job  advertisement 

a  letter  giving  or  requesting  information 

a  conversation  between  an  adult  and  a  student 

Step  6:  Decide  on  what  task(s)  the  students  must  perform  in  order  to 

respond  to  the  test  context(s)  or  situation(s).  Here  are  just  a  few 
examples. 

demonstrating  understanding  of  the  main  points  of  a  message  by: 

asking/answering  comprehension  questions 

underlining  the  main  point(s) 

choosing  the  correct  answer  from  a  multiple  choice  list 

choosing  the  correct  answer  from  a  true-or-false  question 

choosing  the  correct  answer  by  matching 

choosing  the  correct  answer  by  problem-solving 

demonstrating  understanding  of  the  finer  details  of  a  message  by: 

asking/answering  comprehension  questions 

underlining  the  main  point(s) 

choosing  the  correct  answer  from  a  multiple  choice  list 

choosing  the  correct  answer  from  a  true-or-false  question 

choosing  the  correct  answer  by  matching  _ 
choosing  the  correct  answer  by  problem-solving 

negotiating  the  meaning  of  a  message  by: 
asking  questions  _ 

answering  questions 

problem-solving 

reading  a  text  for  specific  information 

completing  a  dialogue 

role-playing 

recording  a  message 

initiating  and  carrying  on  a  conversation 

answering  oral,  open-ended  questions 
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answering  written,  open-ended  questions 

f\  answering  personal  questions 

writing  a  response/reaction  to  something 

writing  a  letter 

summarizing  (a  film,  a  sports  event) 

critiquing  an  article,  a  film,  etc. 


Step  7:  To  ensure  that  culture  is  present,  ask  the  following  questions  based 
on  the  context/situation  you  have  chosen. 


Yes  No 


Can  the  presence  of  Francophones  be  noted 

in  this  context? 
Can  cultural  elements  be  discerned? 
Can  francophone  activities  be  identified 

from  this  context? 
Can  differences/similarities  be  discussed 

in  this  context? 
Can  a  francophone  contribution  be  noted 

in  this  context? 
Can  an  interpretation  of  francophone  culture 

be  derived  from  the  context? 


Step  8:  Decide  on  the  linguistic  focus  of  the  test,  keeping  context  and 
communicative  intent  in  mind.  Here  are  some  suggestions. 

topical  vocabulary 

adjectives 

imperative  mood 

adverbs 

affirmative  structures 

connectors:  conjunctions,  prepositions,  etc. 

interrogative  structures 

negative  structures 

verb  tense 

irregular  verbs 

reflexive  verbs 

pronouns 

spelling 

pronunciation 

application  of  grammar  rules 

language  registers:  formal,  informal,  colloquial 

expressions,  etc. 

appropriate  expressions  to  initiate  or  conclude  oral  or  written 

communication 
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Step  9a:  Decide  on  which  learning  strategy  (strategies)  will  be  incorporated 

into  the  test.  (These  are  the  major  ones.  You  may  have  others  you  ill 

wish  to  employ.) 

global  understanding  (tolerance  of  ambiguity) 

risk-taking 

word-symbol  associations 

recognizing  cognates 

using  observation  skills 

hypothesizing 

analysing 

using  inductive  reasoning 

using  deductive  reasoning 

self-correction 

using  circumlocution  (using  gesture  or  other  known  words)  to 
sustain  a  communicative  intent 

Step  9b:  Identify  a  task(s)  in  which  the  strategy  (strategies)  will  be  used. 
Here  are  just  a  few  suggestions. 

identifying  the  key  words 

writing  following  a  model 

guessing  __ 

giving  an  opinion  and  one  supporting  argument M 

problem -solving 

asking  questions 

evaluating  one's  work 

editing  one's  work 

following  instructions 

The  above  steps  ensure  that  the  four  components  are  being  incorporated  in 
the  test.  The  next  two  steps  are  "housekeeping"  items. 

Step  10:  Consider  how  you  will  administer  your  test  item.  Is  the  test  for: 

individuals? small  groups? 

partners? whole  class? 

Step  11:  Note  any  equipment,  resource  person(s)  and  materials  required. 

paper  and  pencil 

tape,  microphone  and  cassette  recorder 

visuals 

handouts 

interviewer 

separate/quiet  room 
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B.    A  Final  Checklist 

Once  you  have  completed  your  test,  you  may  wish  to  do  a  final  check  to 
ensure  that  the  following  elements  are  included: 

1.  Does  the  test: 

contain  an  introduction  to  establish  the  context? 

provide  clear  instructions  for  the  test-taker? 

reflect  the  purpose  of  the  test? 

assess  the  learner  expectations  relating  to  all  four  components: 

experience/communication? 

culture? 

linguistic  code? 

general  language  education? 

relate  to  the  students'  world  knowledge? 

relate  to  the  field  of  experience  explored? 

reflect  natural  and  authentic  real-life  context(s)? 

reflect  francophone  culture  in  a  non-stereotype  fashion? 

test  the  linguistic  knowledge  presented  in  class? 

respect  the  cognitive  maturity  of  the  students? 

challenge  the  students? 

encourage  strategy  use? 

2.  Does  the  test  help  learners  to: 

contribute  their  own  linguistic  and  personal  knowledge? 

use  different  levels  of  thinking  skills? 

see  progress  in  their  learning? 

be  creative  with  their  linguistic  knowledge? 
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Appendix  C:  Exemples  d'activites  d'evaluation  de 

communication  tires  du  document  "Guide 
d'evaluation  des  eleves" 


Introduction 

Le  but  de  cette  annexe  est  de  suggerer  des  elements  communicatifs  pour  reva- 
luation des  quatre  habiletes  communicatives,  et  ce,  a  chaque  niveau. 

Le  choix  final  revient  toujours  a  renseignant(e)  qui  doit  tenir  compte  des  appre- 
nants,  des  objectifs  a  evaluer  par  rapport  aux  quatre  composantes  du  program- 
me d'etudes,  des  ressources  disponibles  et  du  temps  mis  a  sa  disposition. 

Pour  vous  aider,  les  elements  de  chaque  niveau  ont  ete  divises  en  quatre  en 
tenant  compte  de  I'habilete  presentee.  Chaque  element  a  des  objectifs  qui  sont 
decrits  en  fonction  des  composantes  du  programme  d'etudes.  On  decrit  le  do- 
maine  d'experience  traite,  le  but  de  la  communication,  le  point  culturel  sur 
lequel  on  met  I'accent;  et  on  precise  quelle  est  la  strategie  la  plus  employee  et 
quels  elements  de  la  langue  seraient  e values  dans  le  contexte  indique.  A  la  fin 
de  chaque  element,  on  donne  un  ou  des  critere(s)  d'evaluation. 

A  vous  de  choisir  a  partir  des  suggestions  faites  et  des  idees  de  votre  cru. 
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Niveau  Debutant 

COMPREHENSION  DE  L'ORAL 

Grace  a  cette  activite,  on  evalue  la  comprehension  globale  du  message.  L'appre- 
nant  s'appuie  aussi  sur  les  elements  graphiques  de  I'activite  pour  retrouver  les 
details  descriptifs  qu'il/elle  a  entendus. 

Les  objectifs  de  ractivite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  L'habillement 

But  de  la  communication  :  comprendre  une  description  physique  et  vestimen- 

taire,  et  faire  des  deductions  en  se  servant  d'elements 

graphiques 
Contexte  :  jeu-devinette  "de  qui  s'agit-il?» 
Culture  :  identifier  une  presence  francophone 
Exactitude  de  la  langue  :  vocabulaire  de  la  personne  et  de  l'habillement,  verbes 

descriptifs  et  de  presentation 
Formation  langagiere  generate  :  se  concentrer  sur  la  tache 

Activite  d'evaluation 

L'apprenant  a  devant  lui/elle  trois  dessins  ou  photos  de  personnages  habilles 
differemment.  L'enseignant{e)  decrit  I'un  d'eux  et  I'eleve  doit  montrer  celui 
dont  il  s'agit. 

Les  details  descriptifs  peuvent  etre  :  les  cheveux,  le  pantalon  ou  la  jupe,  le  type 
de  chaussures,  et/ou  les  caracteristiques  :  barbe,  lunettes,  etc. 


Exemple  d'une  description : 

Voila  un  homme.  II  porte  une  chemise  de  nuit  blanche.  II  n'a  pas  de  cravate.  II  a 
un  drole  de  chapeau  blanc.  II  a  un  nez  bizarre.  II  est  tres  content  et  il  a  un  grand 
sourire.  Quiest-ce? 
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Oui 

Non 

D 

D 

D 

D 

D 

D 

Parametres  de  I'activite  d'evaluation 

Trouver  au  moins  quatre  dessins  ou  photographies  de  personnages  connus  des 
apprenants  ou  qui  comportent  des  caracteristiques  droles.  En  choisir  un  et  en 
faire  une  description  simple,  en  insistant  sur  les  details  qui  decrivent  tout  spe- 
cialement  I'image  choisie. 

On  peut  varier  ce  test  en  changeant  le  theme.  Par  exemple,  on  peut  choisir  de 
decrire  une  saison,  un  objet  familier  de  la  salle  de  classe  ou  encore,  un  lieu 
connu  de  tous  (p.  ex. :  cafeteria)  et  faire  deviner  aux  eleves  de  quoi  il  s'agit. 

Criteres  d'evaluation 

On  pourrait  verifier  la  comprehension  de  deux  fagons  :  en  groupe,  on  emploie 
une  feuille  ou  les  apprenants  doivent  numeroter  les  descriptions  donnees;  avec 
chaque  apprenant,  on  peut  employer  une  grille  comme  celle  ci-dessous  en 
cochant  le  degre  de  reussite. 

Nom  de  I'apprenant 


Description  1 
Description  2 
Description  3 
etc. 


COMPREHENSION  DE  L'ORAL 

La  situation  de  communication  dans  I'activite  d'evaluation  suivante  est  une 
conversation  entre  deux  amis  de  I'age  des  eleves  qu'on  evalue.  Le  langage  en  est 
simple;  il  y  a  quelques  conventions  discursives  qui  sont  appropriees  a  ce  type  de 
dialogue  et  a  leur  niveau;  par  exemple,  -comment  qa.  va?».  On  evaluera  egale- 
ment  I'exactitude  de  leur  comprehension  de  I'information  transmise  dans  ce 
dialogue. 

Les  objectifs  de  I'activite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  Les  fetes  et  les  celebrations 

But  de  la  communication  :  comprehension  de  I'information  transmise  a  I'aide  de 

questionnement 
Contexte  :  dialogue  entre  deux  amis 
Culture  :  identification  d'une  presence  francophone 
Exactitude  de  la  langue  :  structures  interrogatives  et  de  surprise,  fran^ais  parle 

informel,  vocabulaire  de  la  famille  et  utilisation  du 

futur  simple 
Formation  langagiere  generate  :  identifier  le  sens  d'un  mot  selon  le  contexte 
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Activite  d'evaluation 

Ecoute  deux  fois  le  dialogue  entre  Annette  et  son  amie  Carole.  Lis  les  reponses 
puis  ecoute  a  nouveau  le  dialogue  avant  de  choisir  la  bonne  reponse  : 

C  :  Bonjour  Annette,  comment  ga  va? 

A  :  Bien,  et  toi? 

C  :  Oh!  tr§s  bien,  demain  c'est  ma  fete  et  toute  ma  famille  va  etre  reunie. 

A :  Toute? 

C  :  Oui,  oui,  mes  parents  et  ma  soeur,  puis  mon  oncle,  ma  tante  et  mes  trois  cou- 
sins de  Trois-Rivieres.  On  va  faire  un  barbecue  dans  le  jardin.  Est-ce  que  tu 
veux  venir? 

A  :  Ah  oui!  j'aimerais  ga. 

C  :  Bon  alors,  a  demain,  a  midi! 

Encercle  la  bonne  reponse  : 

1.  a)    Demain,  c'est  la  fete  d'Annette. 

b)  Demain,  c'est  la  fete  de  Carole. 

c)  Aujourd'hui,  c'est  la  fete  de  Carole. 

2.  a)      Ses  grands-parents  vont  etre  la. 

b)  Ses  cousins  vont  etre  la. 

c)  Son  frere  va  etre  la. 

3.  a)      Le  barbecue  commence  le  matin. 

b)  Le  barbecue  commence  a  midi. 

c)  Le  barbecue  commence  le  soir. 

4.  a)      Le  barbecue  va  etre  dans  le  pare. 

b)  Le  barbecue  va  etre  dans  le  jardin. 

c)  Le  barbecue  va  etre  dans  la  cuisine. 

5.  a)      Son  oncle  et  sa  famille  sont  de  I'Alberta. 

b)  Son  oncle  et  sa  famille  sont  du  Quebec. 

c)  Son  oncle  et  sa  famille  sont  de  la  Saskatchewan. 

6.  Reunie,  dans  ce  dialogue,  veut  dire  : 

a)  etre  invitee 

b)  etre  separee 

c)  etre  ensemble 

Parametres  de  I'activite  d'evaluation 

Choisir  une  situation  de  la  vie  courante  des  apprenants  (p.  ex. :  dialogue  dans  la 
famille,  entre  amis  a  propos  d'un  voyage  ou  de  I'habillement)  dont  le  vocabulaire 


•I 
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et  les  structures  (formules  de  salutations,  d'initiation  de  conversations,  etc.)  ont 
ete  etudies  avant  le  test.  Puis  preparer  un  dialogue  simple  entre  deux  interlocu- 
teurs.  Ensuite  rediger  des  questions  de  comprehension  oil  les  reponses 
apparaissent  sous  forme  de  choix  multiples.  II  faut  s'assurer  que  les  choix  soient 
mutuellement  exclusifs  et  qu'il  n'y  ait  qu'une  seule  reponse  possible.  Faire 
ecouter  deux  fois  le  passage  aux  apprenants  puis  leur  faire  lire  les  reponses  et 
reecouter  le  passage  une  troisieme  fois.  Ce  type  de  conversation  permettra  aux 
apprenants  de  se  familiariser  avec  la  langue  parlee.  Les  instructions  du  test 
doivent  etre  en  frangais.  On  s'assurera  que  les  eleves  connaissent  bien  le 
vocabulaire  et  les  structures  utilises. 

Critere  d'evaluation 

Un  point  pour  chaque  bonne  reponse. 

COMPREHENSION  DE  LECRIT 

Grace  a  cette  activite  on  peut  evaluer  la  comprehension  de  I'information  trans- 
mise  dans  un  court  paragraphe  descriptif.  On  peut  utiliser  du  vocabulaire 
specialise  deja  etudie,  mais  il  doit  etre  place  dans  un  contexte  coherent. 

Les  objectifs  de  ractivite  d'evaluation  sont  les  suivants : 

Domaine  d'experience  :  La  communaute 

But  de  la  communication  :  comprendre  des  details  simples  descriptifs  et  faire 

des  hypotheses 
Contexte  :  paragraphe  descriptif  d'une  profession 
Culture  :  identification  de  la  presence  francophone 
Exactitude  de  la  langue  :  langue  ecrite  simple,  vocabulaire  du  temps  (meteo), 

verbes  d'action,  adverbes  de  temps  et  utilisation  du 

present 
Formation  langagiere  generale  :  associer  un  message  ecrit  a  une  illustration 

Activite  d'evaluation 

Qui  est-ce? 

Lis  le  paragraphe  suivant  et  encercle  le  bon  dessin  : 

Pendant  toute  I'annee,  meme  quand  il  fait  tres  froid  ou  quand  il  pleut,  il  circule 
dans  les  rues  ou  sur  les  routes  pour  apporter  notre  courrier.  II  commence  sou- 
vent  tres  tot  le  matin  a  distribuer  lettres,  revues  et  colis. 
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Dessins  de  quatre  tetes  avec  coiffure  : 

facteur,  pompier,  ouvrier  de  construction,  cuisinier. 


Parametres  de  I'activite  d'evaluation 

Trouver  ou  creer  un  texte  simple  qui  decrit  un  domaine  d'experience  connu  des 
eleves  (p.  ex. :  I'ecole,  la  communaute,  les  sports)  dont  le  vocabulaire  a  deja  ete 
etudie.  Puis  preparer  des  illustrations  qui  demontrent  tres  clairement  le  sens 
du  vocabulaire  employe  dans  le  texte.  Les  instructions  du  texte  doivent  etre  en 
frangais.  On  s'assurera  que  les  eleves  connaissent  bien  le  vocabulaire  et  les 
structures  utilises. 

Critere  d'evaluation 

Un  point  povur  chaque  bonne  reponse. 

COMPREHENSION  DE  LECRIT 

Cette  activite  de  communication  permet  d'evaluer  la  comprehension  au  niveau 
de  I'exactitude  de  I'information  transmise  :  une  affiche  authentique  trouvee  sur 
un  babillard  a  I'ecole  avec  du  vocabulaire  connu. 

Les  objectifs  de  ractivite  sont  les  suivants : 

Domaine  d'experience :  L'ecole 

But  de  la  communication  :  comprendre  des  renseignements  de  base  et  des 

instructions  precises 
Contexte  :  les  petites  annonces 
Cult\ire  :  identifier  une  presence  francophone 
Exactitude  de  la  langue  :  utilisation  de  vocabulaire  courant  et  descriptif,  du 

verbe  pouvoir  et  du  temps  present 
Formation  langagiere  generale  :  identifier  le  sens  des  mots  en  utilisant  le  con- 
texte 

Activite  d'evaluation 

Voici  une  petite  annonce  du  journal  de  ton  ecole.  Lis  cette  annonce  et  reponds 
par  oui  ou  par  non : 
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CHAT  A  CONNER 

Joli  chat  cherche  une  maison.  C'est  un  male  age  d'un  an. 

II  a  le  poll  long,  gris  et  blanc. 

Si  tu  es  interesse,  tu  peux  telephoner  au  243-2565  le  soir  ou  les  fins  de  semaine. 

OUI  NON 

1.  C'est  un  chien  ^  donner.  

2.  C'est  un  petit  chat  a  vendre.  

3.  L'animal  a  douze  mois.  

4.  L'animal  est  tout  de  la  meme  couleur.  

5.  Tu  peux  telephoner  le  samedi  ou  le  dimanche.  

6.  Les  «fms  de  semaine»  veulent  dire  la  meme  chose  que 

les  «weekends>>.  

Parametres  de  I'activite  d'evaluation 

Pour  cette  activite,  utiliser  d'authentiques  messages  trouves  a  I'ecole  ou  adapter 
ceux  qui  se  trouvent  chez  le  depanneur  du  coin  (a  cote  de  I'ecole)  et  dont  le  theme 
comporte  un  certain  interet  pour  les  eleves  (p.  ex. :  I'achat  ou  la  vente  d'une  bicy- 
clette  usagee,  une  offre  de  travail  pour  la  distribution  de  journaux,  etc.).  S'il  y  a 
des  mots  difTiciles,  simplifier  le  texte  du  message  ou  donner  une  petite  definition 
du  mot  en  frangais,  a  cote  du  texte,  ou  encore  employer  un  dessin.  Les 
instructions  de  I'activite  doivent  etre  en  frangais.  On  s'assurera  que  les 
apprenants  connaissent  bien  le  vocabulaire  et  les  structures  utilises. 

Critere  d'evaluation 

Un  point  pour  chaque  bonne  reponse. 


PRODUCTION  ORALE 

Cette  activite  presente  une  situation  de  communication  authentique  et  simple  : 
laisser  un  message  avec  des  renseignements  de  base  sur  le  repondeur  telephoni- 
que  de  son  ami. 

Les  objectifs  de  I'activite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  Les  personnes  autour  de  soi 

But  de  la  communication  :  produire  quelques  renseignements  sous  forme  de 

message 
Contexte  :  message  sur  repondeur  telephonique 
Culture  :  employer  la  langue  courante 

Exactitude  de  la  langue  :  presentatif  (c'est,  il  est),  les  chifTres,  temps  present 
Formation  langagiere  generale  :  creer  volontairement  un  message  simple  a  par- 

tir  des  mots  et  des  phrases  courantes 
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Activite  d'evaluation 

Tu  telephones  a  ton  amie  Christine  mais  elle  n'est  pas  la.  Laisse  un  message  sur 
son  repondeur  avec  ton  nom,  ton  numero  de  telephone  et  I'heure  de  ton  appel. 

Parametres  de  Tactivite  d'evaluation 

Le  telephone  est  un  moyen  de  communication  privilegie  dans  la  vie  des  adoles- 
cents; il  s'agit  simplement  de  trouver  une  situation  authentique  ou  I'eleve  doive 
laisser  un  message.  Le  theme  peut  varier  :  inviter  un  ami  a  une  partie  de  base- 
ball, demander  de  I'aide  pour  un  devoir,  etc.  On  pourrait  tout  aussi  bien  laisser 
un  message  k  un(e)  ami(e),  a  son  enseignant(e)  de  frangais  ou  a  sa  mere.  Une 
fois  le  theme  et  I'interlocuteur  trouves,  il  faut  choisir  quelle  information  I'eleve 
devra  donner  dans  son  message  pour  que  les  instructions  soient  claires;  par 
exemple  :  «tu  dois  donner  ton  numero  de  telephone". 

L'eleve  doit  enregistrer  sa  voix  pour  que  I'experience  reproduise  exactement 
celle  de  la  vie  reelle. 

Criteres  d'evaluation : 

Exactitude  du  message; 

Exactitude  de  la  langue  (structure,  vocabulaire,  prononciation). 


PRODUCTION  ORALE 

Dans  I'activite  suivante,  il  s'agit  de  produire  un  message  dirige  a  toute  I'ecole, 
d'utiliser  la  fonction  descriptive  de  la  langue  avec  du  vocabulaire  habituel,  et  de 
donner  des  directives  precises. 

Les  objectifs  de  I'activite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience :  L'habillement 

But  de  la  communication  :  decrire  un  objet  courant  et  determiner  un  endroit 

precis 
Contexte  :  annonce  d'un  objet  trouve 
Exactitude  de  la  langue  :  vocabulaire  de  l'habillement,  verbe  indiquant 

I'emplacement,  temps  present 
Formation  langagiere  generale  :  creer  volontairement  un  message  simple  a 

partir  du  vocabulaire  et  des  phrases  courantes 


62 


French  as  a  Second  Language 
Student  Evaluation  Guide 


Activite  d'evaluation 

Aujourd'hui  a  I'ecole  tu  trouves  un  chandail.  Tu  transmets  un  message  a 
Tinterphone.  Decris  le  chandail :  sa  couleur,  sa  forme,  sa  taille  et  dis  ou  on  peut 
le  trouver. 

Parametres  de  I'activite 

Avant  de  commencer  cette  activite  d'evaluation,  demander  aux  eleves  d'ecouter 
des  messages  a  I'interphone  pour  se  familiariser  avec  les  themes  presentes  et  les 
expressions  utilisees.  Expliquer  a  I'eleve  que  pour  produire  son  annonce,  il  ou 
elle  doit  utiliser  les  memes  strategies  qu'en  anglais  et  done  qu'il  faudra  se  refe- 
rer  a  son  propre  domaine  d'experience.  Par  exemple,  penser  aux  messages 
entendus  a  I'interphone  pendant  la  semaine.  Pour  administrer  le  test,  donner  a 
I'eleve  une  carte  sur  laquelle  I'activite  et  I'article  seront  decrits  pour  qu'il  ou  elle 
puisse  lire  les  consignes.  Mettre  I'eleve  a  I'aise  et  lui  laisser  assez  de  temps  pour 
reflechir  a  son  message  avant  qu'il  ou  elle  commence  a  parler.  L'encourager  a 
parler  fort  et  a  donner  beaucoup  de  details  descriptifs  pour  preciser  I'informa- 
tion  transmise.  Enfin,  donner  un  microphone  a  I'eleve  pour  que  la  situation  soit 
plus  reelle  et  pour  I'enregistrer.  On  peut  changer  le  theme  du  message  en  chan- 
geant  le  type  d'objets  trouves,  par  exemple  :  un  portefeuille  ou  bien  un  carnet 
d'adresses. 

Criteres  d'evaluation : 

Exactitude  du  message; 

Exactitude  de  la  langue  (structure,  vocabulaire,  prononciation). 


EXPRESSION  ECRITE 

L'eleve  sera  e value  sur  I'exactitude  de  information  transmise.  La  redaction  du 
message  et  le  vocabulaire  en  sont  simples. 

Les  objectifs  de  Tactivite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  Les  personnes  autour  de  soi  et  la  communaute 
But  de  la  communication  :  ecrire  des  renseignements  specifiques 
Contexte  :  une  note  pour  un  membre  de  la  famille 
Culture  :  identifier  un  nom  fran^ais  dans  le  texte 

Exactitude  de  la  langue  :  style  informel  (note),  vocabulaire  (date,  heure  et  lieu) 
Formation  langagiere  generate  :  identifier  le  sens  du  message  en  utilisant  le 

contexte 
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Activite  d'evaluation 

Dr  Tremblay,  le  dentiste,  vient  de  telephoner.  Ta  mere  a  un  rendezvous  demain 
k  deux  heures.  Ecris  une  note  pour  dire  a  ta  mere  d'aller  chez  le  dentiste. 
Identifie  la  personne  qui  a  appele  et  donne  le  jour  et  I'heure  exacte  du  rendez- 
vous. 

Parametres  de  I'activite  d'evaluation 

Donner  a  chaque  eleve  une  feuille  avec  les  consignes  de  I'activite  en  laissant 
assez  d'espace  pour  qu'il  ou  elle  puisse  rediger  la  note  en-dessous.  Choisir  une 
situation  que  les  eleves  connaissent,  puis  expliquer  que  pour  rediger  cette  note 
il  faut  se  servir  de  son  propre  domaine  d'experience.  lis  devront,  par  exemple, 
penser  a  la  demiere  note  qu'ils  ont  ecrite  a  la  maison.  Laisser  un  temps  de 
reflexion  aux  eleves  puis  leur  demander  de  rediger  le  texte  de  leur  message.  Les 
encourager  a  donner  tous  les  details  necessaires  pour  que  le  message  soit  clair. 
On  peut  varier  I'activite  en  changeant  la  personne  a  qui  est  adresse  le  message 
ainsi  que  son  theme,  par  exemple  :  un  ami  de  ton  frere  veut  rencontrer  ce  der- 
nier a  19  heures,  le  rendez-vous  que  ta  soeur  avait  chez  le  medecin  a  ete  annule, 
etc.  Dans  cette  activite,  on  ne  foumit  aucune  indication  aux  eleves  quant  au 
format  a  utiliser  pour  la  redaction  de  la  note,  ce  qui  ajoute  un  cran  a  la  difTiculte 
d'execution.  En  contrepartie,  les  eleves  peuvent  utiliser  un  style  tres  personnel 
et  avoir  plus  de  liberte  dans  la  presentation  de  cette  note. 

Criteres  d'evaluation 

Exactitude  du  message; 

Exactitude  de  la  langue  (structxire,  vocabulaire,  orthographe). 


EXPRESSION  ECRITE 

Cette  activite  d'evaluation  permet  d'e valuer  I'emploi  creatif  de  la  langue  a 
I'ecrit. 

Les  objectifs  de  I'activite  sont  les  suivants  : 

Domaine  d'experience  :  Les  activites 

But  de  la  communication  :  ecrire  les  directives  pour  jouer  un  nouveau  jeu 
Contexte  :  les  regies  du  jeu 

Culture  :  employer  une  regie  du  jeu  de  petanque  et  une  autre  du  hockey 
Exactitude  de  la  langue  :  I'imperatif,  les  verbes  en  -ER;  le  vocabulaire  approprie 
Formation  langagiere  generale  :  identifier  le  sens  des  mots  en  utilisant  le 

contexte 
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Activite  d'evaluation 

Tu  dois  donner  une  explication  a  tes  pairs  des  cinq  principales  regies  du  nou- 
veau  jeu  «Petockey».  Ecris  les  cinq  directives  necessaires  pour  gagner. 

Parametres  de  ractivite  d'evaluation 

Choisir  deux  mots  fran^ais  qui  peuvent  etre  facilement  fusionnes  et  qui  appor- 
tent  des  points  connus  par  tous  les  eleves.  Ensuite,  on  cree  un  nouveau  mot  qui 
rejoint  les  points  souleves  par  les  deux  mots  d'origine,  et  on  demande  aux  eleves 
de  developper  une  nouvelle  definition  de  ce  mot.  On  peut  varier  I'element 
d'evaluation  en  choisissant  un  objet  plutot  qu'une  activite.  Le  but  ici  est  de 
developper  chez  I'eleve  I'habilete  de  creation  langagiere  en  I'obligeant  a 
employer  ses  connaissances  linguistiques. 

Criteres  d'evaluation 

Exactitude  du  message; 

Exactitude  de  la  langue  (structure,  vocabulaire,  orthographe); 

Creativite. 
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Niveau  Intermediaire 

Dans  cette  activity,  on  va  ^valuer  la  comprehension  de  differents  details  descrip- 
tifs  (poche,  poignee,  etc.).  L'el^ve  pourra  s'appuyer  siir  les  illustrations  de  I'arti- 
cle  en  question.  On  peut  varier  cette  activite  k  partir  d'objets  differents  ou  en 
employant  des  personnes  comme  exemples. 

Les  objectifs  de  I'activit^  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  La  sant6  et  I'exercice  physique;  la  mode;  le  monde  du 

travail 
But  de  la  communication :  comprendre  une  description  et  faire  des  deductions 

en  se  servant  d'elements  graphiques 
Contexte  :  deviner  de  quel  objet  il  s'agit 

Exactitude  de  la  langue  :  frangais  parle,  vocabulaire  descriptif  (p.  ex. :  en  toile 

grise,  avec  une  poche,  fermeture  eclair),  pronom  per- 
sonnel complement  (D 
Formation  langagidre  generale  :  faire  des  hypotheses  sur  les  points-cles 

Activite  d'evaluation 

Pendant  les  vacances,  tu  travailles  au  Bureau  des  objets  trouves  de  la  gare  d'au-      (JB*' 
tobus.  Un  adolescent  se  presente,  et  il  te  decrit  le  sac  qu'il  a  oublie  la  veille  dans 
I'autobus  51.  Ecoute  sa  description  deux  fois,  puis  choisis  quel  sac  tu  vas  lui 
rendre : 


«J'ai  oublie  mon  sac  hier  dans  I'autobus  51.  II  etait  vers  dix-huit  hevires.  Mon 
sac  est  en  toile  grise  assez  epaisse.  II  a  une  poche  s;ir  le  cote.  II  se  ferme  avec 
une  fermeture  eclair.  II  a  une  poignee  sur  chaque  cote  et  aussi  une  bandouliere 
pour  le  porter  sur  I'epaule.  Est-ce  que  vous  croyez  qu'on  vous  I'a  rapporte?» 

Dessins  de  trois  sacs  : 
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Parametres  de  I'activite  d'evaluation 

Choisir  un  objet  connu  des  eleves,  a  Tinterieur  d'une  situation  authentique  (I'ou- 
bli  d'un  sac  dans  un  autobus).  Pour  creer  le  texte  enregistre,  demander  a  d'au- 
tres  eleves  de  le  rediger  (p.  ex. :  un  autre  groupe  de  la  meme  classe  ou  d'une 
autre  classe).  Ainsi  se  sert-on  de  I'experience  des  eleves  et  de  leur  connaissance 
de  ce  type  d'enonce.  On  peut  leur  montrer  les  similarites  entre  le  fran^ais  et 
I'anglais  au  niveau  des  strategies  du  discours.  Faire  enregistrer  le  passage  par 
une  personne  francophone  pour  que  les  eleves  s'habituent  a  une  prononciation 
differente  ou  a  un  accent  different. 

Critere  d'evaluation 

Un  point  pour  chaque  bonne  reponse. 

COMPREHENSION  DE  L'ORAL 

Ce  court  extrait  radiophonique  presente  une  annonce  pour  un  emploi  a  temps 
partiel.  Le  style  est  informel.  On  evaluera  autant  la  comprehension  des  struc- 
tures que  celle  du  contenu. 

Les  objectifs  de  I'activite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  Le  monde  du  travail 

But  de  la  communication  :  comprehension  de  renseignements  et  d'instructions 

precises 

Contexte  :  un  extrait  radiophonique 

Exactitude  de  la  langue  :  frangais  parle,  expressions  courantes  (p.  ex. :  au  micro, 

voila  ta  chance),  vocabulaire  des  emplois  (p.  ex. : 
moniteur,  expliquer,  activites),  emploi  du  present,  du 
passe  compose  et  de  I'imperatif 

Formation  langagiere  generale  :  faire  des  hypotheses  sur  les  points-cles 

Item 

Ecoute  deux  fois  ce  coxirt  extrait  de  radio  et  reponds  aux  questions  par  un  oui  ou 
par  un  non  et  donne  la  bonne  reponse  dans  le  cas  d'un  non  : 

« Au  micro  c'est  Yves  qui  vous  parle,  bonjour! 

Pour  les  vacances  qui  s'en  viennent,  on  demande  un  ou  une  jeune  de  14  a  16  ans 
pour  travailler  comme  monitexu*  ou  monitrice  toutes  les  fins  de  semaine  au 
Centre  culturel  francophone.  Tu  as  deja  travaille  avec  des  enfants  et  tu  sais 
bien  comment  leur  expliquer  de  nouvelles  activites.  Tu  preferes  etre  dehors  et 
tu  pratiques  differents  sports.  Alors,  voila  ta  chance!  Compose  vite  le  233- 
4040! » 
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Questions:  OUI       NON     CORRECTION 

1.  On  offre  un  emploi  d'enseignant(e).  

2.  II  faut  avoir  au  moins  dix-huit  ans.  

3.  On  doit  aimer  les  sports.  

4.  II  faut  s'occuper  de  personnes  agees.  

5.  On  doit  parler  fran^ais  

Parametres  de  I'activite  d'evaluation 

Enregistrer  un  court  extrait  d'un  programme  de  radio  en  frangais  pour  que  les 
eleves  s'habituent  a  une  prononciation  ou  a  un  accent  different  du  leur  ainsi 
qu'a  un  rythme  plus  rapide  que  celui  de  la  salle  de  classe.  Choisir  un  extrait 
dont  le  theme  interesse  les  eleves  et  qui  correspond  a  leur  domaine  d'experience 
(les  emplois  d'ete).  Rediger  des  questions  de  comprehension  auxquelles  les 
eleves  repondront  par  un  oui  ou  par  un  non.  L'information  et  les  instructions 
auront  ete  transmises  par  I'extrait. 

Critere  d'evaluation 

Un  point  pour  chaque  bonne  reponse. 

Quand  les  eleves  doivent  donner  la  reponse  correcte,  il  faut  seulement  corriger 
le  sens  de  leurs  messages  et  non  I'orthographe  a  moins  qu'elle  n'empeche  la  com- 
prehension du  message. 

COMPREHENSION  DE  L'ECRIT 

Pour  ce  texte,  les  eleves  doivent  decouvrir  des  indices  qui  leur  permettront  de 
trouver  de  quel  sport  il  s'agit;  ainsi,  en  plus  de  bien  comprendre  les  details,  ils 
doivent  egalement  avoir  une  comprehension  generale  du  passage. 

Les  objectifs  de  I'activite  d'evaluation  sont  les  suivants : 

Domaine  d'experience  :  La  sante  et  I'exercice  physique 

But  de  la  communication  :  comprendre  des  details  simples  et  descriptifs 

Contexte  :  deviner  de  quel  sport  il  s'agit 

Exactitude  de  la  langue  :  vocabulaire  specialise  du  domaine  des  sports  (p.  ex. : 

jeu,  equipe,  circuler,  pratiquer),  adjectifs  descriptifs 
(p.  ex. :  dangereux,  special),  verbe  impersonnel  (il 
faut)  et  structure  comparative  (le  plus) 

Formation  langagiere  generale  :  faire  des  hypotheses  sur  les  points-cles 
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Activite  d'evaluation 

Lis  les  instructions  suivantes  et  a  partir  de  ces  explications,  ecris  le  nom  du 
sport: 

Pour  pouvoir  pratiquer  ce  sport  qui  peut  etre  dangereux,  tu  dois  porter  un 
equipement  special.  Le  but  de  ce  jeu  est  de  faire  circuler  une  petite  rondelle  de 
caoutchouc,  sur  glace,  entre  les  differents  joueurs  de  la  meme  equipe.  II  faut 
arriver  a  placer  la  rondelle  dans  les  filets  de  I'equipe  adverse.  Ce  sport  demande 
de  la  rapidite,  de  I'adresse  et  de  la  precision  en  meme  temps  qu'une  excellente 
forme  physique.  La  saison  d\ire  de  six  a  sept  mois  par  annee. 

C'est  quel  sport? 


Parametres  de  ractivite  d'evaluation 

Choisir  un  domaine  d'experience  que  les  eleves  connaissent  et  aiment,  et  dont  le 
vocabulaire  a  ete  etudie  auparavant  (p.  ex. :  les  sports,  le  monde  du  travail). 
Puis  rediger  un  paragraphe  expliquant  le  theme  choisi  (comment  pratiquer  ce 
sport)  et  contenant  beaucoup  de  details  descriptifs.  II  ne  doit  y  avoir  qu'une 
reponse  possible. 

Critere  d'evaluation 

Un  point  povu*  chaque  bonne  reponse. 

II  faut  donner  un  point  pour  la  reponse  a  moins  que  I'orthographe  n'empeche  de 
bien  comprendre  tout  le  message. 

COMPREHENSION  DE  L'ECRIT 

Ce  texte  est  tire  d'un  magazine.  II  permettra  d'evaluer  la  comprehension  d'un 
paragraphe  de  style  formel  avec  differents  temps  (p.  ex. :  present,  passe  compo- 
se) et  dont  le  sujet  pourrait  interesser  les  eleves  de  cet  age  (p.  ex. :  une  competi- 
tion musicale). 

Les  objectifs  de  I'activite  d'evaluation  sont  les  suivants : 

Domaine  d'experience  :  Les  clubs  et  les  associations,  I'argent 

But  de  la  communication  :  comprendre  I'information  d'un  texte  avec  les  temps 

present  et  passe 
Contexte  :  un  article  de  magazine  au  sujet  d'une  competition  musicale 
Culture  :  identifier  les  differences  et  les  ressemblances  dans  les  niveaux  sco- 
laires 
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Exactitude  de  la  langue  :  style  ecrit  formel,  verbes  irreguliers  (vouloir,  pouvoir), 

verbes  pronominaux  (s'inscrire,  se  depecher),  verbe 
impersonnel  (il  faut),  pronom  personnel  complement 
(y),  emploi  du  present  et  du  passe  compose 

Formation  langagiere  generate  :  faire  des  hypotheses  sur  les  points-cles 

Activite  d'evaluation 

Lis  I'article  de  journal  qui  suit  et  choisis  ensuite  les  bonnes  reponses. 

Depuis  dix  ans  il  y  a  des  musiciens  et  musiciennes  du  Canada  et  des  Etats-Unis 
qui  participent  a  "Music  Fest*.  C'est  une  competition  qui  a  lieu  a  Toronto  oii  se 
rendent  des  chanteurs,  des  chanteuses  et  des  groupes  qui  viennent  des  universi- 
tes,  des  colleges  et  des  ecoles  secondaires.  En  1987,  une  jeune  Quebecoise  a 
gagne  le  premier  prix.  La  ministre  federale  des  Communications  lui  a  donne 
une  bourse  de  3  500  $.  Si  toi  aussi  tu  veux  y  participer,  il  faut  t'inscrire  avant  le 
30  decembre;  alors,  depeche-toi! 

Questions : 

1.  L'article  parle 

a)  d'une  competition  musicale  au  Quebec; 

b)  d'une  competition  musicale  en  Ontario; 

c)  d'une  competition  sportive  a  Toronto; 

d)  d'une  competition  educative  a  Saint-Paul. 

2.  C'est  une  competition 

a)  k  laquelle  seulement  les  Canadiens  et  les  Canadiennes  peuvent  partici- 
per; 

b)  k  laquelle  seulement  les  Americains  et  les  Americaines  peuvent  partici- 
per; 

c)  k  laquelle  tout  le  monde  en  Amerique  du  Nord  peut  participer; 

d)  pour  laquelle  on  doit  pouvoir  chanter  en  fran^ais. 

3.  Tu  peux  t'inscrire 

a)  si  tu  frequentes  une  ecole  elementaire; 

b)  si  tu  frequentes  un  CEGEP; 

c)  si  tu  frequentes  I'ecole  secondaire  ou  post-secondaire; 

d)  si  tu  es  musicien(ne)  professionnel(le). 

4.  Tu  dois  t'inscrire 

a)  avant  la  fin  de  I'annee; 

b)  avant  la  rentree  scolaire; 

c)  aussitot  que  possible; 

d)  apres  le  30  decembre. 
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5.     Le  premier  prix 

a)  est  une  bourse  provinciale; 

b)  est  une  bourse  federale; 

c)  est  en  dollars  americains; 

d)  est  de  3  500  francs. 

Parametres  de  I'activite  d'evaluation 

Trouver  un  article  dans  une  revue  ou  un  journal  portant  sur  un  theme  qui  inte- 
resse  les  eleves  (p.  ex. :  la  mode,  I'environnement )  et  dont  ils  connaissent  le 
vocabulaire.  Au  besoin,  simplifier  le  texte  ou  donner  les  mots  difficiles  dans  un 
glossaire  frangais.  S'assurer  que  le  texte  comporte  les  structures  grammaticales 
et  les  temps  des  verbes  a  evaluer.  Puis  rediger  quelques  questions  de 
comprehension  sur  I'information  transmise.  Les  eleves  doivent  choisir  la 
meilleure  reponse. 

Critere  d'evaluation 

Un  point  pour  chaque  bonne  reponse. 


PRODUCTION  ORALE 

Cette  activite  d'evaluation  presente  un  echange  vraisemblable  entre  deux  pairs. 
Le  style  est  informel  mais  I'eleve  devra  utiliser  les  formes  appropriees  pour 
s'excuser.  Il/elle  aura  la  possibilite  d'utiliser  la  forme  negative  ou  interrogative 
dans  ce  court  echange. 

Les  objectifs  de  I'activite  d'evaluation  sont  les  suivants : 

Domaine  d'experience  :  Les  ami(e)s  du  coeur 
But  de  la  communication  :  s'excuser  aupres  d'un(e)  ami(e) 
Contexte  :  interaction  avec  un  pair  a  propos  de  la  perte  d'un  objet 
Exactitude  de  la  langue  :  style  informel,  formules  d'excuse  (p.  ex. :  je  m'excuse, 

je  suis  desole[e],  je  regrette),  structures  negatives  (je 
n'arrive  pas  a  trouver...)  et  interrogatives  (est-ce  que 
je  peux...),  intonation  appropriee 
Formation  langagiere  generale  :  identifier  ses  besoins  communicatifs  face  a  la 

tache  en  definissant  le  probleme  et  en  etablis- 
sant  les  objectifs 

Activite  d'evaluation 

Un  ami  t'a  prete  son  manuel  de  mathematiques.  Tu  veux  le  lui  rendre  mais  tu 
ne  le  trouves  plus.  Qu'est-ce  que  tu  lui  dis  quand  tu  le  rencontres  a  la  cafeteria? 
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Parametres  de  I'activite  d'evaluation 

Choisir  une  situation  authentique  ou  I'eleve  devra  presenter  des  excuses  ou  bien 
exprimer  d'autres  emotions  (p.  ex. :  sympathie,  regrets,  etc.).  Suivant  I'interlo- 
cuteur  auquel  I'eleve  s'adresse,  le  style  utilise  sera  plus  ou  moins  formel  (son 
enseignant[e]  de  fran5ais  ou  un[e]  ami[e]). 

Criteres  d'evaluation 

Organisation  des  idees; 

Clarte  du  message; 

Exactitude  de  la  langue  (structure,  vocabulaire,  prononciation); 

Creativite  du  message. 


PRODUCTION  ORALE 

Pour  cette  activite  I'eleve,  dans  un  style  assez  formel  (un  compte  rendu  devant 
la  classe  entiere),  doit  donner  son  opinion  a  propos  d'un  film  de  son  choix.  Il/elle 
devra  utiliser  un  contexte  au  passe  pour  raconter  une  scene.  Il/elle  emploiera 
des  constructions  comparatives  et  justifiera  son  choix  de  film. 

Les  objectifs  de  ractivite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  La  vie  sociale 

Butde  la  communication  :  donner  oralement  une  opinion  preparee  a  I'avance 

Contexte  :  faire  un  compte  rendu  et  la  critique  d'un  film 

Exactitude  de  la  langue  :  style  formel,  expressions  d'opinion  (p.  ex. :  a  mon  avis, 

je  pense  que),  structures  de  comparaison  (meilleur 
que),  emploi  des  temps  '<present»  et  •<passe'> 

Formation  langagiere  generate  :  developper  et  utiliser  ses  propres  instruments 

de  reference 

Activite  d'evaluation 

Ce  matin  tu  dois  faire  un  compte  rendu,  en  frangais  et  devant  ta  classe,  d'un  film 
que  tu  as  vu.  Dans  cet  expose,  dis  si  tu  I'as  aime  et  pourquoi,  identifie  quelle  en 
etait  la  scene  la  plus  marquante  et  enfin  compare-le  a  un  autre  film. 

Parametres  de  I'activite  d'evaluation 

Demander  a  I'eleve  de  choisir  un  spectacle  (p.  ex. :  film,  piece  de  theatre)  ou  un 
livre  (p.  ex. :  roman,  nouvelle)  qu'il  ou  elle  a  aime  et  d'en  faire  un  compte  rendu 
critique  devant  la  classe.  Bien  preciser  dans  les  instructions  tout  ce  que  cet  ex- 
pose doit  comporter  :  est-ce  que  I'eleve  a  aime  le  film,  pourquoi,  raconter  une 
scene  marquante  et  finalement  le  comparer  a  un  autre.  On  pourra  enregistrer 
I'expose  de  I'eleve  afin  de  faciliter  le  processus  de  correction  du  test. 


% 
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Criteres  d'evaluation 

Contenu; 

Clarte  du  message; 

Exactitude  de  la  langue  (structure,  vocabulaire,  prononciation); 

Organisation  des  idees; 

Creativite. 


EXPRESSION  ECRITE 

L'eleve  doit  rediger  une  invitation  simple  en  utilisant  le  vocabulaire  et  les 
expressions  deja  etudies. 

Les  objectifs  de  ractivite  d'evaluation  sont  les  suivants : 

Domaine  d'experience  :  Les  fetes  et  les  celebrations 

But  de  la  communication  :  rediger  une  note  de  faire-part 

Contexte  :  une  note  invitant  quelqu'un  a  une  celebration 

Culture  :  employer  ses  connaissances  des  differences  et  des  ressemblances  entre 

les  invitations  formelles  et  informelles 
Exactitude  de  la  langue  :  creer  des  phrases  simples  reliees  entre  elles  en 

utilisant  les  expressions  et  le  vocabulaire  appropries 
Formation  langagiere  generale  :  identifier  ses  besoins  face  au  developpement 

d'une  invitation  formelle  ou  informelle. 

Activite  d'evaluation 

Ecris  une  carte  de  faire-part  ^ pour  I'inviter  a  ta  partie  (fete).  Au 

moins,  decris  quand,  ou  et  a  quelle  heure  elle  aura  lieu.  C'est  k  toi  de  choisir  le 
style  approprie. 

Parametres  de  I'activite  d'evaluation 

A  partir  de  ces  objectifs,  identifier  une  situation  authentique  ou  l'eleve  devrait 
ecrire  une  note  de  faire-part.  Par  exemple,  l'eleve  envoie  un  petit  mot  a  son 
correspondant  francophone  I'invitant  a  venir  passer  une  fin  de  semaine  chez 
lui/elle.  Les  instructions  du  test  doivent  etre  en  frangais.  On  s'assurera  que  les 
eleves  connaissent  bien  le  vocabulaire  et  les  structures  utilises.  En  variant  le 
destinataire  et  le  theme  de  I'invitation,  on  peut  changer  les  termes  d'adresse  en 
allant  du  plus  formel  (p.  ex. :  inviter  une  personnalite  de  la  communaute  franco- 
phone a  venir  parler  en  classe)  au  moins  formel  (p.  ex. :  inviter  un[e]  ami[e]). 
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Criteres  d'evaluation 

Exactitude  du  message; 

But  du  message; 

Exactitude  du  vocabulaire; 

Exactitude  des  expressions  appropriees  a  une  invitation; 

Orthographe. 


EXPRESSION  ECRITE 

Dans  cette  activite  d'evaluation,  on  demande  a  I'eleve  de  produire  un  type 
specifique  d'ecrit :  une  lettre.  L'objectif  etant  d'obtenir  des  renseignements,  le 
style  doit  etre  formel.  On  pourra  evaluer,  en  plus  des  structures  interrogatives, 
les  formules  d'ouverture  et  de  fermeture  et  voir  si  elles  sont  appropriees. 

Les  objectifs  de  Tactivite  d'evaluation  sont  les  suivants : 

Domaine  d'experience  :  Les  voyages  et  les  excursions 

But  de  la  communication  :  demander  des  renseignements  dans  un  ecrit  de  type 

formel 
Contexte  :  une  lettre  a  un  hotel  pour  obtenir  certaines  informations 
Culture  :  identifier  le  style  approprie  pour  ecrire  une  lettre  au  Canada  ou  en 

Europe 
Exactitude  de  la  langue  :  style  formel,  formules  d'ouverture  et  de  fermeture 

pour  une  lettre  :  (p.  ex. :  Cher  Monsieur,  Je  vous  prie 
d'accepter),  structures  interrogatives  (p.  ex. :  avez- 
vous?,  quels  sont  les  prix?)  et  temps  appropries  (p.  ex. : 
futur  simple  et  present) 
Formation  langagiere  generale  :  corriger  ses  erreurs  lorsqu'il/elle  en  est 

conscient 

Activite  d'evaluation 

Ta  classe  prepare  un  voyage  au  Quebec  ou  a  Paris  pour  cet  ete.  Tu  es  charge(e) 
de  trouver  un  hotel  qui  va  vous  heberger.  Ecris  une  lettre  pour  demander  des 
renseignements  sur  I'hotel  (p.  ex. :  prix,  disponibilite)  en  precisant  que  vous 
serez  15  adolescents  et  trois  enseignants  pour  deux  nuits. 

Parametres  de  I'activite  d'evaluation 

Trouver  une  situation  authentique  a  partir  de  laquelle  les  eleves  pourront  utili- 
ser  leur  propre  domaine  d'experience  pour  realiser  I'activite  (p.  ex. :  ecrire  une 
lettre  a  un  hotel  ou  a  une  institution  pour  demander  des  renseignements).  Redi- 
ger  des  instructions  tres  precises  et  donner  toute  I'information  necessaire  a  cette 
activite  (p.  ex. :  le  temps,  le  prix,  la  disponibilite,  etc.). 
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Criteres  d'evaluation 

Contenu; 

Clarte  du  message; 

Precision  de  la  langxie  (structure,  vocabulaire,  orthog^aphe); 

Formules  appropriees; 

Organisation  des  idees. 


EXPRESSION  ECRITE 

Cette  activite  d'evaluation  permet  a  I'eleve  d'exprimer  son  opinion  sur  un  sujet 
d'actualite  qui  le  touche.  Le  style  doit  etre  formel,  sous  forme  d'un  paragraphe 
avec  des  liens  logiques  entre  les  phrases. 

Les  objectifs  de  Tactivite  sont  les  suivants : 

Domaine  d'experience  :  La  sante  et  I'exercice  physique,  la  publicite 

But  de  la  communication  :  raconter  un  evenement  en  frangais  ecrit  formel 

Contexte  :  un  article  pour  le  journal  de  I'ecole 

Exactitude  de  la  langue  :  style  formel,  phrases  completes  ayant  des  liens  logi- 
ques entre  elles  (p.  ex. :  alors,  mais),  vocabulaire 
exprimant  I'opinion  (p.  ex. :  je  pense  que,  a  mon  avis) 

Formation  langagiere  generale  :  developper  et  utiliser  ses  propres  instruments 

de  reference 

Activite  d'evaluation 

Tu  ecris  regulierement  dans  le  journal  de  I'ecole.  Cette  semaine  tu  decides 
d'ecrire  un  article  sur  la  violence  dans  les  sports  d'equipe  parce  qu'hier  soir  tu  as 
assiste  a  un  match  de  hockey  ou  il  y  a  eu  une  bagarre  entre  les  joueurs  des  deux 
equipes.  Ecris  un  article  d'un  paragraphe  en  donnant  ton  opinion  sur  ce  sujet. 

Parametres  de  I'activite  d'evaluation 

Choisir  une  situation  authentique  (p.  ex. :  ecrire  dans  le  journal  de  I'ecole)  et  un 
theme  d'actualite  qui  interesse  les  eleves  (p.  ex. :  la  violence,  la  drogue, 
I'environnement).  Puis  rediger  des  instructions  precises  quant  au  type  d'ecrit 
voulu  (p.  ex. :  hier  soir  tu  as  assiste,  donne  ton  opinion,  un  paragraphe).  Compte 
tenu  de  I'objectif  du  test,  on  etudiera  au  prealable  le  vocabulaire  relie  au  theme 
ou  bien  on  laissera  les  eleves  creer  leurs  propres  indices  pour  leur  redaction. 
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Criteres  d'e  valuation 

Contenu; 

Organisation  des  idees  (coherence/cohesion); 

Exactitude  de  la  langue  (structure,  vocabulaire,  orthographe); 

Forme  (debut,  conclusion,  style,  etc.); 

Creativite. 
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Niveau  A  vance 

COMPREHENSION  DE  L'ORAL 

L'activite  suivante  evaluera  la  comprehension  orale  des  eleves  a  partir  d'une 
situation  de  communication  reelle  (une  entrevue  a  la  radio). 

Les  objectifs  de  Tactivite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  Les  arts 

But  de  la  communication  :  ecouter  une  entrevue  entre  deux  francophones  dans 

une  situation  de  communication  reelle;  extraire  le 
sens  de  cette  entrevue  a  partir  de  questions 
Contexte  :  une  entrevue  a  la  radio 

Culture  :  se  concentrer  sur  le  langage  employe  et  I'analyser  oralement 
Exactitude  de  la  langue  :  temps  present,  passe;  les  conjonctions;  langue  parlee 
Formation  langagiere  generale  :  distinguer  I'information  pertinente  de  I'infor- 

mation  inutile  pour  comprendre  une  communi- 
cation 

Activite  d'evaluation 

Les  extraits  suivants  sont  tires  d'une  entrevue  avec  Genevieve  Rioux,  une  jeune 
actrice  quebecoise  deja  celebre,  qui  va  maintenant  jouer  le  role  de  «Juliette'>  au 
Theatre  du  Nouveau  Monde  a  Montreal. 

Q.  -Genevieve  Rioux,  Romeo  et  Juliette  sont  les  deux  roles-titres  reserves 
a  des  jeunes  acteurs.  Quel  effet  cela  vous  fait-il  d'avoir  ete  choisie? 

R.  -  C'est  une  chance  extraordinaire!  Mais  qa  n'a  pas  ete  facile  d'obtenir  ce  role. 
Au  depart,  nous  etions  250  comediennes  en  lice,  revant  d'etre  la  Juliette  de 
Shakespeare.  Apres  une  premiere  elimination,  nous  restions  40.  Ensuite, 
quatre...  et  finalement,  j'ai  decroche  le  role.  Les  gens  me  disent :  «Avec  ce 
role,  tu  commences  vraiment  une  carriere."  Pourtant,  je  travaille  sans  arret 
depuis  cinq  ans.  J'ai  beaucoup  voyage  grace  au  '<Declin  de  I'Empire  ameri- 
cain».  Mais  je  dois  avouer  que  Juliette  est  une  cle  qui  ouvre  bien  des  portes. 
Je  pense  que  je  vais  en  entendre  parler  longtemps! 

Q.  -C'est  un  role  dont  vous  revlez  depuis  longtemps? 

R.  -  Qui.  C'est  un  personnage  que  je  voulais  absolument  jouer.  Ou  plutot  re- 
jouer.  Vous  savez,  j'ai  decouvert  le  metier  d'actrice  a  quatorze  ans,  juste- 
mentenjouant  Juliette,  a  I'ecole.  J'a vais  I'age  du  role.  J'etaistimide.  Je 
passais  mon  temps  dans  les  livres,  et  le  theatre  a  fait  eclater  ma  coquille. 
C'est  cette  experience  qui  m'a  donne  le  gout  de  devenir  comedienne. 


77 


French  as  a  Second  Language 
Student  Evaluation  Guide 


Vocabulaire  : 

-  en  lice  :  en  competition 

-  decrocher  un  role  :  obtenir  un  role 

-  faire  eclater  sa  coquillle  :  perdre  sa  timidite 

1 .  Lisez  tout  d'abord  les  questions  qui  sont  devant  vous. 

2.  Ecoutez  maintenant  attentivement  le  texte  en  entier. 

3.  Commencez  a  repondre  avix  questions. 

4.  Ecoutez  le  texte  une  deuxieme  fois. 

5.  Completez  vos  reponses. 

1.    Quel  role  Genevieve  Rioux  a-t-elle  obtenu? 


2.    Au  depart,  combien  de  comediennes  voulaient  ce  role? 


3.    Combien  restait-il  de  comediennes  apres  la  premiere  elimination?  Juste 
avant  le  resultat  final? 


4.     Ce  role  marque-t-il  vraiment  le  debut  de  la  carriere  de  Genevieve  Rioux? 


5.    Pourquoi  a-t-elle  deja  beaucoup  voyage? 


6.    A  quel  age  a-t-elle  decouvert  le  metier  d'actrice?  Dans  quelles 
circonstances? 


7.    Comment  etait-elle  a  cette  epoque-la?  Donnez  deux  details. 


Parametres  de  I'activite  d'evaluation 

Une  «ecoute»  est  un  test  de  comprehension  de  I'oral  qui  doit  etre  base  sur  un 
document  authentique  :  radio,  television,  video,  etc. 
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Choisir  des  sujets  susceptibles  d'interesser  vos  eleves :  le  monde  de  I'avenir,  les 
loisirs,  les  beaux-arts,  la  moderation  et  rextremisme  dans  la  politique,  I'unite 
canadienne,  les  mouvements  litteraires  ou  artistiques  du  monde  frangais,  etc. 

«Les  eleves  ont  sou  vent  de  la  difficulte  a  comprendre  les  interlocuteurs 
francophones  qu'ils  visionnent  dans  des  documents  audiovisuels  authentiques. 
Vous  pouvez  alors  donner  quelques  mots  de  vocabulaire  (trois  ou  quatre)  qui 
sont  essentiels  a  la  comprehension  du  texte.  N'oubliez  pas  qu'il  n'est  pas  neces- 
saire  que  les  eleves  comprennent  tous  les  mots  du  texte  pour  en  saisir  le  sens. 

Critere  d'e  valuation 

Un  point  pour  chaque  bonne  reponse  selon  les  besoins  des  questions. 

A  ce  niveau  I'exactitude  de  la  langue  est  plus  importante,  mais  5a  n'implique 
pas  la  correction  de  chaque  erreur,  a  moins  qu'elle  n'empeche  de  comprendre  la 
communication. 


COMPREHENSION  DE  L'ORAL 

L'activite  suivante  va  evaluer  la  comprehension  orale  des  eleves  et  leur  faculte 
d'emettre  des  hypotheses  dans  une  situation  de  communication  reelle  :  une 
entrevue  realisee  pour  I'album  de  I'ecole  (un  album  de  finissants  au  Quebec). 

Les  objectifs  de  ractivite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  La  remise  de  diplomes 

But  de  la  communication  :  ecouter  une  entrevue;  comprendre  les  renseigne- 

ments  donnes 
Contexte  :  une  entrevue  pour  I'album  de  I'ecole 
Culture  :  analyser  les  types  de  questions  de  cette  entrevue  en  comparaison  a 

celles  d'une  entrevue  pour  un  album  de  finissants  au  Quebec 
Exactitude  de  la  langue  :  temps  present,  passe,  futur;  lan^e  parlee  correcte 
Formation  langagiere  generale  :  distinguer  les  faits  des  opinions/emotions  dans 

une  communication 

Activite  d'evaluation 

Vous  allez  ecouter  le  texte  d'une  entrevue  enregistree. 

1.  Lisez  tout  d'abord  les  questions  qui  sont  devant  vous. 

2.  Ecoutez  maintenant  attentivement  le  texte  en  entier. 

3.  Commencez  a  repondre  aux  questions. 

4.  Ecoutez  le  texte  une  deuxieme  fois. 

5.  Completez  vos  reponses. 
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Q.  -  Bonjour  David.  Nous  voil^  presqu'a  la  fin  de  notre  annee  scolaire.  Comme 

tu  le  sais,  je  suis  responsable  des  interviews  pour  I'album  de  I'ecole.  Alors,  je 

dois  te  poser  quelques  questions.  D'accord? 
R.  -  D'accord! 
Q.  -  David,  pour  toi,  I'ecole  secondaire  se  termine  cette  annee.  Parmi  toutes  tes 

activites  scolaires,  quelle  a  ete  celle  qui  t'a  le  plus  interesse? 
R.  -  Et  bien,  c'est  surement  I'echange  que  j'ai  fait  avec  le  Quebec.  Je  suis  alle 

passer  deux  semaines  a  Trois-Rivieres  avec  une  famille  quebecoise.  C'etait 

super  et  j'ai  parle  frangais  tout  le  temps! 
Q.  -  Quels  sont  tes  plans  pour  I'avenir?  Un  autre  voyage? 
R.  -  Peut-etre,  un  peu  plus  tard.  Mais,  I'annee  prochaine,  je  vais  a  I'universite 

pour  continuer  a  etudier  le  frangais  et  la  psychologie. 
Q.  -  Qu'est-ce  que  tu  vas  regretter  le  plus  de  tes  annees  d'ecole? 
R.  -  Oh!  les  copains  bien  sur.  Je  me  suis  fait  tellement  d'amis  dans  cette  ecole, 

en  classe  ou  sur  le  terrain  de  football.  Quelques  enseignants  aussi... 

Questions : 

1.    A  votre  avis,  qui  pose  les  questions?  Dans  quel  but? 


2.     Qui  repond  aux  questions?  Precisez. 


Est-ce  que  David  a  aime  les  annees  qu'il  a  passees  a  I'ecole  secondaire?  Jus- 
tifiez  votre  reponse. 


4.    Decrivez  la  personnalite  de  celui  qui  repond,  telle  que  vous  I'imaginez.  Don- 
nez  au  moins  trois  details. 


5.    Quel  va  etre,  d'apres  vous,  I'avenir  de  cette  personne"; 


Povir  un  album  de  finissants  au  Quebec,  quelles  sortes  de  questions  poseriez- 
vous?  Sont-elles  les  memes  que  vous  avez  entendues  dans  cette  entrevue? 
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Parametres  de  i'activite  d'evaluation 

Trouver  des  situations  de  communication  reelle  qui  soient  proches  des  interets 
de  vos  eleves.  L'entrevue  choisie  doit  permettre  aux  eleves  de  faire  des 
hypotheses  sur  les  personnes  qui  parlent.  lis  devront  par  exemple,  a  I'aide  du 
texte,  inferer  qui  sont  les  personnages  en  question,  quelle  est  leur  personnalite, 
ce  qu'ils  vont  devenir,  etc.  II  faut  evidemment  que  le  dialogue  propose  puisse 
stimuler  leur  imagination.  Lors  de  I'enregistrement,  utilisez  la  voix  de  jeunes 
pour  les  deux  inter locuteurs  (I'interviewer  et  I'interviewe). 

Critere  d'evaluation 

Un  point  pour  chaque  bonne  reponse. 

De  nouveau,  I'exactitude  de  la  langue  est  importante  a  ce  niveau,  mais  le  but  est 
la  comprehension  de  I'oral.  Alors,  les  criteres  qu'on  emploie  doivent  refleter 
cette  perspective. 

COMPREHENSION/PRODUCTION  ECRITES 

L'activite  suivante  est  une  activite  integree.  Elle  va  evaluer  la  comprehension 
de  I'ecrit  des  eleves  mais  surtout  leur  production  ecrite. 

Elle  se  presente  en  trois  parties  : 

1.  En  premier  lieu,  les  eleves  doivent  etre  capables  de  comprendre  un  texte 
authentique  :  un  commentaire  paru  dans  un  journal  francophone. 

2.  En  second  lieu,  leur  tache  est  de  repondre  en  donnant  leur  opinion  sur  le 
meme  sujet. 

3.  Dans  une  troisieme  partie,  on  leur  demande  de  comparer  leur  reponse  a  celle 
qui  a  ete  donnee  dans  la  revue. 

Les  objectifs  de  l'activite  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  L'avenir  du  monde,  la  vie  economique 

But  de  la  communication  :  comprendre  un  commentaire  trouve  dans  un  journal 

et  ecrire  des  commentaires  sur  le  meme  sujet 
Contexte  :  un  commentaire  paru  dans  un  journal  francophone 
Exactitude  de  la  langue  :  emploi  des  temps  du  present;  langue  simple,  descrip- 
tive; utilisation  de  I'humour 
Formation  langagiere  generale  :  utiliser  sa  connaissance  de  la  structure  de 

texte  pour  aider  a  la  comprehension  d'un  texte 
jusqu'alors  inconnu 


81 


French  as  a  Second  Language 
Student  Evaluation  Guide 


Activite  d'evaluation 

Lisez  les  questions  suivantes.  Ensuite,  lisez  attentivement  le  commentaire  en 
Page  83.  Enfin,  repondez  aux  questions  suivantes. 

1.     Pourquoi  I'auteur  de  ce  commentaire  s'est-il  amuse  la  semaine  passee? 


2.    Quelle  sorte  d'emballage  y  a-t-il  avec  les  Ritz? 


3.     Pense-t-il  vraiment  que  les  compagnies  multinationales  se  preoccupent  de 
la  sante  des  consommateurs?  Expliquez  votre  reponse. 


4.    Ce  commentaire  est-il  une  blague  ou  est-il  serieux?  Justifiez  votre  reponse. 


5.    Etes-vous  d'accord  avec  ce  commentaire  ou  non?  Justifiez  votre  reponse. 


Variation : 

On  peut  aussi  demander  aux  eleves  de  comparer  entre  eux  leur  reponse  a  la 
question  #5.  Ceci  pourra  faire  I'objet  d'un  expose  oral.  Les  eleves,  en  groupes  de 
deux,  presentent  leur  reponse  a  tour  de  role.  Dans  ce  cas,  c'est  la  production 
orale  qui  est  evaluee. 

Parametres  de  ractivite  d'evaluation 

Partir  de  documents  fran^ais  authentiques  trouves  dans  les  revues  en  frangais 
et  les  joumaux  locaux.  Choisir  des  sujets  susceptibles  d'interesser  les  eleves  :  la 
vie  de  famille,  les  loisirs,  les  mets  et  boissons  du  monde  frangais,  les  sports,  le 
probleme  des  groupes  minoritaires,  un  aspect  de  I'histoire  canadienne-frangaise, 
etc.  Utiliser  I'humour  lorsque  le  sujet  s'y  prete. 

Criteres  d'evaluation 

Employer  quelques-uns  des  criteres  deja  presentes  dans  cette  Annexe. 
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Commentaire 


Les  plaisirs  du  magasinage... 

Je  me  suis  amuse  la  semaine  derniere  a  scruter  les  etalages  de  mon  marche 
d'alimentation.  J'y  ai  remarque  que  maintenant,  avec  toutes  les  campagnes  sur 
la  sante,  I'exercice  physique,  la  protection  de  I'environnement,  etc.,  les  compa- 
gnies  s'evertuent  a  nous  presenter  une  foule  de  produits  nouveaux  et  autant 
d'emballages. 

Prenez  par  exemple  les  Ritz;  vous  avez  maintenant  les  reguliers,  avec  50  % 
moins  de  sel,  au  ble  entier,  au  fromage  et  les  mini,  etc.  De  plus  on  specifie  sur 
I'emballage  qu'il  n'y  a  pas  de  cholesterol,  tres  peu  de  gras,  etc. 

Se  peut-il  que  les  compagnies  multinationales  se  preoccupent  de  la  sante  des 
consommateurs  au  point  de  diversifier  et  d'ameliorer  leurs  produits?  Peut-etre! 
Mais  il  n'en  reste  pas  moins  que  vous  ne  paierez  pas  moins  cher  vos  Ritz  parce 
qu'il  y  a  50  %  moins  de  sel. 

II  en  va  de  meme  pour  les  savons  a  lessive  qui  sont  presentes  dans  de  nouveaux 
contenants  recyclables.  II  y  a  le  savon  regulier,  liquide,  en  granules,  sans  phos- 
phate, sans  parfum,  avec  parfum  air  des  prairies  ou  poudre  de  bebe,  etc. 

II  est  evident  que  dans  tout  cela,  il  faut  etre  prudent  et  prendre  le  temps  de  lire 
attentivement  les  etiquettes  ou  les  dessus  de  boites  avant  d'acheter.  II  n'en  reste 
pas  moins  que  c'est  le  consommateur  qui  devrait  dieter  aux  compagnies  ses  pre- 
ferences et  sa  philosophie  face  a  I'ecologie  et  a  I'environnement  et  que  les  asso- 
ciations pour  la  defense  de  I'environnement  devraient  jouer  un  role  plus  actif  et 
plus  positif  aupres  des  compagnies  multinationales  au  lieu  de  se  contenter  de 
denoncer  a  grands  cris,  les  criminels  qui  poUuent  notre  environnement. 

Pierre  Brault 


Le  Franco,  le  vendredi  7  septembre  1990. 
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PRODUCTION  ORALE 

Les  activites  suivantes  evalueront  la  production  orale  des  eleves  au  niveau  de 
I'exactitude  des  informations  transmises,  dans  le  cadre  d'une  situation  donnee, 
si  possible  humoristique. 

Les  objectifs  des  activites  d'evaluation  sont  les  suivants  : 

Domaine  d'experience  :  Vivre  seul 

But  de  la  communication  :  expliquer,  transmettre  des  informations 
Contexte  :  une  situation  donnee  dans  la  vie  reelle 

Culture  :  employer  ses  connaissances  socio-linguistiques  pour  combler  la  com- 
munication 
Exactitude  de  la  langue  :  temps  present;  verbes  d'action;  langue  parlee,  infor- 

melle;  utilisation  de  I'humour 
Formation  langagiere  generate  :  choisir  la  meilleure  forme  linguistique  pour 

exprimer  son  message 

Activite  n°  1 

Vous  etes  en  train  de  manger  un  hamburger  mais  cela  manque  de  ketchup.  Zut! 
La  bouteille  est  presque  vide  et  il  est  trop  tard  pour  aller  en  chercher  au  maga- 
sin. 

Expliquez  comment  vous  allez  vous  y  prendre  pour  faire  sortir  le  ketchup  de  la 
bouteille. 

Activite  n"  2 

Ce  soir,  vous  etes  chez  des  voisins  qui  vous  ont  demande  de  garder  leur  petit 
gargon  de  deux  ans.  II  est  tres  actif  et  pourtant  il  est  temps  de  le  mettre  au  lit. 
Expliquez  comment  vous  allez  vous  y  prendre. 

Parametres  des  activites  d'evaluation 

Trouver  des  situations  qui  soient  connues  de  vos  eleves.  Des  situations  ou 
I'humour  a  sa  place  stimuleront  leur  interet.  Avant  d'administrer  I'activite 
d'evaluation,  on  verra  a  ce  que  les  eleves  aient  vu  en  classe  d'autres  situations 
qui  leur  semblent  interessantes,  amusantes  ou  bizarres  et  qui  lexu-  auront 
permis  de  mettre  en  valeur  leur  sens  de  I'humour. 

Criteres  d'evaluation 

Contenu; 

Clarte  des  messages; 

Creativite  avec  la  langue; 

Debit  (coherence/cohesion); 

Exactitude  de  la  langue  (structiire,  vocabulaire,  prononciation). 


• 
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PRODUCTION  ORALE 

L'activite  suivante  evaluera  la  production  orale  des  eleves  au  niveau  de  la 
narration  dans  le  contexte  d'une  situation  authentique  :  annonceur  a  la  televi- 
sion. L'exactitude  des  details  et  la  coherence  du  recit  seront  evaluees. 

Les  objectifs  de  l'activite  d'evaluation  sont  les  suivants : 

Domaine  d'experience  :  Le  role  des  medias 
But  de  la  communication  :  narrer 
Contexte  :  les  nouvelles  a  la  radio 

Culture  :  employer  ses  connaissances  de  la  contribution  francophone  a  la  situa- 
tion donnee 
Exactitude  de  la  langue  :  les  temps  present,  passe;  les  verbes  de  description;  les 

adjectifs,  les  adverbes;  la  coherence  du  discours; 
langage  neutre 
Formation  langagiere  generale  :  utiliser  la  circonlocution  pour  combler  le  man- 
que de  vocabulaire  afin  de  maintenir  une 
communication 

Activite  d'evaluation 

Vous  etes  annonceur  a  la  television.  Au  cours  des  nouvelles,  vous  allez  presen- 
ter a  vos  auditeurs  I'evenement  du  jour.  Get  evenement  peut  etre  : 

•  un  evenement  culturel :  piece  de  theatre  en  fran^ais  jouee  dans  votre  ville, 
la  remise  des  Genies,  les  films  canadiens  a  Cannes,  etc.; 

ou 

•  un  evenement  d'ordre  sportif :  toumoi  de  hockey,  la  Coupe  Stanley,  le  base- 
ball, les  prochaines  Olympiades,  etc.; 

ou 

•  un  evenement  qui  vient  d'arriver  sur  la  scene  locale,  nationale  ou  Interna- 
tionale :  les  feux  de  forets  dans  I'Ouest  canadien,  la  famine  au  Soudan,  les 
evenements  en  Chine,  etc. 

Avant  de  passer  a  I'antenne,  vous  avez  quelques  minutes  pour  preparer  les 
questions  suivantes  et  pour  noter  les  mots-cles  de  votre  presentation  : 

Ou  s'est  passe  I'evenement?  

Quand  est-ce  que  c'est  arrive? 

Comment  les  choses  se  sont-elles  passees?  

Quelles  en  sont  les  raisons?  

Qui  est  implique?  


Quelles  ont  ete  les  reactions  du  public? 
Quelles  sont  vos  reactions? 


Maintenant,  c'est  votre  tour  d'entrer  en  scene!  Vous  etes  pret?  Commencez,  en 
vous  aidant  des  quelques  notes  que  vous  avez  redigees. 
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«Bonsoir  chers  auditeurs » 

Parametres  de  I'activite  d'evaluation 

La  liste  des  sujets  d'actualite  qui  vont  faire  I'objet  de  I'activite  a  ete  etablie  au 
prealable,  soit  par  I'enseignantle),  soit  par  les  eleves  eux-memes.  Ces  sujets  ont 
deja  ete  discutes  en  classe.  Les  evenements  choisis  peuvent  avoir  eu  lieu  sur  la 
scene  locale,  nationale  ou  internationale.  Un  evenement  local  a  parfois 
I'avantage  d'etre  relie  de  plus  pres  a  la  vie  des  eleves  .  II  serait  bon  egalement  de 
suggerer  des  evenements  lies  a  la  culture  francophone  afin  de  se  renseigner  et 
de  comprendre  certains  aspects  des  cultures  francophones  dans  les  realites 
canadienne  et  mondiale,  pour  se  sensibiliser  a  ces  cultures  et  mieux  les 
interpreter.  Les  eleves  peuvent  trouver  les  sujets  qui  les  interessent  dans  les 
revues  francophones  telles  que  :  L'Actualite,  Chatelaine,  Paris  Match,  Elle,  etc., 
ou  dans  les  joumaux  frangais  locaux.  En  developpant  une  activite  semblable, 
trois  niveaux  de  difficulte  sont  possibles  : 

Niveau  1 :  pour  faciliter  I'activite,  donner  les  questions  (voir  ci-dessus); 
Niveau  2  :  pour  une  activite  plus  difficile,  foumir  seulement  une  liste  ouverte 

des  points  importants  a  developper; 
Niveau  3  :  pour  une  activite  plus  exigeante,  laisser  I'activite  completement 

ouverte. 

Criteres  d'evaluation 

Contenu; 

Clarte  des  messages; 

Creativite  avec  la  langue; 

Debit  (coherence/cohesion); 

Precision  de  la  langue  (structure,  vocabulaire,  prononciation). 


EXPRESSION  ECRITE 

L'activite  suivante  est  un  test  integre  qui  evaluera  la  comprehension  de  I'ecrit 
des  eleves  mais  surtout  leur  production  ecrite.  lis  doivent  etre  tout  d'abord 
capables  de  comprendre  le  texte  d'une  petite  annonce  parue  dans  un  journal 
francophone  et  d'y  repondre  au  moyen  d'une  demande  d'emploi  ecrite. 

Les  objectifs  de  I'activite  sont  les  suivants  : 

Domaine  d'experience  :  Le  defi  de  son  avenir.  Vivre  seul 

But  de  la  communication  :  decrire,  narrer,  donner  des  renseignements  specifi- 

ques 
Contexte  :  une  demande  d'emploi 

Cultxire  :  faire  des  recherches  sur  un  emploi  bilingue  dans  un  contexte 
anglophone  ou  francophone  et  en  faire  I'analyse 
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Exactitude  de  la  langue  :  emploi  des  temps  du  present,  du  passe;  utilisation 

d'adjectifs,  d'adverbes;  niveau  de  langue  soutenu  mais 
simple  et  direct,  des  phrases  coherentes 
Formation  langagiere  generale  :  distinguer  I'information  pertinente  de  I'infor- 

mation  inutile  pour  comprendre  une  communi- 
cation 

Activite  d'evaluation 

Vous  cherchez  un  emploi  et  vous  lisez  cette  annonce  dans  un  journal  franco- 
phone. Le  poste  vous  interesse  et  vous  decidez  d'envoyer  une  demande  d'emploi 
qui  doit  comprendre : 

-  une  formule  d'introduction; 

-  des  renseignements  personnels; 

-  des  renseignements  sur  votre  formation  scolaire; 

-  des  renseignements  sur  votre  experience  de  travail; 

-  quelques  mots  sur  vos  interets  personnels; 

-  une  formule  de  conclusion. 

Parametres  de  I'activite  d'evaluation 

Partir  de  documents  authentiques,  principalement  les  petites  annonces  locales 
ou  publiees  dans  les  revues  en  frangais.  Trouver  des  petites  annonces  dont  le 
sujet  est  approprie  a  vos  eleves :  offres  d'emploi,  gardienne,  logements,  services 
sociaux  et  communautaires,  etc.  Donnez  un  choix  de  petites  annonces  a  vos 
eleves  (quatre  ou  cinq  au  maximum). 

Criteres  d'evaluation 

Clarte  de  la  communication; 

Aisance  de  la  communication; 

Exactitude  de  la  langue  (structure,  vocabulaire,  orthographe); 

Emploi  des  formules  appropriees. 
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Education  permanente 
Faculte  Saiat-Jean 
University  of  Alberta 

recherchons 

COORDONNATEURS(TRICES) 
MONITEURS(TRICES) 

pour  nos  camps  d'6t6  offerts 

en  collaboration  avec 

Canadian  Parents  for  French  -  Alberta  chapter 

CAMP  DE  JOUR 

Connaissance  approfondie  du  franpais 
Experience  pertinente  avec  les  petits 

Experience  dans  les  camps  d'6t6 

Oisponibilite  pendant  neuf  semaines 

du  28  juin  au  24  •oOt  1990 

Faire  parvenir  votre  curriculum  vitae 
avant  le  1*r  mmn  i. 

Michel  Landry,  Rasponeabia 

Sactaur  Fran«ala-actH 

(ducatlofi  paimananta 

FacuM  Salnt-Jaan 

8406,  rua  Maria-Anna  Qabotiry  (91  Straat) 

Edmonton  (Albarta) 

Tec  4Q9  (TM.:  (403)  468-1682) 

L  'Univ9mt4  <i0  i'Atberta  adh^n  activ^mmnt  au  pnncio^  da  I'^quiti  en 
matt0r9  d'ampioi- 


*1 


Le  Franco,  February  16,  1990. 


Carrie  res  et  professions 


"Les  pratiques  de  Radio  Canada  international  sont  conformes  d 
la  Loi  suf  '  equitft  en  matiere  d  emploi" 

ANN0NCEUR-R£ALISATEUR  -  LANGUE  ESPAGNOLE 
^MISSIONS  VERS  L'AM^RIQUE  LATINE 

Fonctlon: 

Organiser   documentor   rediger   faire  des  entrevues   realiser  des  ^missions  radiophoniques  et  agir 
en  tant  gu  annonceur    Traduire  et  adapter  des  testes  de  I  anglais  et  du  francais  en  espagnoi 
EKl9f>c—  du  po«t«: 

Maitnse  de  la  langue  espagnoie 

Voii  radiophonique 

Dipldme  universitaire  ou  I'equivatent 

ExpAnence  dans  lexecution  de  tdches  semblaftles  ou  connexes. 

TrA9  t>onne  connaissance  des  langues  anglaise  et  frangaise 

Cor^naissance  approfondie  du  Canada  (sa  ootmque,  sa  culture,  son  6conomie.  etc  i  avec  accent 

sur  au  moms  )une  des  regions  suivantes    Ailantique,  Praines,  Pacidque 

CitovennetA  canadienne  ou  le  siatut  d'immigrant  regu 

:  31   332  S  a  52  851    $ 


)tae  avant  le  21   septembre   1990  d 

Chmi  (tea  R«««ourc*«  humaln** 
Radio  C«nada  lnt»matlon«l 
Cmm  pomtMf  9OO0 
Montrtel  (QuAbM) 
H3C  3At 


Ltou  da  travaM:  Montreal 

Faites  parvenir  voire  curncutum  \ 

ji^ll  Radio  Canada 
^^|>  Ir^ternational 


Le  Franco,  September  7,  1990. 
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COMPREHENSION  DE  L'ECRIT/EXPRESSION  ECRITE 

L'activite  suivante  est  un  test  integre  qui  va  d'abord  evaluer  la  comprehension 
globale  d'un  texte  authentique.  II  exige  une  lecture  attentive  de  la  part  des 
eleves  car  les  reponses  aux  questions  posees  dependent  de  la  comprehension  du 
texte  en  entier. 

Les  questions  de  l'activite  evaluent  la  comprehension  de  I'ecrit  proprement  dite. 
Elles  evaluent  egalement  la  production  ecrite  des  eleves  et  la  precision 
grammaticale. 

Les  objectifs  de  l'activite  sont  les  suivants  : 

Domaine  d'experience  :  L'avenir  du  monde,  I'ecologie,  I'energie,  et  I'industrie 
But  de  la  communication  :  comprendre  une  lettre  ecrite  par  une  jeune  franco- 
phone 
Contexte  :  lettre  parue  dans  un  journal  francophone  (Le  FRANCO) 
Exactitude  de  la  langue  :  emploi  des  temps  du  present  et  du  conditionnel  en 

contexte 
Formation  langagiere  generale  :  distinguer  les  faits  des  opinions/emotions  dans 

une  communication 

Activite  d'evaluation 

La  lettre  suivante  est  tiree  du  Franco  du  9  fevrier  1990  et  s'intitule  «Les  pluies 
acideS'>.  L'auteure  de  cette  lettre  donne  ses  opinions  au  sujet  de  la  pollution. 
Lisez  attentivement  ce  texte  et  repondez  ensuite  a  ces  questions  : 

1.    Quelles  sont  les  inquietudes  de  cette  jeune  fille? 


2.     A  qui  attribue-t-elle  le  blame  pour  notre  situation  actuelle? 


3.     A  qui  a-t-elle  adresse  cette  lettre? 


4.     Quels  conseils  donne-t-elle  aux  grandes  industries? 
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5.     Ou  pense-t-elle  qu'on  se  debarrasse  des  produits  toxiques? 


6.    Pensez-vous  qu'elle  ait  raison  de  reagir  de  cette  fa^on? 
Expliquez  pourquoi. 


7.    Vous  etes  le  redacteur  en  chef  de  ce  journal.  Preparez  une  reponse  a  cette 
lettre. 


Parametres  de  I'activite  d'evaluation 

Partir  de  documents  authentiques  provenant  des  journaux  locaux  ou  des  revues 
francophones  qui  sont  a  votre  disposition. 

Choisir  des  textes  qui  sont  au  niveau  de  comprehension  de  vos  eleves.  Vous 
pouvez  au  besoin  leur  foumir  les  mots  de  vocabulaire  qui  presentent  certaines 
difTicultes  pour  la  comprehension  globale  en  trouvant  un  synonyme  ou  en  don- 
nant  une  definition  en  fran^ais. 

Tenter  de  trouver  des  articles  dont  les  sujets  vont  interesser  les  eleves,  par 
exemple  des  sujets  d'actualite  tels  que  I'unite  canadienne,  le  role  des  medias,  la 
valeur  de  I'education,  la  defense  de  I'environnement,  etc.  Ou  bien  encore,  pre- 
senter des  entrevues  avec  des  jeunes  de  leur  age  ou  avec  de  jeunes  artistes  cana- 
diens-frangais  deja  celebres,  etc. 

Variation : 

1 .  Pour  la  production  ecrite  on  pourrait  demander  aux  el6ves  d'ecrire  une 
lettre  au  Premier  Ministre  du  Canada  ou  au  President  des  Etats-Unis, 
exprimant  leur  reaction  aux  propos  de  I'eleve. 

2.  On  pourrait  demander  aux  eleves  d'ecrire  une  lettre  de  reaction  d'une  gran- 
de  compagnie  industrielle  aux  propos  de  I'eleve. 

Criteres  d'evaluation 

Exactitude  de  I'information; 

Clarte  du  message; 

Exactitude  de  la  langue  (structure,  vocabulaire,  orthographe); 

Organisation  des  idees; 

Creativite  avec  la  langue. 


• 
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Les  pluies  acides 

Monsieur  le  Redacteur. 

Je  suis  une  eleve  de  la  lO®  annee  a  I'ecole  Notre-Dame  Senior  High  de  Bonny- 
ville.  J'aimerais  vous  exprimer  mes  opinions  sur  les  eaux  poUuees  et  la  pluie 
acide. 

La  pollution  de  I'environnement  devient  de  plus  en  plus  un  sujet  pressant.  La 
pollution  causee  par  les  humains  et  par  les  industries  augmente  meme  si  les 
gouvemements  essaient  de  la  reduire.  La  couche  d'ozone  disparait  et  il  y  a  plus 
de  vegetation  qui  est  detruite. 

Je  pense  que  les  gens  devraient  se  renseigner  davantage  sur  le  sujet  et  trouver 
des  fagons  plus  pratiques  de  se  debarrasser  de  leurs  produits  toxiques.  lis  ne 
devraient  pas  etre  deverses  dans  les  lacs  et  les  rivieres. 

Les  grandes  industries  devraient  investir  de  I'argent  pour  trouver  d'autres 
fagons  de  fabriquer  leurs  produits.  lis  pourraient  utiliser  differents  materiels 
qui  n'ont  pas  de  C.F.C.  qui  detruisent  I'air  et  I'ozone. 

M.  Mulroney  et  M.  Bush  devraient  travailler  plus  fort  pour  trouver  des  moyens 
pour  reduire  les  pluies  acides.  lis  devraient  prendre  I'argent  qu'ils  depensent 
sur  les  armes  et  I'utiliser  pour  reduire  les  pluies  acides  et  le  donner  aux  indus- 
tries. 

Les  pluies  acides  causent  aussi  des  problemes  chez  les  humains.  S'il  y  a  beau- 
coup  de  pluies  dans  une  region,  ceux  qui  souffrent  d'asthme  ou  de  problemes  de 
coeur,  ont  aussi  des  problemes  respiratoires.  Qa  peut  etre  aussi « severe-  que  la 
mort. 

Si  on  ne  commence  pas  a  trouver  des  solutions  aux  problemes  des  pluies  acides, 
il  ne  va  plus  y  avoir  de  vegetation,  plus  de  couche  d'ozone  et  la  population  va 
diminuer.  On  devrait  se  renseigner  sur  le  sujet  et  participer  a  la  resolution  du 
probleme. 

Agreez,  Monsieur  le  Redacteur  en  chef,  mes  plus  sinceres  salutations. 

Sylvie  Genereux 
10®  annee  francophone 
Ecole  Notre-Dame 
Bonnyville,  Alberta 

Le  Franco,  le  vendredi  dfevrier  1990. 


91 


•J 


French  as  a  Second  Language 
Student  Evaluation  Guide 


Appendix  D:  Exemples  de  grilles  d'evaluation  tires  du 
document  "Guide  d'evaluation  des  eleves" 


Les  grilles  types  suivantes  sont  des  exemples  d'instruments  de  mesure  dont 
renseignant(e)  peut  se  servir  pour  evaluer  des  taches  communicatives  ouvertes. 
Cependant,  on  conseille  k  I'enseignantCe)  de  creer  ses  propres  grilles  qui 
refleteront  mieux  les  objectifs  et  I'accent  mis  sur  la  tache  a  combler.  Pour  plus 
de  renseignements,  renseignant(e)  devrait  se  referer  a  la  discussion  au  sujet  de 
la  preparation  des  grilles,  a  la  page  19. 
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EXEMPLE  1 

GRILLE  POUR  DEVALUATION  DE  LA  PRODUCTION  ORALE  AUX  NIVEAUX 
INTERMEDIAIRE  OU  AVANCE* 


Blocage 
(1) 


Non  acceptable 

(2) 


Genant 

(3) 


Acceptable 

(4) 


Bon 

(5) 


Excellent 
(6) 


COMPREHENSION 


ne  comprend  pas  un 
langage  simplifie 


reconnait  qu'il  ne  com- 
prend pas;  souvent  ne 
comprend  pas  ce  qui  est 
dit 


la  difficulte  de 
comprehension 
ralentit  I'interaction 


assez  bonne 
comprehension;  peu 
besoin  de  repeter  ou  de 
paraphraser 


comprehension  presque 
parfaite 


comprehension  parfaite 


COMPETENCE  DE 
DISCOURS 


ne  peut  pas  produire  de 
discours  suivi 


accomplit  les  taches 
avec  tres  peu 
d'elaboration 


performance  montre  un 
manque  de  cohesion 


discours  cohesif 


discours  bien  organise 


controle  de  fagon 
flexible  la  gamme  des 
fonctions  et 
mecanismes 


PRECISION  DES 
STRUCTURES 


structvires  choisies  au 
hasard 


entraves  frequentes  a 
la  communication  dues 
a  une  faible  maitrise 
des  structures 


structures  pas  toujours 
exactes,  meme  les  plus 
frequentes 


inexactitude  des  struc- 
tures ne  cause  pas  de 
malentendus  majeurs 


gamme  et  controle  des 
structures  assez  larges 


structvires  exactes  et 
utilisees  de  fa§on 
flexible 


suite. 


*Reproduit  avec  permission  du  Gouuernement  du  Quebec,  Ministere  de  I'Education.  Pris  du  :  Module 
de  perfectionnement  collectifen  didactique  du  francais  langue  seconde  ■  Evaluation  en  francais 
langue  seconde.  Guide  de  I'animateur  et  de  I'animatrice,  mai  1989.  Unite  3,  Activite  5,  p.  165. 
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EXEMPLE  1  (suite) 


Genant 

(3) 


Acceptable 

(4) 


VOCABULAIRE 


Blocage 

vocabulaire  inexact  et 

parle  avec  grande 

(1) 

tres  limite 

difficulte;  pauses  tres 
frequentes 

Non  acceptable 

vocabulaire  limite  et 

pauses  frequentes  et 

(2) 

tres  artificiel 

irregulidres;  ne  fait 
aucun  effort  pour 
continuer 

choisit  vocabulaire  peu 
usite  et/ou  imprecis 


vocabulaire  est  plus  ou 
moins  naturel 


Bon 

vocabulaire  est 

(5) 

rarement  imprecis 

Excellent 

vocabulaire  est  precis  et 

(6) 

approprie 

EXPRESSIVITE  ET 
CONFIANCE 


s'exprime  facilement 
mais  de  fagon  inegale; 
faux  departs  et  phrases 
incompletes 

s'exprime  facilement  et 
remplit  les  pauses 
convenablement 

s'exprime  aisement; 
cherche  ses  mots  a 
I'occasion 

s'exprime  aisement;  la 
raison  des  hesitations 
n'est  pas  linguistique 


95 


French  as  a  Second  Language 
Student  Evaluation  Guide 


EXEMPLE  2 

GRILLE  POUR  DEVALUATION  DE  LTXPRESSION  ECRITE  AUX  NIVEAUX 

INTERMEDIAIRE/AVANCE* 


Nom : 


Criteres 


Sur 


Exemples  Commentaires 


Contenu  de  la  tache 


/5 


Cohesion  des  idees 


/5 


Coherence  du  texte 


/5 


Diversite  du  vocabulaire 


/5 


Grammaire  (les  structures 
employees  et  I'orthographe)  /5 


Creativite  avec  la  langue 


/5 


*Adapte  avec  permission  du  Gouuernement  du  Quebec  -  Ministere  de  I'Education.  Pris  du  :  Module  de 
perfectionnement  collectifen  didactique  du  francais  langue  seconde  -  Evaluation  en  franaais  langue 
seconde  -  Guide  de  I'animateur  et  de  I'animatrice,  mai  1989.  L'adaptation  est  de  la  grille  de  la 
production  orale  dans  I'unite  3,  Activite  5,  p.  165. 
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EXPUCATION  DES  CRITERES 


(1) 


(2) 


(3) 


(4) 


contenu  de  la 
tAche 


Attentes  minimales 
accomplies. 


Un  peu  varie,  mais 
surtout  base  sur  les 
attentes  minimales. 


Une  bonne  variete 
d'idees,  facile  a  lire. 


(5) 


Une  tres  bonne  variete 
de  phrases  et  d'idees 
liees  d'une  fa^on  lisible. 


Une  grande  variete  de 
phrases  et  d'idees  liees 
d'une  fagon  qui  plait  au 
lecteur. 


COHESION  DES 
IDEES 


Emploi  des  marques  de 
cohesion  au  niveau  des 
mots. 


Emploi  des  marques  de 
cohesion  au  niveau  des 
phrases  mais  d'une 
fagon  simple. 


Emploi  des  marques  de 
cohesion  au  niveau  des 
phrases  d'une  fagon 
lisible. 


Emploi  des  marques  de 
cohesion  au  niveau  des 
phrases  qui  rend  le 
texte  agreable  a  lire. 


Emploi  des  marques  de 
cohesion  au  niveau  du 
discours  qui  rend  le 
texte  tres  lisible. 


COHERENCE  DU 
TEXTE 


Peu  d'organisation 
evidente. 


Evidence  d'un  debut, 
un  corps  de  texte  et  une 
conclusion,  mais  la 
presentation  est 
limitee. 


Evidence  d'un  bon 
debut,  corps  de  texte  et 
une  conclusion  qui  est 
acceptable. 


Organisation  est  tres 
bonne,  clarte  du  debut 
et  de  la  conclusion  est 
tres  evidente. 


Excellente 

organisation,  le  texte 
deraontre  des  idees 
claires  etbien 
developpees 


suite. 
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EXPUCATION  DES  CRITERES 


(1) 


DIVERSITE  DU 
VOCABULAIRE 


Vocabulaire  est  tres 
limite  et  tres  artificiel. 


(2) 


Vocabulaire  est  limite  et 
artificiel. 


(3) 


Vocabulaire  est  plus  ou 
moins  natxirel. 


(4) 


Vocabulaire  est  precis  et 
approprie. 


(5) 


Vocabulaire  est  precis  et 
tres  enrichi. 


GRAMMAIRE 


Entraves  frequentes  a 
la  communication  dues 
a  une  faible  maitrise 
des  structures  et  de 
I'orthographe. 


Structures  pas  toujours 
exactes,  memes  les  plus 
frequentes. 


Inexactitudes  des 
structures  ne  causent 
pas  de  malentendus 
majeurs. 


Gamme  et  controle  des 
structures  sont  assez 
larges,  quelques 
errexirs  evidentes. 


Structures  sont  exactes 
et  utilisees  de  fagon 
flexible,  quelques 
erreurs  d'orthographe. 


CREATIVITE  AVEC 
LA  LANGUE 


S'exprime  avec 
difTiculte  en  employant 
des  phrases  tres 
simples. 


S'exprime  d'une  fa^on 
simple  en  employant 
des  phrases  simples  et 
quelques  phrases 
complexes. 


S'exprime  d'une  fa^on 
plus  creative  en 
employant  une  bonne 
variete  de  phrases 
simples  et  complexes. 


S'exprime  aisement  en 
employant  une  tres 
bonne  variete  de 
vocabulaire  et  de 
phrases  simples  et 
complexes. 


S'exprime  aisement 
avec  une  excellente 
variete  de  phrases 
simples  et  complexes 
avec  un  vocabulaire 
riche. 
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EXEMPLE3 

EVALUATION  PAR  LES  PAIRS  DTJN  EXPOSE  ORAL* 


Nom  de  ranimateur/animatrice 

Classe:  

Date: 


Titre  de  I'expose : 


1.    Qu'est-ce  que  tu  as  aime  dans  cet  expose? 
a)    J'aiaime  


b)    J'ai  aime 


2.    Qu'est-ce  que  tu  as  appris  de  cet  expose? 

fll     .T'fli  annris  niip 


a)    J'ai  appris  que 


b)    J'ai  appris  que 


Quelles  suggestions  aurais-tu  pour  I'animateur  ou  Tanimatrice  pour  I'aider 
a  ameliorer  son  expose?  (p.  ex. :  parler  plus  fort,  etre  plus  anime,  utiliser 
plus  de  visuels  ou  de  gestes,  etc.) 
a)    Je  pense  que    


b)    Je  pense  que 


Ton  nom 


*Adapte  d'un  document  prepare  pour  le  ministere  de  I'Education  de  I'Alberta,  par  Ullmann,  en  1988, 
p.  12. 
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FIGURE  2 

FICHE  D'OBSERVATION 


Project  educatif :  Un  bulletin  de  meteo 

Date : 

Nom  de  I'eleve  :   


Sait ... 

1.  ...decrire  la  meteo  en  Alberta  : 
introduction, 

coherence  du  message, 
clarte  du  message, 
fermeture; 

2.  ...identifier  des  endroits  oil  il  y  a 
beaucoup  de  gens  qui  parlent  le 
frangais; 

3.  ...utiliser  les  expressions  de  temps 
justes  (meteo),  les  temperatures 
appropriees; 

4.  ...bien  prononcer  les  mots/expressions 
de  la  meteo; 

5.  ...identifier  les  symboles 
meteorologiques  appropriees;  et 

6.  ...presenter  un  bulletin  de  meteo 
original : 

elaboration, 
effort, 
creativite, 
humour. 

Cocher 
ai  -oui- 

Commentaires 
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FIGURE  3 

FICHE  D'APPRECIATION  NIVEAU  DEBUTANT 


Fiche  d'evaluation  d'une  communication  en  fran^ais  -  Niveau  Debutant 


Nom  de  I'eleve 


Salt 


Date 


Date 


Date 


Commentaires 


5. 


6. 


8. 


...faire  preuve  de  sa  comprehension, 
a  I'oral  et  a  Tecrit,  du  message  d'une 
serie  d'enonces  simples  dans  un 
contexte  encadre; 

...exprimer  ses  intentions  de  com- 
munication en  produisant  a  I'oral  et 
a  I'ecrit  des  messages  simples  d'au 
moins  deux  ou  trois  enonces  dans  un 
contexte  encadre; 

...faire  preuve  de  sa  decouverte  de  la 
francophonie  en  identifiant  la 
presence  des  francophones  et  des 
faits  concrets  relatifs  aux  cultures 
francophones,  sur  les  plans  local, 
regional/provincial,  national; 

...faire  preuve  de  sa  comprehension 
et  de  son  utilisation,  a  I'oral  et  a 
I'ecrit,  du  systeme  de  sons  et/ou 
symboles,  de  vocabulaire  et  de 
I'ordre  des  mots  dans  des 
communications  simples  au  present; 

...identifier  des  mots-cles  dans  une 
communication  pour  faire  preuve  du 
developpement  de  sa  tolerance 
envers  I'ambiguite  (cognitif); 

...decouvrir  la  langue  en  faisant  des 
associations  entre  les  mots 
(cognitif); 

...prendre  des  risques  en  employant 
volontairement  ses  connaissances 
(socio-affectif);  et 

...se  concentrer  sur  une  tache 
(metacognitif). 


Echelle : 

1  —  Ne  le  fait  pas 

2  =  Le  fait  avec  difficulte 

3  =  Le  fait  seul(e)  auec  unpen  d'aide 

4  =  Le  fait  seul(e) 

5  —  Le  fait  facilement 
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FIGURE  4 

SUGGESTIONS  POUR  L'EVALUATION  D'UNE  UNITE/DUN  PROJET 


Pond6ration 

I.   Tests  de  comprehension 

(3Ugg6ree) 

(tout  au  long  de  la 

30% 

preparation  du  projet) 

L'enseignant(e) 

L'apprenant 

Ex. :  ©  Donne  des  chiffres  en 

Ecrit  seulement  le  chiffre 

contexte  dans  des 

comme  temperature  : 

phrases. 

-12°C,-38°C. 

-  A  Lethbridge,  il  fait 

-12  °C. 

-  A  Riviere  la  Paix,  il 

fait -38  °C. 

(et  ainsi  de  suite) 

Ex. :  ©  Donne  des  expressions 

Dessine  seulement  le 

en  contexte  dans  des 

symbole  meteorologique 

phrases. 

approprie  : 

-  A  Edmonton,  il  neige. 

-  A  Calgary,  il  pleut. 

\  -k  *  *    I          \tiiitniiimil 

(et  ainsi  de  suite) 

KHy  Kly 

Ex. :  ®  Donne  la  meteo  du 

Repond  sur  une  carte 

Canada :  endroit, 

vierge  du  Canada  en 

temperature,  temps. 

reperant  I'endroit,  en 

-    A  Regina,  il  fait  froid. 

ecrivant  les  chiffres  pour 

Maximum  de -20  °C, 

la  temperature  et  en 

minimum  de  -35  °C. 

dessinant  les  symboles 

(et  ainsi  de  suite) 

meteorologiques. 

30% 

n .  Projet  de  reinvestissement 

Auto-evaluation/evalua- 

(selon la  grille) 

tion  par  les  pairs 

-  bulletin  a  la  radio 

40% 

in.  Projet  final  (selon  la  grille) 

Auto-evaluation/evalua- 

- bulletin  a  la  television 

tion  par  les  pairs 

#>J 
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FIGURE  5 

GRILLE  D'AUTO-EVALUATION/D'EVALUATION  PAR  LES  PAIRS/L'ENSEIGNANT(E) 


Projet  educatif : 


Je  peux  : 

Apprenant 

Pair/Enseignant 

Commentaire 

...decrire  la  meteo 
(communication). 

...identifier  cinq  villages 
fran^ais  en  Alberta 
(culture). 

...comprendre  et  utiliser  les 
chifFres  de  0  a  40  (langue). 

...comprendre  et  utiliser  les 
expressions  de  meteo 
(langue). 

...bien  prononcer  les  chifFres 
et  les  expressions  (langue). 

...associer  les  symboles 
meteorologiques  aux 
expressions  de  meteo 
(formation  langagiere 
gene  rale). 

Grille : 
Elementaire 

0 
0 
© 


Pas  tres  bien 


Bien 


Tres  bien 


Secondaire 
(l^"-  et  2^  cycle) 

1  =  Pas  tres  bien 

2  —  Comme  ci,  comme  ga 

3  =  Bien 

4  =  Tres  bien 

5  =  De  fagon  excellente 
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FIGURE  6 

GRILLE  POUR  L'EVALUATION  PAR  LES  PAIRS  DU  TRAVAIL  EN  GROUPE* 


Bareme  pour  revaluation  du  travail  en  groupe 


Nom  de  I'evaluateur/trice 
Projet : 


Classe  : 
Date: 


Noms  des  participants 


Groupe  : 


POINTS  A  CONSIDERER        BAREME 

Contribution  personnelle  au 

travail  de  groupe  5 


Aide  donnee  aux  autres  pour  : 
reviser  et  polir 

organiser  le  travail 

Persistence  dans  I'emploi  du 
fran^ais 


TOTAL  POSSIBLE 


COMMENTAIRES : 


Echelle : 

1  —Pas  tres  bien 

2  =Commeci,  com  mega 

3  —Bien 

4  =  Tres  bien 

5  =  De  fagon  excellente 


20 


1 

Moi 

2 

3 

4 

5 

*Adapte  de  d'Anglejan,  Harley  et  Shapson,  1990. 
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FIGURE  7 

GRILLE  DEVALUATION 


Norn  de  I'eleve : 


Peut... 

1. 

...decrire  la  meteo  en  Alberta  (introduction,  clarte 
du  message,  coherence  du  message,  conclusion), 

(communication); 

/5 

2. 

...identifier  des  endroits  francophones  (cinq)  en 

Alberta  (culture); 

/5 

3. 

...bien  utiliser  des  expressions  de  meteo  (trois)  et  les  temperatures 

appropriees  (les  chifTres),  (langue); 

lb 

4. 

...bien  prononcer  les  mots/expressions  de  meteo  (langue); 

/5 

5. 

...employer  des  symboles  meteorologiques  pour  bien  presenter 

un  bulletin  de  meteo  (formation  langagiere  generale); 

/5 

6. 

...prendre  des  risques  en  elaborant  avec  plus  de  detail  et  de 
creativite  au  sujet  du  temps  (creativite,  volonte  de  prendre 

des  risques),  (formation  langagiere  generale). 

/5 

Total : 

/30 

Commentaires : 

Exemple  de  grille : 

1  =  Pas  tres  bien 

2  =  Assez  bien 

3  =  Bien 

4  =  Tres  bien 

5  =  Parfaitement 
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FIGURE  8 

GRILLE  D'OBJECTIVATION 


Pour  preparer  un  bulletin  de  meteo,  j'ai... 

1.  ...choisi  cinq  villages  frangais  en  Alberta  ou  des 
villes  ou  il  y  a  beaucoup  de  francophones; 

2.  ...choisi  au  moins  trois  expressions  de  meteo; 

3.  ...choisi  les  temperatures  appropriees; 

4.  ...choisi  les  symboles  meteorologiques  appropries; 

5.  ...prepare  une  introduction  et  une  conclusion  pour 
un  bulletin; 

6.  ...revise  et  memorise  mon  bulletin; 

7.  ...presente  un  bulletin  avec  enthousiasme  et  en 

pronongant  correctement.  D  D 

8.  ...pris  des  risques  en  elaborant  plus  en  detail  et  avec 

de  la  creativite  sur  le  temps  D  D 


OUI 

NON 

a 

D 

n 

D 

n 

D 

n 

D 

n 

D 

D 

D 
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FIGURE  10 

FICHE  DOBSERVATION-TYPE  POUR  LES  ELEVES 


Project  educatif :  Un  bulletin  de  meteo  a  la  television 

Date: 


Nom  de  I'eleve: 


Sait... 

Cocher 
81  -oui 

Commentaires 

1.    ...decrire  la  meteo  en  Alberta  : 

introduction, 

V 

coherence  du  message, 

V 

interference  de  pronom 

clarte  du  message  et 

conclusion; 

V 

2.     ...identifier  des  endroits  oil  il  y  a 

dans  la  region 

beaucoup  de  gens  qui  parlent  le 

V 

Legal,  Morinville  (bon!) 

frangais; 

3.    ...utiliserles  expressions 

meteorologiques  (meteo)  et  les 

V 

temperatures  appropriees; 

V 

4.    ..  .bien  prononcer  les  mots/expressions 

de  meteo; 

mauvaise  intonation 

5.     ...identifier  les  symboles 

meteorologiques  appropries;  et 

V 

6.    ..  .presenter  un  bulletin  de  meteo 

original : 

manque  d'enthousiasme 

elaboration, 

V 

lors  de  la  presentation 

effort. 

V 

bien  fait! 

creativite  et 

V 

bon! 

humour. 

V 

bien  fait! 
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Appendix  E:  Examples  of  Communicative  Test  Items  in 
English 


Introduction 

The  purpose  of  this  appendix  is  to  provide  suggestions  for  communicative  test 
items  at  each  level  and  in  the  four  language  skills.  The  final  choice  of  which 
items  to  use  in  a  teaching  situation  is  the  teacher's  responsibility.  In  this 
regard,  the  following  points  should  be  considered:  the  students,  the  learner 
expectations  being  evaluated  as  they  pertain  to  the  four  components  of  the 
program  of  studies,  the  resources  and  time  available. 

To  assist  you  in  your  choices,  the  test  items  have  been  divided  according  to 
language  skill  and  language  level.  For  each  test  item,  the  objectives  of  the  item 
have  been  described  as  they  pertain  to  the  program  of  studies.  In  addition,  each 
test  item  provides  information  on  what  field  of  experience  is  being  evaluated, 
what  the  communicative  intent  is,  what  cultural  point  is  being  emphasized, 
what  strategy  is  being  focused  on  and  what  language  elements  are  being  tested. 
At  the  end  of  each  item,  evaluation  criteria  are  described. 

Please  note  that  the  test  items  presented  in  this  document  are  only  suggestions 
and  are  here  to  assist  you. 
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Beginning  Level 

AURAL  COMPREHENSION 

This  item  makes  it  possible  to  evaluate  overall  understanding  of  the  message. 
Learners  also  rely  on  the  graphic  elements  to  find  the  descriptive  details  they 
have  heard. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Clothing 

Communicative  intent:  Understand  a  physical  description  and  a  description  of 

clothing,  and  make  deductions  using  graphic  elements 
Context:  "Who  is  it?"  guessing  game 
Precision  of  the  language:  Vocabulary  related  to  the  person  and  clothing, 

descriptive  and  presentation  verbs 
General  language  education:  Use  of  selective  attention  technique 


Item 


The  learner  examines  three  drawings  or  photos  of  people  dressed  differently. 
The  teacher  describes  one  of  them  and  the  student  must  point  it  out.  Descriptive 
details  may  include:  hair,  pants  or  skirt,  type  of  shoes  or  traits  (beard,  glasses 
and  so  on). 


Example  of  a  description: 

Here  is  a  man.  He  is  wearing  a  white  nightshirt.  He  doesn't  have  a  tie.  He's 

wearing  a  funny  white  hat.  He  has  a  funny  nose.  He's  happy  and  is  smiling 

broadly. 
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Test  Item  Guidelines 

Find  at  least  four  drawings  or  photographs  of  characters  whom  the  learners 
know,  or  who  have  funny  features.  Select  one  and  describe  it  simply.  Stress 
those  details  which  focus  on  the  picture  selected. 

This  test  can  be  varied  by  changing  the  theme.  For  example,  one  can  describe  a 
season,  a  familiar  object  in  the  classroom,  or  a  familiar  spot  (cafeteria)  and  have 
the  students  guess  what  it  is. 

Evaluation  Criteria 

This  item  may  be  administered  in  two  ways.  In  a  group  situation  one  can  use  a 
sheet  on  which  the  learners  number  the  descriptions  given.  Individual  learners 
can  be  tested  by  using  a  grid  such  as  the  one  indicated  below  by  checking  off  the 
student's  answer. 


Student's  name: 

Yes 

No 

Description  1 

D 

D 

Description  2 

D 

D 

Description  3 

D 

D 

and  so  on 

AURAL  COMPREHENSION 

In  the  following  item,  two  friends  of  the  same  age  as  the  students  being  tested 
are  talking.  The  language  used  is  simple;  it  includes  a  number  of  discursive 
conventions  appropriate  to  this  type  of  dialogue  and  level,  for  example, 
"Comment  qa.  va?"  (How's  it  going?)  Students  should  also  be  tested  on  the 
accuracy  of  their  understanding  of  the  information  transmitted  in  this  dialogue. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Holidays  and  Celebrations 

Communicative  intent:  Understand  the  information  transmitted  through 

questioning 
Context:  A  dialogue  between  two  friends 
Culture:  Note  the  presence  of  Francophones 
Precision  of  the  language:  Interrogative  structures  and  expressions  of  surprise; 

informal  spoken  French;  vocabulary  related  to  the 

family;  use  of  the  simple  future 
General  language  education:  Discover  the  meaning  of  words  according  to  the 

context 
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Item 

Listen  twice  to  the  dialogue  between  Annette  and  her  friend  Carole.  Read  the 
answers,  then  listen  again  to  the  dialogue  before  selecting  the  right  answer. 

C  :  Bonjour  Annette,  comment  §a  va? 

A  :  Bien,  et  toi? 

C  :  Oh!  tres  bien,  demain  c'est  ma  fete  et  toute  ma  famille  va  etre  reunie. 

A :  Toute? 

C  :  Oui,  oui,  mes  parents  et  ma  soeur,  puis  mon  oncle,  ma  tante  et  mes  trois  cou- 
sins de  Trois-Rivieres.  On  va  faire  un  barbecue  dans  le  jardin.  Est-ce  que  tu 
veux  venir? 

A  :  Ah  oui!  j'aimerais  9a. 

C  :  Bon  alors,  a  demain,  a  midi! 

Circle  the  right  answer: 

1.  a)    Annette's  birthday  is  tomorrow. 

b)  Carole's  birthday  is  tomorrow. 

c)  Carole's  birthday  is  today. 

2.  a)    Her  grandparents  will  be  there. 

b)  Her  cousins  will  be  there. 

c)  Her  brother  will  be  there. 

3.  a)    The  barbecue  will  start  in  the  morning. 

b)  The  barbecue  will  start  at  noon. 

c)  The  barbecue  will  start  in  the  evening. 

4.  a)    The  barbecue  will  be  held  in  the  park. 

b)  The  barbecue  will  be  held  in  the  garden. 

c)  The  barbecue  will  be  held  in  the  kitchen. 

5.  a)    Her  uncle  and  his  family  are  from  Alberta. 

b)  Her  uncle  and  his  family  are  from  Quebec. 

c)  Her  uncle  and  his  family  are  from  Saskatchewan. 

6.  Reunie  in  the  dialogue  means: 

a)  to  be  invited 

b)  to  be  separated 

c)  to  be  together 

Test  Item  Guidelines 

Choose  an  everyday  situation  in  the  learners'  lives  (a  dialogue  in  the  family, 

between  friends  about  a  trip  or  clothing)  in  which  the  vocabulary  and  structures      w  f  | 

(forms  of  greetings,  of  initiating  the  conversation  and  so  on)  have  been  studied  P 
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before  the  test  is  given.  Prepare  a  simple  dialogue  between  two  speakers.  Write 
comprehension  questions,  using  multiple  choice  answers.  Make  sure  that  the 
choices  are  mutually  exclusive  and  that  only  one  answer  is  correct.  Let  the 
students  listen  twice  to  the  dialogue,  read  out  the  answers,  then  have  the 
students  listen  again  to  the  passage.  This  type  of  conversation  will  enable 
learners  to  become  familiar  with  the  spoken  language.  Test  instructions  must 
be  given  in  French,  ensuring  that  the  students  are  thoroughly  familiar  with  the 
vocabulary  and  structures  used. 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

READING  COMPREHENSION 

This  item  is  designed  to  evaluate  the  students'  understanding  of  the  information 
transmitted  in  a  short  descriptive  paragraph.  Specialized  vocabulary  which  has 
already  been  studied  must  be  used  in  a  coherent  context. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  Community 

Communicative  intent:  Understand  simple  descriptive  details  and  hypothesize 

Context:  A  paragraph  describing  a  profession 

Culture:  Note  the  presence  of  Francophones 

Precision  of  the  language:  Simple  written  language,  vocabulary  related  to 

weather;  action  verbs;  adverbs  of  time;  the  use  of  the 

present  tense 
General  language  education:  Match  a  written  message  with  an  illustration 

Item 

Who  is  it? 

Read  the  following  paragraph  and  circle  the  appropriate  drawing. 

Throughout  the  year,  even  when  it's  very  cold  or  raining,  he  travels  along  the 
streets  or  roads  to  deliver  our  mail.  Often,  he  starts  delivering  letters, 
magazines  and  parcels  very  early  in  the  morning. 

Drawings  of  four  heads  with  hats:  mailman,  fireman,  construction  worker,  chef. 
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Test  Item  Guidelines 

Find  or  create  a  simple  text  describing  a  field  of  experience  the  students  know 
(the  school,  the  community,  sports)  in  which  the  vocabulary  has  been  studied 
before  the  item  is  administered.  Prepare  illustrations  which  clearly  show  the 
meaning  of  the  vocabulary  used  in  the  text.  The  instructions  must  be  given  in 
French,  ensuring  that  the  students  are  thoroughly  familiar  with  the  vocabulary 
and  the  structures  used. 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

READING  COMPREHENSION 

This  communicative  item  makes  it  possible  to  evaluate  the  students'  ability  to 
comprehend  accurately  the  information  transmitted  by  an  authentic  poster 
found  on  a  school  bulletin  board,  using  vocabulary  the  students  know. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  School 

Communicative  intent:  Understand  basic  information  and  precise  instructions 

Context:  Classified  ads 

Precision  of  the  language:  Use  of  common  descriptive  vocabulary;  the  verb 

pouvoir;  the  present  tense 
General  language  education:  Discover  the  meaning  of  words  by  referring  to  the 

context  by  identifying  a  different  way  to  say  the 

same  thing 

Item 

Here  is  a  classified  ad  from  the  school  paper.  Read  the  ad  and  answer  "yes"  or 
"no". 

CHATADONNER 

Joli  chat  cherche  une  maison.  C'est  un  male  age  d'un  an. 

II  a  le  poil  long,  gris  et  blanc. 

Si  tu  es  interesse,  tu  peux  telephoner  au  243-2565  le  soir  ou  les  fins  de  semaine. 

YES  NO 

1.  A  dog  is  being  given  away.  

2.  A  small  cat  is  for  sale.  

3.  The  animal  is  12  months  old.  
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OUI  NON 

4.  The  animal  is  all  one  colour.  

5.  You  can  call  Saturdays  and  Sundays.  

6.  Fin  de  semaine  means  the  same  as  weekend.  

Test  Item  Guidelines 

Use  genuine  messages  found  at  school  or  adapt  those  found  at  a  comer  store 
near  the  school,  which  are  of  interest  to  the  students,  e.g.,  the  purchase  or  sale  of 
a  second-hand  bicycle,  a  job  offer  for  a  paper  route,  and  so  on.  When  difficult 
words  are  used,  simplify  the  text  of  the  message,  briefly  define  the  word  in 
French  beside  the  text,  or  use  a  drawing.  Instructions  concerning  the  item  must 
be  in  French,  ensuring  that  the  learners  are  thoroughly  familiar  with  the 
vocabulary  and  structures  used. 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

ORAL  PRODUCTION 

This  item  presents  a  genuine,  simple  communicative  situation:  leaving  a 
message  containing  basic  information  on  a  friend's  answering  machine. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  People  Around  Us 

Communicative  intent:  Provide  information  in  the  form  of  a  message 
Context:  A  message  on  an  answering  machine 
Culture:  Use  conversational  French 

Precision  of  the  language:  C'est;  11  est;  numbers;  the  present  tense 
General  language  education:  Voluntarily  create  a  simple  message  using 

common  words  and  expressions 

Item 

You  call  your  friend  Christine,  but  she  isn't  home.  Leave  a  message  on  her 
answering  machine,  indicating  your  name,  telephone  number  and  the  time  you 
called. 

Test  Item  Guidelines 

The  telephone  is  an  important  means  of  communication  among  adolescents. 
Simply  find  a  realistic  situation  in  which  students  must  leave  a  message.  The 
theme  may  vary:  invite  a  friend  to  a  baseball  game,  request  help  doing 
homework,  and  so  on.  The  person  for  whom  the  message  is  left  can  also  vary:  a 
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friend,  a  French  teacher,  or  the  caller's  mother.  Once  the  theme  and  the 
interlocutor  have  been  selected,  decide  on  what  information  students  must  |B 

provide  in  the  message  and  clearly  indicate  it  in  the  instructions,  e.g.,  "You  ' 

must  give  your  telephone  number." 

Students  must  record  their  voice  to  make  the  experience  as  realistic  as  possible.  i 

Evaluation  Criteria 

Precision  of  the  message 

Precision  of  language  (e.g.,  structure,  vocabulary,  pronunciation) 

ORAL  PRODUCTION 

The  following  item  focuses  on  the  production  of  a  message  intended  for  the 
entire  school,  use  of  the  descriptive  function  of  language  with  common 
vocabulary  and  the  formulation  of  precise  instructions. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Clothing 

Communicative  intent:  Describe  a  common  object  and  locate  a  specific  place 
Context:  Lost  and  found  announcement  M 

Precision  of  the  language:  Vocabulary  related  to  clothing;  verb  expressing 

location;  present  tense 
General  language  education:  Voluntarily  create  a  simple  message  using 

common  vocabulary  and  sentences 

Item 

Today,  you  found  a  sweater  at  school.  Over  the  intercom,  you  describe 
the  sweater,  i.e.,  its  colour,  shape,  size  and  where  the  owner  can  claim  it. 

Test  Item  Guidelines 

Before  the  item  is  administered,  ask  the  students  to  listen  to  messages  on  the 
intercom  in  order  to  become  familiar  with  the  themes  of  such  messages  and  the 
expressions  used.  Explain  to  the  students  that  they  must  use  the  same 
strategies  as  in  English  to  produce  their  messages;  they  must  refer  to  their  own 
experience.  For  example,  suggest  that  they  listen  to  intercom  messages  during 
the  week.  To  administer  the  test,  give  students  a  card  on  which  the  item  is 
written  so  that  the  students  can  read  it.  Put  students  at  ease  and  allow  them 
enough  time  to  think  about  the  message  before  they  speak.  Encourage  students 
to  speak  loudly  and  to  provide  as  many  descriptive  details  as  possible  to  clarify 
the  information  transmitted.  Give  students  a  microphone  to  speak  into  to  make      m 
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the  situation  more  realistic.  Record  the  message.  The  theme  of  the  message  can 
be  changed  by  altering  the  type  of  object  found,  e.g.,  a  wallet  or  an  address  book. 

Evaluation  Criteria 

Precision  of  the  message 

Precision  of  language  (e.g.,  structure,  vocabulary,  pronunciation) 


WRITTEN  EXPRESSION 

Students  will  be  evaluated  on  the  precision  of  the  information  transmitted.   The 
message  and  vocabulary  used  will  be  simple. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  People  Around  Us;  The  Community 

Communicative  intent:  Write  specific  information 

Context:  A  note  to  a  member  of  the  family 

Culture:  Identify  a  French  name  in  the  text 

Precision  of  the  language:  Informal  style  (note);  vocabulary  (date,  time  and 

place) 
General  language  education:  Discover  the  meaning  of  the  message  by  referring 

to  the  context 

Item 

Dr.  Tremblay,  the  dentist,  has  just  phoned.  Your  mother  has  an  appointment 
tomorrow  at  2:00  p.m.  Write  a  note  to  your  mother  to  remind  her  about  the 
appointment.  Indicate  who  phoned,  the  day  and  the  exact  time  of  the 
appointment. 

Test  Item  Guidelines 

Give  each  student  a  sheet  with  the  items  leaving  enough  space  so  that  the  note 
can  be  written  at  the  bottom  of  the  page.  Choose  a  situation  with  which  the 
students  are  familiar.  Explain  that  they  must  rely  on  their  own  experience  to 
write  the  note.  For  example,  they  should  think  about  the  last  note  they  wrote  at 
home.  Allow  the  students  enough  time  to  think  about  and  write  out  their 
message.  Encourage  them  to  provide  all  the  details  needed  to  make  the  message 
clear.  The  item  can  be  varied  by  changing  the  person  to  whom  the  message  is 
addressed  and  the  theme,  e.g.,  your  brother's  friend  wants  to  meet  him  at  7:00 
p.m.,  your  sister's  appointment  with  the  doctor  has  been  cancelled  and  so  on.  In 
this  item,  no  indication  is  given  to  the  students  concerning  the  format  of  the 
note,  which  makes  the  task  somewhat  harder.  However,  the  students  can  use  a 
very  personal  style  and  have  greater  freedom  to  write  the  note  as  they  please. 
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Evaluation  Criteria 

Precision  of  the  message 

Precision  of  language  (e.g.,  structure,  vocabulary,  spelling) 


WRITTEN  EXPRESSION 

This  communicative  item  makes  it  possible  to  evaluate  the  use  of  written 
language  in  a  creative  manner. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Activities 

Communicative  intent:  Write  the  instructions  for  a  new  game 
Context:  The  rules  of  a  game 

Culture:   Use  the  rules  for  the  game  of  lawn  bowling  (petanque)  and  for  hockey 
Precision  of  the  language:  The  imperative;  -ER  verbs;  appropriate  vocabulary 
General  language  education:  Discover  the  meaning  of  the  message  by  referring 

to  the  context 

Item 

Explain  to  your  peers  the  five  main  rules  of  the  new  game  of  "Petockey".  Write        ^^1 
five  instructions  required  to  play  the  game. 

Test  Item  Guidelines 

Choose  two  French  words  that  can  easily  be  combined  with  points  that  are 
familiar  to  all  of  the  students.  Then,  create  a  new  word  which  covers  the  points 
raised  by  the  two  previous  words,  having  the  students  develop  a  definition  for 
the  new  word.  This  item  can  be  varied,  for  example,  by  changing  the  activity  to 
an  object.  The  purpose  of  the  exercise  is  to  develop  the  students'  ability  to  create 
with  the  language,  using  their  knowledge. 

Evaluation  Criteria 

Precision  of  the  message 

Precision  of  language  (e.g.,  structure,  vocabulary,  spelling) 

Creativity 
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Intermediate  Level 

AURAL  COMPREHENSION 

This  item  evaluates  the  students'  understanding  of  various  descriptive  details 
(pocket,  handle  and  so  on).  Students  may  refer  to  illustrations  of  the  item.  For 
variety,  change  the  tjrpe  of  description,  for  example,  another  object  or  even  a 
person. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Health  and  Physical  Exercise;  Fashion;  The  Workaday 

World 
Communicative  intent:  Understand  a  description  and  make  deductions  based 

on  graphic  elements 
Context:  Guess  an  object 

Precision  of  the  language:  Spoken  French;  descriptive  vocabulary  (made  of  grey 

canvas,  with  a  pocket,  a  zipper);  personal  object 
pronoun (D 
General  language  education:  Hypothesize  about  key  points 


Item 


During  the  holidays,  you  work  in  the  lost  and  found  office  at  the  bus  depot.  A 
teenager  comes  to  the  office  and  describes  the  bag  he  forgot  yesterday  on  the  51 
bus.  Listen  to  his  description  twice,  then  decide  which  bag  you  will  give  him: 

"Yesterday  I  forgot  my  bag  on  the  51  bus.  It  was  around  6  o'clock.  The  bag  is 
made  of  fairly  thick  grey  canvas.  It  has  a  pocket  on  the  side  and  a  zipper. 
There's  a  handle  on  either  side  and  a  shoulder  strap.  Has  someone  turned  it  in?" 


Drawings  of  three  bags: 
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Test  Item  Guidelines 

Select  an  object  with  which  the  students  are  familiar  in  a  realistic  situation, 
e.g.,  forgetting  a  bag  on  a  bus.  To  prepare  the  recorded  text,  ask  another  group 
in  the  same  class  or  a  group  in  another  class  to  write  it.  In  this  way,  the 
students  can  make  use  of  their  experience  and  their  knowledge  of  this  type  of 
message.  You  may  want  to  show  them  similarities  between  both  languages 
with  respect  to  communication  strategies.  Have  a  French  speaker  record  the 
passage  so  that  the  students  get  used  to  different  pronunciation  or  accents. 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

AURAL  COMPREHENSION 

This  brief  excerpt  presents  a  radio  ad  for  a  part-time  job.  The  style  is  informal. 
The  item  is  intended  to  evaluate  the  students'  comprehension  of  structures  and 
of  content. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  Workaday  World 

Communicative  intent:  Understand  information  and  precise  instructions 

Context:  An  excerpt  from  a  radio  program 

Precision  of  the  language:  Spoken  French;  common  expressions  (au  micro,  voila 

ta  chance);  employment  vocabulary  (monitor, 
explain,  activities);  the  use  of  the  present  tense,  the 
simple  past  and  the  imperative 

General  language  education:  Hypothesize  about  key  points 

Item 

Listen  twice  to  the  brief  excerpt  from  a  radio  program  and  answer  the  questions 
with  "yes"  or  "no".  Give  the  correct  answer  when  "no"  is  chosen. 

"Hello,  this  is  Yves  speaking.  During  the  forthcoming  holidays,  the  Centre 
culturel  francophone  is  looking  for  a  young  person  between  the  ages  of  14  and  16 
to  work  as  a  monitor  on  weekends.  The  ideal  candidate  should  have  some 
experience  with  children  and  know  how  to  explain  new  activities  to  kids.  If  you 
like  to  work  outdoors  and  are  sports-minded,  here's  your  chance.  Call  233-4040 
now!" 
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Questions:  YES  NO        CORRECTION 

1.  A  teacher  is  being  hired.  

2.  The  applicant  must  be  at  least  18.  

3.  The  applicant  must  like  sports.  

4.  The  monitor  will  deal  with  the  elderly.       

5.  The  monitor  must  speak  French.  

Test  Item  Guidelines 

Use  a  brief  excerpt  from  a  French-language  radio  program  to  enable  the 
students  to  become  accustomed  to  different  pronunciation  or  accents  and  more 
rapid  delivery  than  in  the  classroom.  Choose  an  excerpt  of  interest  to  the 
students  and  one  which  reflects  their  interests,  e.g.,  summer  jobs.  Write 
comprehension  questions  about  the  information  and  the  instructions  given  in 
the  excerpt  in  which  the  students  will  answer  with  "yes"  or  "no". 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

When  the  students  must  give  the  correct  answer  after  choosing  "no",  correct 
only  the  meaning  of  the  message,  not  the  spelling,  unless  it  interferes  with  the 
understanding  of  the  message. 

READING  COMPREHENSION 

In  this  text,  the  students  must  look  for  clues  which  indicate  the  sport  in 
question.  In  addition  to  thoroughly  understanding  the  details,  they  must  have 
an  overall  understanding  of  the  passage. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Health  and  Physical  Exercise 

Communicative  intent:  Understand  simple  and  descriptive  details 

Context:  Guess  a  sport 

Precision  of  the  language:  Specialized  sports  vocabulary  (jeu,  equipe,  circuler, 

pratiquer);  descriptive  adjectives  (dangereux, 
special);  impersonal  verb  form  (il  faut);  comparative 
structure  (le  plus) 

General  language  education:  Hypothesize  about  key  points 

Item 

Read  the  instructions  below.  Based  on  the  explanation  given,  indicate  the  name 
of  the  sport  in  the  space  under  the  paragraph. 
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In  order  to  engage  in  this  sport  you  must  wear  special  equipment  as  it  can  be 
dangerous.  The  objective  of  the  game  is  to  move  a  small  rubber  disc  on  ice 
between  the  players  of  the  same  team.  The  disc  must  be  put  in  the  net  of  the 
opposing  team.  This  sport  demands  speed,  skill  and  precision.  Players  must  be 
in  top  physical  condition.  The  season  lasts  six  or  seven  months  a  year. 


What  sport  is  it? 


Test  Item  Guidelines 

Choose  a  field  of  experience  with  which  the  students  are  familiar  and  which  is  of 
interest  to  them;  they  should  have  already  studied  the  vocabulary  (sports,  the 
world  of  work).  Write  a  paragraph  explaining  the  theme  chosen  (e.g.,  how  to 
play  the  sport),  using  many  descriptive  details.  Only  one  answer  should  be 
possible. 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

Give  one  point  for  the  answer  unless  the  spelling  makes  it  impossible  to 
comprehend  the  message  fully. 

READING  COMPREHENSION 

This  text  was  taken  from  a  magazine.  It  allows  for  an  evaluation  of  the 
students'  comprehension  of  a  paragraph  written  in  a  formal  style,  containing 
different  verb  tenses  (present,  simple  past).  The  topic,  a  music  competition,  may 
be  of  interest  to  students  of  this  age. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Clubs  and  Associations;  Money 

Communicative  intent:  Understand  information  in  a  text  containing  verbs  in 

the  present  and  past  tenses 
Context:  A  magazine  article  on  a  music  competition 
Culture:  Identify  differences  and  similarities  between  school  levels 
Precision  of  the  language:  Formal  written  style;  irregular  verbs  (vouloir, 

pouvoir);  pronominal  verbs  (s'inscrire,  se  depecher); 
impersonal  verb  (il  faut);  personal  complement 
pronoun  (y);  use  of  present  tense  and  simple  past 
General  language  education:  Hypothesize  about  key  points 


122 


French  as  a  Second  Language 
Student  Evaluation  Guide 


Item 

Read  the  following  article  and  select  the  correct  answers. 

Depuis  dix  ans  il  y  a  des  musiciens  et  musiciennes  du  Canada  et  des  Etats-Unis 
qui  participent  a  « Music  Fest».  C'est  une  competition  qui  a  lieu  a  Toronto  ou  se 
rendent  des  chanteurs,  des  chanteuses  et  des  groupes  qui  viennent  des  universi- 
tes,  des  colleges  et  des  ecoles  secondaires.  En  1987,  une  jeune  Quebecoise  a 
gagne  le  premier  prix.  La  ministre  federale  des  Communications  lui  a  donne 
une  bourse  de  3  500  $.  Si  toi  aussi  tu  veux  y  participer,  il  faut  t'inscrire  avant  le 
30  decembre;  alors,  depeche-toi! 

Questions: 

1.  The  article  talks  about 

a)  a  music  competition  in  Quebec. 

b)  a  music  competition  in  Ontario. 

c)  a  music  competition  in  Toronto. 

d)  an  educational  competition  in  Saint  Paul. 

2.  The  competition  is  open  to 

a)  Canadian  participants  only. 

b)  American  participants  only. 

c)  anyone  in  North  America. 

d)  anyone  who  can  sing  in  French. 

3.  To  be  eligible,  you  must 

a)  be  attending  elementary  school. 

b)  be  attending  CEGEP. 

c)  be  attending  secondary  or  post-secondary  school. 

d)  be  a  professional  musician. 

4.  You  must  register 

a)  before  the  end  of  the  year. 

b)  before  school  resumes  in  September. 

c)  as  soon  as  possible. 

d)  after  December  30. 

5.  The  first  prize  is 

a)  a  provincial  scholarship. 

b)  a  federal  scholarship. 

c)  in  U.S.  dollars. 

d)  is  3,500  francs. 

Test  Item  Guidelines 

Find  a  magazine  or  newspaper  article  on  a  topic  of  interest  to  students  (fashion, 
the  environment);  make  sure  they  are  familiar  with  the  vocabulary.  If  need  be, 
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simplify  the  text  or  present  unfamiliar  words  in  a  French  glossary.  Make  sure 
that  the  text  contains  the  grammatical  structures  and  verb  tenses  to  be  tested. 
Write  several  comprehension  questions  on  the  information  transmitted  in  the 
text;  ask  the  students  to  select  the  best  answer. 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

ORAL  PRODUCTION 

This  item  centres  on  a  realistic  situation  involving  two  peers.  The  style  is 
informal  but  students  must  use  the  appropriate  forms  to  excuse  themselves. 
During  the  brief  exchange,  they  will  have  an  opportunity  to  use  the  negative  or 
interrogative  form. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Close  Friends 
Communicative  intent:  Apologize  to  a  friend 
Context:  Interact  with  a  peer  concerning  the  loss  of  an  object 
Precision  of  the  language:  Informal  style;  various  forms  of  apology  (je  m'excuse; 

je  suis  desole[e]);  negative  (je  n'arrive  pas  a 
trouver...)  and  interrogative  (est-ce  que  je  peux...) 
structures;  appropriate  intonation 
General  language  education:  Identify  individual  communication  needs  in 

relation  to  a  task  by  defining  the  problem  and 
establishing  objectives 

Item 

A  friend  has  loaned  you  his  math  book.  You  want  to  return  it  but  cannot  find  it 
anjrwhere.  What  will  you  say  when  you  meet  the  friend  in  the  cafeteria? 

Test  Item  Guidelines 

Select  a  realistic  situation  in  which  students  must  apologize  or  express  other 
emotions  such  as  sympathy  or  regret.  Depending  on  the  person  to  whom  the 
student  is  speaking,  the  style  may  be  formal  (the  French  teacher)  or  informal  (a 
friend). 

Evaluation  Criteria 

Organization  of  ideas 

Clarity  of  the  message 

Precision  of  language  (e.g.,  structure,  vocabulary,  pronunciation) 
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Creativity  of  the  message 


ORAL  PRODUCTION 

Using  a  fairly  formal  style,  students  must  make  a  presentation  before  the  entire 
class  in  which  they  give  their  opinion  on  a  film  of  their  choice.  They  must 
describe  one  scene  in  the  film,  using  the  past  tense  and  comparative  structures. 
The  students  must  also  explain  why  they  chose  the  film. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Social  Life 

Communicative  intent:  Prepare  an  opinion  and  present  it  orally 

Context:  Present  a  critique  of  a  film 

Precision  of  the  langruage:  Formal  style;  expressions  of  opinion  {k  mon  avis,  je 

pense  que);  comparisons  (meilleur  que);  use  of 

present  and  past  tenses 
General  language  education:  Students  develop  and  use  their  own  references 

Item 

This  morning  you  must  make  a  presentation  in  class  about  a  film  you  have  seen. 
You  should  say  whether  you  liked  the  film  and  why,  describe  the  most  striking 
scene  in  it  and  compare  the  film  with  another  one. 

Test  Item  Guidelines 

Ask  students  to  choose  a  film,  play,  novel  or  short  story  which  they  have  enjoyed 
and  discuss  it  critically  in  front  of  the  class.  Clearly  indicate  in  the  instructions 
what  the  presentation  must  cover:  Did  the  student  like  the  film?  Why? 
Describe  a  striking  scene  and  compare  the  film  with  another  one.  To  facilitate 
correction  of  the  test,  the  presentations  can  be  tape-recorded. 

Evaluation  Criteria 

Content 

Clarity  of  the  message 

Precision  of  language  (e.g.,  structure,  vocabulary,  pronunciation) 

Organization  of  the  ideas 

Creativity 


WRITTEN  EXPRESSION 

Students  must  write  a  simple  invitation  using  vocabulary  and  expressions  they 
have  already  studied. 
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The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Holidays  and  Celebrations 

Communicative  intent:  Write  a  note 

Context:  A  note  inviting  someone  to  a  celebration 

Culture:   Use  knowledge  of  differences  and  similarities  between  formal  and 

informal  invitations 
Precision  of  the  language:  Create  simple  sentences  which  are  linked  by  the 

appropriate  expressions  and  vocabulary 
General  language  education:  Identify  individual  needs  when  writing  a  formal 

or  informal  invitation 

Itenrj 

Write  an  invitation  to  _^___ to  invite  him/her  to  your  party.  At  least 

indicate  the  time,  date  and  place  of  the  party.  Choose  the  appropriate  style. 

Test  Item  Guidelines 

Based  on  the  foregoing  objectives,  choose  a  realistic  situation  in  which  students 
should  write  a  note.  For  example,  they  could  send  a  note  inviting  a  French- 
speaking  penpal  to  spend  a  weekend.  Test  instructions  must  be  in  French, 
ensuring  students  are  thoroughly  familiar  with  the  vocabulary  and  the 
instructions  used.  By  varying  the  recipient  and  the  theme  of  the  invitation,  the 
terms  of  address  can  be  changed  and  can  range  from  formal,  e.g.,  an  invitation  to 
a  personality  in  the  French-speaking  community  to  come  and  speak  to  the  class, 
to  informal,  e.g.,  an  invitation  to  a  friend. 

Evaluation  Criteria 

Precision  of  the  message 

Intention  of  the  message 

Precision  of  the  vocabulary 

Precision  of  the  expressions  appropriate  to  an  invitation 

Spelling 


WRITTEN  EXPRESSION 

In  this  item  students  are  asked  to  produce  a  letter.  As  the  objective  of  the 
exercise  is  to  obtain  information,  the  style  must  be  formal.  An  evaluation  can 
also  be  made  of  interrogative  structures,  salutations  and  closings  to  ensure  they 
are  appropriate. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Trips  and  Excursions 
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Communicative  intent:  Request  information  in  a  formal  letter 

Context:  A  letter  to  a  hotel  seeking  information 

Culture:   Identify  a  letter-writing  style  appropriate  to  Canada  and  to  Europe 

Precision  of  the  language:  Formal  style;  salutations  and  closings  used  in  a 

letter  (Cher  Monsieur,  Je  vous  prie  d'accepter); 
interrogative  structures  (avez-vous,  quels  sont  les 
prix);  appropriate  tenses  (simple  future  and  present) 

General  language  education:  Students  correct  their  own  mistakes  when  they 

are  aware  of  them 

Item 

Your  class  is  organizing  a  trip  to  Quebec  or  Paris  this  summer.  You  are 
responsible  for  finding  a  hotel.  Write  a  letter  requesting  information  on  the 
hotel  (price,  availability).  Mention  that  fifteen  teenagers  and  three  teachers 
will  require  rooms  for  two  nights. 

Test  Item  Guidelines 

Choose  a  realistic,  familiar  situation  on  the  basis  of  which  students  can  use 
their  own  experience  to  carry  out  the  task,  e.g.,  write  a  letter  to  a  hotel  or  an 
institution  requesting  information.  Prepare  very  precise  instructions  and 
provide  as  much  information  as  is  necessary,  e.g.,  this  summer,  prices, 
availability  and  so  on. 

Evaluation  Criteria 

Content 

Clarity  of  the  message 

Precision  of  language  (e.g.,  structure,  vocabulary,  spelling) 

Appropriate  formulae 

Organization  of  the  ideas 


WRITTEN  EXPRESSION 

Students  write  a  paragraph  in  which  they  express  an  opinion  on  a  current  topic 
which  affects  them.  The  style  must  be  formal  and  the  sentences  should  be 
logically  linked. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Health  and  Physical  Exercise;  Advertising 
Communicative  intent:  Tell  about  an  event  in  formal  written  French 
Context:  An  article  for  the  school  papyer 
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Precision  of  the  language:  Formal  style;  complete  sentences  which  are  logically 

linked  (alors,  mais);  vocabulary  expressing  an 
opinion  (je  pense  que,  a  mon  avis) 

General  language  education:  Students  develop  and  use  their  own  reference 

tools 

Item 

You  write  regularly  for  the  school  paper.  This  week  you  decide  to  write  an 
article  on  violence  in  team  sports.  Last  night,  you  attended  a  hockey  game 
where  a  fight  occurred  between  members  of  both  teams.  Write  a  one  paragraph 
article  in  which  you  express  your  opinion  on  this  topic. 

Test  Item  Guidelines 

Choose  a  realistic  situation,  e.g.,  writing  in  the  school  paper,  and  a  topical 
theme  of  interest  to  the  students,  e.g.,  violence,  drugs,  the  environment.  Write 
precise  instructions  concerning  the  type  of  text  required,  e.g.,  last  evening  you 
attended,  give  your  opinion,  in  a  paragraph.  Depending  on  the  objective  of  the 
test,  prior  to  giving  the  item  study  the  vocabulary  related  to  the  theme  or  let  the 
students  decide  for  themselves  what  to  write  about. 

Evaluation  Criteria 

Content 

Organization  of  the  ideas  (coherence/cohesion) 

Precision  of  language  (e.g.,  structure,  vocabulary,  spelling) 

Form  (beginning,  conclusion,  style  and  so  on) 

Creativity 


W 
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Advanced  Level 

AURAL  COMPREHENSION 

The  following  item  is  designed  to  evaluate  the  students'  aural  comprehension  in 
relation  to  an  authentic  radio  interview. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  Arts 

Communicative  intent:  Listen  to  an  authentic  radio  interview  involving  two 

French  speakers;  determine  the  meaning  of  this 

interview  on  the  basis  of  questions 
Culture:  Attend  to  and  orally  analyse  the  language  used 
Context:  A  radio  interview 
Precision  of  the  language:  Present  and  past  tenses;  conjunctions;  spoken 

language 
General  language  education:  Understand  a  communication  by  distinguishing 

between  relevant  and  superfluous  information 

Item 

The  excerpt  below  is  taken  from  an  interview  with  Genevieve  Rioux,  a  well 
known  young  Quebec  actress  who  is  going  to  play  Juliet  at  the  Theatre  du 
Nouveau  Monde  in  Montreal. 

Q.  -Genevieve  Rioux,  Romeo  et  Juliette  sont  les  deux  roles-titres  reserves 
a  des  jeunes  acteurs.  Quel  effet  cela  vous  fait-il  d'avoir  ete  choisie? 

R.  -  C'est  une  chance  extraordinaire!  Mais  5a  n'a  pas  ete  facile  d'obtenir  ce  role. 
Au  depart,  nous  etions  250  comediennes  en  lice,  revant  d'etre  la  Juliette  de 
Shakespeare.  Apres  une  premiere  elimination,  nous  restions  40.  Ensuite, 
quatre...  et  finalement,  j'ai  decroche  le  role.  Les  gens  me  disent :  <  Avec  ce 
role,  tu  commences  vraiment  une  carriere."  Pourtant,  je  travaille  sans  arret 
depuis  cinq  ans.  J'ai  beaucoup  voyage  grace  au  «Declin  de  I'Empire  ameri- 
cain».  Mais  je  dois  avouer  que  Juliette  est  une  cle  qui  ouvre  bien  des  portes. 
Je  pense  que  je  vais  en  entendre  parler  longtemps! 

Q.  -C'est  un  role  dont  vous  reviez  depuis  longtemps? 

R.  -  Oui.  C'est  un  personnage  que  je  voulais  absolument  jouer.  Ou  plutot  re- 
jouer.  Vous  savez,  j'ai  decouvert  le  metier  d'actrice  a  quatorze  ans,  juste- 
ment  en  jouant  Juliette,  a  I'ecole.  J'avais  I'age  du  role.  J'etais  timide.  Je 
passais  mon  temps  dans  les  livres,  et  le  theatre  a  fait  eclater  ma  coquille. 
C'est  cette  experience  qui  m'a  donne  le  gout  de  devenir  comedienne. 
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Vocabulary:  | ' 

-  en  lice:  en  competition  ^ 

-  decrocher  un  role:  obtenir  un  role 

-  faire  eclater  sa  coquille:  perdre  sa  timidite 

1.  First  read  the  questions  in  front  of  you. 

2.  Now  listen  carefully  to  the  entire  text. 

3.  Start  answering  the  questions. 

4.  Listen  to  the  text  again. 

5.  Finish  answering  the  questions. 

1.    Which  role  did  Genevieve  Rioux  obtain? 


2.    How  many  actresses  wanted  the  part  in  the  beginning? 


3.     How  many  actresses  were  left  after  the  first  round  of  auditions?  Just  before 
the  role  was  assigned? 


4.     Does  this  part  mark  the  beginning  of  Genevieve  Rioux's  career? 


5.    Why  has  she  travelled  a  lot? 


6.    How  old  was  she  when  she  discovered  acting?  Under  what  circumstances? 


7.    What  was  she  like  at  that  time?  Give  two  details. 


Test  Item  Guidelines 

A  listening  test  is  a  test  of  aural  comprehension  based  on  an  authentic 
document  such  as  a  radio  or  television  program,  a  video  and  so  on. 
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Choose  topics  likely  to  interest  your  students,  e.g.,  the  world  of  tomorrow, 
leisure  activities,  the  fine  arts,  political  moderation  and  extremism,  Canadian 
unity,  literary  or  artistic  movements  in  the  French-speaking  world  and  so  on. 

Students  often  find  it  hard  to  follow  French  speakers  in  authentic  audiovisual 
documents.  If  such  is  the  case,  explain  three  or  four  words  to  the  students  which 
are  essential  to  the  comprehension  of  the  text.  Remember  that  the  students  do 
not  need  to  understand  all  the  words  in  the  text  in  order  to  decipher  its  meaning. 

Evaluation  Criteria 

One  point  for  each  correct  answer  depending  on  the  question  requirements. 

At  this  level,  precision  of  language  is  more  important.  However,  this 

does  not  mean  that  every  mistake  must  be  corrected,  unless  the  mistake  hinders 

complete  comprehension. 

AURAL  COMPREHENSION 

The  following  item  is  intended  to  evaluate  the  students'  aural  comprehension 
and  their  ability  to  hypothesize  in  an  actual  situation  involving  communication, 
e.g.,  an  interview  for  the  school  yearbook. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  High  School  Graduation 

Communicative  intent:  Listen  to  an  interview  and  understand  the  information 

provided 
Context:  An  interview  for  the  school  yearbook 
Cultxu'e:  Analyse  the  types  of  questions  in  the  interview  compared  with  those 

used  in  a  Quebec  high  school  yearbook 
Precision  of  the  language:  Present,  past  and  future  tenses;  correct  spoken 

language 
General  language  education:  Distinguish  facts  from  opinions  and  emotions  in  a 

communication 

Item 

You  are  going  to  listen  to  a  recorded  interview. 

1.  First  read  the  questions  in  front  of  you. 

2.  Now  listen  carefully  to  the  entire  text. 

3.  Start  answering  the  questions. 

4.  Listen  to  the  text  again. 

5.  Finish  answering  the  questions. 
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Q.  -  Bonjour  David.  Nous  voil^  presqu'a  la  fin  de  notre  annee  scolaire.  Comme 

tu  le  sais,  je  suis  responsable  des  interviews  pour  I'album  de  I'ecole.  Alors,  je 

dois  te  poser  quelques  questions.  D'accord? 
R.  -  D'accord! 
Q.  -  David,  pour  toi,  I'ecole  secondaire  se  termine  cette  annee.  Parmi  toutes  tes 

activites  scolaires,  quelle  a  ete  celle  qui  t'a  le  plus  interesse? 
R.  -  Et  bien,  c'est  svirement  I'echange  que  j'ai  fait  avec  le  Quebec.  Je  suis  alle 

passer  deux  semaines  a  Trois-Rivieres  avec  une  famille  quebecoise.  C'etait 

super  et  j'ai  parle  fran^ais  tout  le  temps! 
Q.  -  Quels  sont  tes  plans  pour  I'avenir?  Un  autre  voyage? 
R.  -  Peut-etre,  un  peu  plus  tard.  Mais,  I'annee  prochaine,  je  vais  a  I'universite 

pour  continuer  a  etudier  le  fi-angais  et  la  psychologie. 
Q.  -  Qu'est-ce  que  tu  vas  regretter  le  plus  de  tes  annees  d'ecole? 
R.  -  Oh!  les  copains  bien  stir.  Je  me  suis  fait  tellement  d'amis  dans  cette  ecole, 

en  classe  ou  sur  le  terrain  de  football.  Quelques  enseignants  aussi... 

Questions: 

1.     In  your  opinion,  who  is  asking  the  questions?  For  what  purpose? 


2.     Who  is  answering  the  questions.  Specify. 


3.    Has  David  enjoyed  the  years  he  has  spent  in  high  school?  Explain. 


4.    Describe  the  respondent's  personality,  as  you  imagine  it.  Give  at  least  three 
details. 


*•! 


5.    In  your  opinion,  what  will  this  person's  future  be  like? 


6.    What  sort  of  questions  would  you  ask  for  a  Quebec  high  school  yearbook? 
Are  they  the  same  as  the  ones  you  heard  in  this  interview? 
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Test  Item  Guidelines 

Choose  realistic  communicative  situations  which  are  of  interest  to  your 
students.  The  interview  selected  must  enable  the  students  to  hypothesize  about 
the  people  speaking.  For  example,  using  the  text,  they  must  be  able  to  infer  who 
the  people  speaking  are,  what  kind  of  personality  they  have,  what  they  will 
become  and  so  on.  Obviously,  the  dialogue  proposed  must  spark  the  students' 
imagination.  Use  the  voices  of  young  people  to  tape  record  the  interview,  i.e., 
the  interviewer  and  the  interviewee. 

Evaluation  Criteria 

One  point  for  each  correct  answer. 

Once  again  precision  of  language  is  important  at  this  level,  although 

the  objective  of  the  exercise  is  aural  comprehension.  The  criteria  used  must 

reflect  this  notion. 


READING  COMPREHENSIONAVRITTEN  EXPRESSION 

The  following  integrated  item  is  intended  to  evaluate  the  students'  written 
comprehension  but,  above  all,  their  written  production. 

It  is  divided  into  three  parts: 

1.  First,  students  must  be  able  to  understand  an  authentic  text,  i.e.,  a  letter  to 
the  editor  taken  from  a  French-language  newspaper. 

2.  Second,  they  must  reply  by  giving  their  opinion  on  the  same  topic. 

3.  Third,  they  must  compare  their  answer  to  the  one  given  in  the  article. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  Future  of  the  World;  Economic  Life 
Communicative  intent:  Understand  a  comment  taken  from  a  newspaper  and 

write  comments  on  the  same  topic 
Context:  A  letter  to  the  editor  taken  from  a  French-language  newspaper 
Precision  of  the  language:  Use  of  the  present  tense;  simple  descriptive 

language;  the  use  of  humour 
General  language  education:  Students  must  use  their  knowledge  of  text 

structure  to  understand  an  unfamiliar  text 
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Item 

Read  the  questions  below.  Then,  carefully  read  the  letter  to  the  editor  which 
appears  on  page  135.  Finally,  answer  the  questions  below. 

1.     Why  did  the  author  of  the  letter  have  fun  last  week? 


2.     How  are  Ritz  crackers  packaged? 


3.     Does  he  really  think  that  multinationals  care  about  the  health  of 
consumers?  Explain. 


4.     Is  this  letter  a  joke  or  is  it  serious?  Support  your  answer. 


5.    Do  you  agree  with  the  letter  or  disagree?  Support  your  answer. 


Variation: 

Students  may  also  be  asked  to  compare  their  answers  to  question  5  among 
themselves,  followed  by  an  oral  presentation.  The  students,  working  in  pairs, 
can  each  answer  in  turn.  In  this  instance,  oral  production  would  be  tested. 

Test  Item  Guidelines 

Use  genuine  articles  from  French-language  magazines  and  local  newspapers. 
Choose  topics  likely  to  interest  the  students,  e.g.,  family  life,  leisure  activities, 
food  and  beverages  in  the  French-speaking  world,  sports,  problems  related  to 
minority  groups,  some  aspect  of  French-Canadian  history,  and  so  on.  Use 
humour  where  appropriate. 

Evaluation  Criteria 

Use  the  various  criteria  already  presented  to  evaluate  this  test  item. 
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Commentaire 


Les  plaisirs  du  magasinage... 

Je  me  suis  amuse  la  semaine  derniere  a  scruter  les  etalages  de  mon  marche 
d'alimentation.  J'y  ai  remarque  que  maintenant,  avec  toutes  les  campagnes  sur 
la  sante,  I'exercice  physique,  la  protection  de  I'environnement,  etc.,  les  compa- 
gnies  s'evertuent  a  nous  presenter  une  foule  de  produits  nouveaux  et  autant 
d'emballages. 

Prenez  par  exemple  les  Ritz;  vous  avez  maintenant  les  regiiliers,  avec  50  % 
moins  de  sel,  au  ble  entier,  au  fromage  et  les  mini,  etc.  De  plus  on  specifie  sur 
I'emballage  qu'il  n'y  a  pas  de  cholesterol,  tres  peu  de  gras,  etc. 

Se  peut-il  que  les  compagnies  multinationales  se  preoccupent  de  la  sante  des 
consommateurs  au  point  de  diversifier  et  d'ameliorer  leurs  produits?  Peut-etre! 
Mais  il  n'en  reste  pas  moins  que  vous  ne  paierez  pas  moins  cher  vos  Ritz  parce 
qu'il  y  a  50  %  moins  de  sel. 

II  en  va  de  meme  pour  les  savons  a  lessive  qui  sont  presentes  dans  de  nouveaux 
contenants  recyclables.  II  y  a  le  savon  regulier,  liquide,  en  granules,  sans  phos- 
phate, sans  parfum,  avec  parfum  air  des  prairies  ou  poudre  de  bebe,  etc. 

II  est  evident  que  dans  tout  cela,  il  faut  etre  prudent  et  prendre  le  temps  de  lire 
attentivement  les  etiquettes  ou  les  dessus  de  boites  avant  d'acheter.  II  n'en  reste 
pas  moins  que  c'est  le  consommateur  qui  devrait  dieter  aux  compagnies  ses  pre- 
ferences et  sa  philosophie  face  a  I'ecologie  et  a  I'environnement  et  que  les  asso- 
ciations pour  la  defense  de  I'environnement  devraient  jouer  un  role  plus  actif  et 
plus  positif  aupres  des  compagnies  multinationales  au  lieu  de  se  contenter  de 
denoncer  a  grands  cris,  les  criminels  qui  polluent  notre  environnement. 

Pierre  Brauit 


Le  Franco,  le  vendredi  7  septembre  1990. 
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ORAL  PRODUCTION 

The  following  items  will  evaluate  the  students'  oral  production  in  terms  of  the 
precision  of  the  information  transmitted  with  respect  to  a  given  situation 
(preferably  humorous). 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  Living  Alone 

Communicative  intent:  Explain,  transmit  information 

Context:  A  situation  in  everyday  life 

Culture:  Students  must  use  their  sociolinguistic  knowledge 

Precision  of  the  language:  Present  tense;  action  verbs;  informal  spoken 

language;  the  use  of  humour 
General  language  education:  Choose  the  best  linguistic  form  to  express  the 

intended  communication 

Item  1 

You  are  eating  a  hamburger  but  there's  no  ketchup.  Rats!  The  bottle  is  nearly 
empty  and  it's  too  late  to  go  to  the  store  to  buy  some. 

Explain  how  you're  going  to  get  what's  left  of  the  ketchup  out  of  the  bottle. 

Item  2 

This  evening,  you're  babysitting  your  neighbours'  two-year-old  son.  He's  very 
lively,  but  it's  his  bedtime.  Explain  how  you're  going  to  put  him  to  bed. 

Test  Item  Guidelines 

Choose  situations  that  are  familiar  to  your  students.  Humorous  situations  will 
spark  the  students'  interest.  Before  administering  the  item,  students  must 
study  in  class  other  situations  that  they  find  interesting,  amusing  or  bizarre  and 
that  will  enable  them  to  display  their  sense  of  humour. 

Evaluation  Criteria 

Content 

Clarity  of  the  messages 

Creativity  with  the  language 

Pace  (coherence/cohesion) 

Precision  of  language  (e.g.,  structure,  vocabulary,  pronunciation) 


f 


(i 
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ORAL  PRODUCTION 

The  following  item  will  evaluate  the  students'  oral  production  (narration)  in  a 
realistic  situation  where  they  act  as  a  television  announcer.  It  is  aimed  at 
testing  the  precision  of  details  and  the  coherence  of  the  narration. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  Role  of  the  Media 

Communicative  intent:  Narrate 

Context:  A  radio  news  report 

Culture:  Students  must  use  their  knowledge  of  a  contribution  by  French 

speakers  to  the  situation 
Precision  of  the  language:  Present  and  past  tenses;  verbs  of  description; 

adjectives;  adverbs;  coherence  of  discourse; 

appropriate  vocabulary 
General  language  education:  Use  circumlocution  to  compensate  for  a  lack  of 

vocabulary  in  order  to  sustain  the  communication 

Item 

You  are  a  television  announcer.  During  the  news,  you  will  present  the  leading 
event  of  the  day.  It  can  be: 

•  a  cultural  event,  e.g.,  a  French  play  performed  in  your  city,  the  Genie  awards 
ceremony,  Canadian  films  at  the  Cannes  Festival  and  so  on; 

or 

•  a  sports  event,  e.g.,  a  hockey  tournament,  the  Stanley  Cup,  baseball,  the 
forthcoming  Olympics  and  so  on; 

or 

•  a  local,  national  or  international  event,  e.g.,  forest  fires  in  Western  Canada, 
famine  in  Sudan,  events  in  China  and  so  on. 

Before  you  go  on  the  air,  you  have  several  minutes  to  prepare  the  following 
questions  and  make  note  of  the  key  words  in  your  presentation: 

Where  did  the  event  occur?  

When  did  the  event  occur?  

What  happened?  

Why?  


Who  was  involved?  

How  did  the  public  react? 
What  are  your  reactions? 


Now,  it's  time  to  go  on  the  air.  Are  you  ready?  Begin!  (You  may  make  use  of  the 
notes  prepared  for  you). 

"Good  evening " 
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Test  Item  Guidelines 

The  teacher  or  students  prepare  in  advance  a  list  of  current  topics  for  use  in  this 
item.  The  topics  have  already  been  discussed  in  class.  The  events  selected  may 
have  occurred  locally,  nationally  or  internationally.  Occasionally,  a  local  event 
has  the  advantage  of  relating  more  closely  to  the  students'  lives.  Events  related 
to  French  cultures  should  also  be  stressed  so  that  the  students  can  seek 
information  on  and  understand  certain  aspects  of  French  cultures  in  Canada 
and  the  world  to  become  more  aware  of  them  and  more  efficiently  interpret 
them.  Students  may  find  topics  of  interest  to  them  in  French-language 
magazines  such  as  L'Actualite,  Chatelaine,  Paris  Match,  Elle  and  so  on,  or  in 
local  French-language  newspapers. 

Three  levels  of  difficulty  can  be  covered  by  a  similar  item. 

Level  1:  To  facilitate  the  students'  work,  give  out  the  questions  (see  above). 

Level  2:  For  a  harder  item,  provide  an  open-ended  list  of  important  points  to  be 

covered. 
Level  3:  Leave  the  item  completely  open. 

Evaluation  Criteria 

Content 

Clarity  of  the  messages 

Creativity  with  the  language 

Pace  (coherence/cohesion) 

Precision  of  language  (e.g.,  structure,  vocabulary,  pronunciation) 

WRITTEN  EXPRESSION 

The  following  item  is  an  integrated  test.  It  is  designed  to  evaluate  the  students' 
reading  comprehension  and,  above  all,  their  written  production.  First,  the 
students  must  be  able  to  understand  the  text  of  a  classified  ad  from  a  French- 
language  newspaper.  Then,  they  must  answer  the  ad  by  sending  in  an 
employment  application. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  Challenge  of  the  Future;  Living  Alone 
Communicative  intent:  Describe,  narrate,  give  specific  information 
Context:  A  job  application 

Culture:  Seek  and  analyse  a  bilingual  job  in  an  English-speaking  and  a  French- 
speaking  context 
Precision  of  the  language:  Present  and  past  tenses;  use  of  adjectives  and 

adverbs;  simple,  direct  but  fairly  formal  level  of 

language;  coherent  sentences 
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General  language  education:  Distinguish  relevant  information  from 

superfluous  information  to  understand  a 
communication 

Item 

You  are  looking  for  work  and  read  this  advertisement  in  a  French-language 
newspaper.  You  are  interested  in  the  position  and  decide  to  submit  an 
employment  application  which  must  include: 

-  a  greeting; 

-  personal  information; 

-  information  on  your  education; 

-  information  on  your  work  experience; 

-  a  brief  description  of  your  personal  interests; 

-  a  closing. 

Test  Item  Guidelines 

Use  authentic  documents,  mainly  local  classified  ads  or  those  appearing  in 
French-language  magazines.  Find  ads  whose  subjects  are  suited  to  your 
students,  e.g.,  job  offers,  babysitting,  housing,  social  and  community  services 
and  so  on.  Give  the  students  a  choice  of  up  to  four  or  five  ads. 

Evaluation  Criteria 

Clarity  of  the  communication 

Accuracy  of  the  communication 

Precision  of  language  (e.g.,  structure,  vocabulary,  spelling) 

Use  of  appropriate  formulae 
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Education  permanente 
Faculte  Saint-Jean 
University  of  Alberta 

recherchons 

COORDONNATEURS(TRICES) 
IVIONITEURS(TRICES) 

pour  nos  camps  d'6t6  offerts 

en  collaboration  avec 

Canadian  Parents  for  French  -  Alberta  chapter 

CAMP  DE  JOUR 

Connaissance  approfondle  du  frangais 
Experience  pertinente  avec  les  petits 

Experience  dans  les  camps  dete 

Dlsponibllit6  pendant  neuf  semaines 

du  25  juin  au  24  aoOt  1990 

Faire  parvenir  votre  curriculum  vitae 
avant  le  1«r  mara  i: 

Michal  Landry,  Rasponsabia 

Sactaur  Fran^aia-actif 

Education  parmananta 

FacuM  Satnt-Jaan 

8406,  rua  Maria-Anna  Qaboury  (91  Straat) 

EdnuMiton  lAlbarta) 

T6C  409  (TM.:  (403)  468-1682) 

L  'Univ0rsit4  de  I'Albena  9dh4r»  9crfv»fn9nt  au  pnncipe  de  r4Quit6  en 
manerB  d'emp/oi. 


#i 


Le  Franco,  February  16,  1990. 


Carrie  res  et  professions 


■  Les  D'atiques  ae  Radio  Canada  international  sont  contormes  i 
la  Loi  suf  *  equitd  en  matiere  d  efnpioit 

ANN0NCEUR-R£ALISATEUR  -  LANGUE  ESPAGNOLE 
^MISSIONS  VERS  L'AM^RIQUE  LATINE 

Fowctten: 

Organiser   docunnenter,  rddiger    faire  des  entrevues.  realiser  des  ^missions  radioo^ioniques  et  agir 
en  tant  qu  annonceur    Traduire  et  adapter  des  texies  de  I'anglais  et  du  francais  en  espagnoi 

E]it9*nc««  du  po«t«: 

Maitrise  de  la  langue  espagnoie 

VoiK  cadioohonique 

0ipl6me  universiiaire  ou  I'fequivalent 

Exp6nence  dans  i  execution  de  rSches  sen^piables  ou  connexes. 

Trgs  bonne  connaissance  des  langues  anglaise  et  franqaise 

Connaissance  approfondie  du  Canada  isa  politique,  sa  culture   son  6conomie.  etc  i  avec  accent 

sur  au  moms  lune  des  regions  suivantes    Atlantique    Praines,  Pacifique 

Citovennet6  canadienne  ou  le  statut  d' immigrant  requ. 

SaMr*:  31   332  3  d  52  851   $ 

Ll«u  dm  tr«v«W:  Montreal 

Faites  parvenir  votre  curriculum  ' 


jillii  Radio  Canada 
1«f ;"  International 


itae  avani  le  21  septembre  1990  d 

Ch«f  dm*  R— pure—  humalrw* 
Radhi  C«t»»d»  IntamaHonal 
Cm*  pMtai*  6000 
Montrtal  (QuMwel 
K3G  3AS 


Le  Franco,  September  7,  1990. 
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WRITTEN  EXPRESSION 

The  following  item  is  an  integrated  test.  It  is  designed  to  evaluate  overall 
understanding  of  an  authentic  text  and  demands  that  students  read  it  carefully 
as  the  answers  to  the  questions  depend  on  an  understanding  of  the  entire  text. 

The  questions  in  the  item  focus  on  reading  comprehension;  they  also  test 
written  production  and  correct  grammar. 

The  Item  Focuses  on  the  Following  Objectives: 

Field  of  experience:  The  Future  of  the  World;  Ecology;  Energy  and  Industry 
Communicative  intent:  Understand  a  letter  written  by  a  French-speaking 

school  girl 
Context:  A  letter  published  in  Le  Franco,  a  French-language  newspaper 
Precision  of  the  language:  Use  of  the  tenses  of  the  present  and  the  conditional  in 

a  given  context 
General  language  education:  Distinguish  facts  from  opinions  and  emotions  in  a 

communication 

Item 

The  following  letter  appeared  in  the  February  9, 1990,  edition  of  Le  Franco, 
and  is  entitled  "Acid  Rain".  The  writer  of  the  letter  gives  her  opinions 
about  pollution.  Carefully  read  the  text  (on  page  143),  then  answer  the 
questions  below: 

1 .     What  concerns  does  the  writer  express? 


2.    Who  does  she  blame  for  the  current  situation? 


3.    To  whom  is  the  letter  directed? 


4.     What  advice  does  she  give  to  big  industries? 


5.    Where  does  she  think  toxic  products  are  disposed  of? 
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6.     Do  you  think  she  is  right  to  react  in  this  manner?  Explain  why. 


7.     You  are  the  editor  of  the  newspaper.  Answer  the  student's  letter. 


Test  Item  Guidelines 

Use  authentic  documents  taken  from  local  newspapers  or  French-language 
magazines.  Select  texts  suited  to  your  students'  level  of  understanding.  If  need 
be,  explain  words  which  may  make  it  hard  to  understand  the  text  overall; 
propose  a  synonym  or  define  the  words  in  French. 

Try  to  find  articles  dealing  with  topics  of  interest  to  the  students,  e.g.,  current 
events  such  as  Canadian  unity,  the  role  of  the  media,  the  value  of  education, 
environmental  protection  and  so  on.  Or,  use  interviews  involving  young  people 
the  same  age  as  the  students,  or  with  young,  established  French-Canadian 
artists. 

Variations: 

1.  Ask  the  students  to  write  a  letter  expressing  their  reactions  to  the  Prime 
Minister  of  Canada  or  the  President  of  the  United  States. 

2.  Ask  the  students  to  express  the  reaction  of  a  major  industrial  firm  to  the 
letter. 

Evaluation  Criteria 

Precision  of  the  information 

Clarity  of  the  message 

Precision  of  language  (e.g.,  structiire,  vocabulary,  spelling) 

Organization  of  the  ideas 

Creativity  within  the  language 


I 


.J 


0, 
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Les  pluies  acides 

Monsieur  le  Redacteur. 

Je  suis  une  eleve  de  la  10^  annee  a  I'ecole  Notre-Dame  Senior  High  de  Bonny- 
ville.  J'aimerais  vous  exprimer  mes  opinions  sur  les  eaux  polluees  et  la  pluie 
acide. 

La  pollution  de  I'environnement  devient  de  plus  en  plus  un  sujet  pressant.  La 
pollution  causee  par  les  humains  et  par  les  industries  augmente  meme  si  les 
gouvemements  essaient  de  la  reduire.  La  couche  d'ozone  disparait  et  il  y  a  plus 
de  vegetation  qui  est  detruite. 

Je  pense  que  les  gens  devraient  se  renseigner  davantage  sur  le  sujet  et  trouver 
des  fa^ons  plus  pratiques  de  se  debarrasser  de  leurs  produits  toxiques.  lis  ne 
devraient  pas  etre  deverses  dans  les  lacs  et  les  rivieres. 

Les  grandes  industries  devraient  investir  de  I'argent  pour  trouver  d'autres 
fagons  de  fabriquer  leurs  produits.  lis  pourraient  utiliser  differents  materiels 
qui  n'ont  pas  de  C.F.C.  qui  detruisent  I'air  et  I'ozone. 

M.  Mulroney  et  M.  Bush  devraient  travailler  plus  fort  pour  trouver  des  moyens 
pour  reduire  les  pluies  acides.  lis  devraient  prendre  I'argent  qu'ils  depensent 
sur  les  armes  et  I'utiliser  pour  reduire  les  pluies  acides  et  le  donner  aux  indus- 
tries. 

Les  pluies  acides  causent  aussi  des  problemes  chez  les  humains.  S'il  y  a  beau- 
coup  de  pluies  dans  une  region,  ceux  qui  souffrent  d'asthme  ou  de  problemes  de 
coeur,  ont  aussi  des  problemes  respiratoires.  ^a  peut  etre  aussi  '<severe>>  que  la 
raort. 

Si  on  ne  commence  pas  a  trouver  des  solutions  aux  problemes  des  pluies  acides, 
il  ne  va  plus  y  avoir  de  vegetation,  plus  de  couche  d'ozone  et  la  population  va 
diminuer.  On  devrait  se  renseigner  sur  le  sujet  et  participer  a  la  resolution  du 
probleme. 

Agreez,  Monsieur  le  Redacteur  en  chef,  mes  plus  sinceres  salutations. 

Sylvie  Genereux 
10^  annee  francophone 
Ecole  Notre-Dame 
Bonny  ville,  Alberta 

Le  Franco,  le  vendredi  9fevrier  1990. 
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Appendix  F:  Samples  of  Evaluation  Grids  in  English 


The  following  sample  evaluation  grids  are  examples  of  evaluative  guidelines 
that  teachers  can  use  to  evaluate  open-ended  communicative  tasks.  Teachers 
are  advised,  however,  to  create  their  own  grids  which  accurately  reflect  the 
learner  expectations  and  focus  on  the  assigned  task. 

For  further  information,  see  the  discussion  of  the  preparation  of  grids  which 
appears  on  page  19. 
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EXAMPLE  1 

EVALUATION  GRID  FOR  ORAL  PRODUCTION  -  INTERMEDIATE  OR  ADVANCED 
LEVEL* 


Completely  Stuck 
(1) 


Unacceptable 

(2) 


Hesitant 
(3) 


Acceptable 

(4) 


Good 

(5) 


Excellent 
(6) 


COMPREHENSION 


Does  not  understand 
simplified  language. 


Recognizes  he  or  she 
does  not  understand; 
often  does  not 
understand  what  is  said. 


Difficulty  in 
understanding  slows 
interaction. 


Fairly  broad 
comprehension;  little 
need  to  repeat  or 
paraphrase. 


Nearly  perfect 
comprehension. 


Perfect  comprehension. 


LEVEL  OF 
DISCOURSE 


Cannot  engage  in 
sustained  discourse. 


Accomplishes  tasks 
with  very  little 
elaboration. 


Performance  displays 
lack  of  cohesion. 


Cohesive  discourse. 


Discourse  is  well 
organized. 


Flexibly  controls  the 
range  of  functions  and 
mechanisms  used. 


PRECISION  OF 
STRUCTURES 


Structures  chosen 
randomly. 


Poor  mastery  of 
structures  frequently 
hinders 
communication. 


Structures  not  always 
accurate,  even  the  most 
frequent  ones. 


Inaccuracy  of 
structures  does  not 
cause  significant 
misunderstanding. 


Fairly  broad  range  and 
control  of  structures. 


Structures  are  accurate 
and  used  with 
flexibility. 


•J 


continued. 


*Reproduced  with  the  permission  of  the  Government  of  Quebec,  Ministry  of  Education,  from  the 
Module  de  perfectionnement  collectifen  didactigue  du  francais  langue  seconde  -  Evaluation  en 
francais  langue  seconde.  Guide  de  I'animateur  et  de  I'animatrice,  (May  1989).  Unit  3,  Activity  5, 
p.  165.  Translation  of  French  original. 
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EXAMPLE  1  (cont'd) 


Completely  Stuck 

(1) 


Unacceptable 

(2) 


Hesitant 

(3) 


Acceptable 

(4) 


Good 

(5) 


Excellent 
(6) 


VOCABULARY 


Inaccurate  and  very 
limited  vocabulary. 


Limited  and  very 
artificial  vocabulary. 


Chooses  unusual  or 
imprecise  vocabulary  or 
both. 


Vocabulary  is  more  or 
less  natural. 


Vocabulary  is  rarely 
imprecise. 


Vocabulary  is  precise 
and  appropriate. 


EXPRESSIVENESS 
AND  CONFIDENCE 


Speaks  with  great 
difficulty;  very  frequent 
pauses. 


Frequent,  irregular 
pauses;  makes  no  effort 
at  all  to  continue. 


Expresses  him/herself 
easily  but  haltingly; 
false  starts  and 
incomplete  sentences. 


Expresses  him/herself 
easily  and  fills  pauses 
suitably. 


Expresses  him/herself 
easily;  occasionally 
searches  for  words. 


Expresses  him/herself 
easily;  hesitation  is  not 
language-related. 
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EXAMPLE  2 

EVALUATION  GRID  FOR  WRITTEN  PRODUCTION  -  INTERMEDIATE  AND 
ADVANCED  LEVELS* 


Name: 


Criteria  Out  of  Examples  Comments 

Content  of  the  task  /5 

Cohesion  of  ideas  /5 

Coherence  of  text  /5 

Diversity  of  vocabulary  /5 


Grammar  (structures  used 

and  spelling)  /5  ■ 

•I 

Creativity  with  the  language  /5 


*  Adapted  with  the  permission  of  the  Government  of  Quebec,  Ministry  of  Education,  from  the  Module 
de  perfectionnement  collectifen  didactique  du  francais  langue  seconde  -  Evaluation  en  franpais 
langue  seconde.  Guide  de  I'animateur  et  de  I'animatrice,  May  1989.  The  grid  is  an  adaption  of  the  one 
used  for  oral  production  which  was  taken  from  Unit  3,  Activity  5,  p.  165. 
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EXPLANATION  OF  CRITERIA 


CONTENT  IN  THE 

REALISATION  OF 

THE  TASK 


(1)  Minimal  expectations 
accomplished. 

(2)  Somewhat  varied,  but 
based  above  all  on  the 
minimal  expectations. 


(3)         Varied  ideas,  easy  to 
read. 


(4)         Very  good  variety  of 
sentences  and  ideas 
linked  in  a  readable 
fashion. 


(5)         A  wide  variety  of 

sentences  and  ideas 
linked  in  a  manner 
pleasing  to  the  reader. 


COHESION 
OF  IDEAS 


Uses  cohesion  markers 
between  words. 


Uses  cohesion  markers 
in  sentences,  but  in  a 
simple  manner. 


Uses  cohesion  markers 
in  sentences  in  a 
readable  manner. 


Uses  cohesion  markers 
in  sentences,  thus 
making  the  text 
pleasant  to  read. 

Uses  cohesion  markers 
at  the  discourse  level 
making  the  text  very 
readable. 


COHERENCE 
OF TEXT 


Little  organization  is 
evident. 


Evidence  of  a 
beginning,  a  body  of 
text  and  a  conclusion, 
but  limited 
development. 

Evidence  of  a  good 
beginning,  body  of  text 
and  a  conclusion  which 
is  acceptable. 

Very  good  organization; 
clarity  of  the  beginning 
and  the  conclusion  is 
clear. 


Excellent  organization; 
the  text  displays  clear, 
well  developed  and 
supported  ideas. 


continued... 
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EXPLANATION  OF  CRITERIA  (cont'd) 


(1) 


(2) 


(3) 


(4) 


DIVERSITY  OF 
VOCABULARY 


Very  limited  and 
artificial  vocabulary. 


Limited  and  very 
artificial  vocabulary. 


Vocabulary  is  more  or 
less  natural. 


Vocabulary  is  precise 
and  appropriate. 


(5) 


Vocabulary  is  precise 
and  very  enriched. 


GRAMMAR 


Frequent  errors 
obstruct 

communication  because 
of  poor  mastery  of 
structures  and  spelling. 

Structures  not  always 
accurate,  even  the  most 
common  ones. 


Inaccuracy  of 
structures  does  not 
cause  significant 
misunderstanding. 

Fairly  broad  range  of 
and  control  over 
structures;  a  few 
obvious  mistakes. 


Structures  are  accurate 
and  used  flexibly; 
occasional  spelling 
mistakes. 


CREATIVITY  WITH 
THE  LANGUAGE 


Expresses  him/herself 
with  difficulty  using 
simple  sentences. 


Expresses  him/herself 
simply  using  simple 
sentences  and  a 
number  of  complex 
sentences. 


Expresses  him/herself 
more  creatively  using  a 
good  variety  of  simple 
and  complex  sentences. 

Expresses  him/herself 
easily  using  a  wide 
variety  of  vocabulary 
and  simple  and  complex 
sentences. 


Expresses  him/herself 
easily  using  a  wide 
variety  of  simple  and 
complex  sentences, 
with  a  rich  vocabulary. 


\  fl 
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EXAMPLE  3 

PEER/GROUP  EVALUATION  OF  AN  ORAL  PRESENTATION* 


Name  of  presenter: 

Class:  

Date: 


Title  of  the  presentation: 


1.    What  did  you  like  about  this  presentation? 
a)    Hiked  


b)    Hiked 


2.    What  did  you  learn  from  this  presentation? 
a)    I  learned  that  


b)    I  learned  that 


3.    What  suggestions  could  you  make  to  enable  the  presenter  to  improve  the 
presentation,  for  example,  talk  louder,  be  livelier,  use  more  visual  elements 
or  gestures  and  so  on. 
a)    I  think  that  


b)    I  think  that 


Your  name: 


*  Adapted  from  a  document  prepared  by  Ullmann  (1988)  for  Alberta  Education,  p.  12. 
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FIGURE  2 

OBSERVATION  CHART 


Educational  Project:  A  Television  Weather  Report 

Date: 


Student's  name: 


Can... 

1.  ...describe  the  weather  in  Alberta: 
introduction, 

coherence  of  the  message, 
clarity  of  the  message, 
closing. 

2.  ...pinpoint  places  where  there  are 
many  French  speakers  in  the  province. 

3.  ...use  appropriate  weather-related 
expressions  and  the  appropriate 
temperatures. 

4.  ...pronounce  properly  words  and 
expressions  related  to  the  weather. 

5.  ...identify  the  appropriate  weather 
symbols. 

6.  ...present  an  original  weather  report: 
elaboration, 

effort, 

creativity, 

humour. 

Check 

if  "yes" 

Comments 

I 
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FIGURE  3 

BEGINNING  LEVEL  OBSERVATION  CHART 


Communication  in  French  Evaluation  Sheet  -  Beginning  Level 


Student's  name: 


Can. 


Date 


Date 


Date 


Comments 


6. 


...understand  a  series  of  simple,  oral 
and  written  statements  in  a  given 
context. 

...express  his/her  communicative 
intent  by  producing  simple,  oral  and 
written  messages  in  at  least  two  or 
three  statements  in  a  given  context. 

...demonstrate  his/her  discovery  of 
the  French-speaking  world  by 
identifying  the  presence  of  French- 
speaking  peoples  and  facets  of 
French-speaking  cultures  at  the 
local,  regional,  provincial  and 
national  levels. 

...demonstrate  understanding  and 
use,  orally  and  in  writing,  of  the 
sound-symbol  system,  vocabulary 
and  word  order  in  simple 
communications  in  the  present 
tense. 

...identify  key  words  in  a 
communication  to  develop  tolerance 
toward  ambiguity  (cognitive). 

...discover  the  language  by 
establishing  associations  between 
words  (cognitive). 

...develop  the  positive  attitude  of 
taking  risks  by  voluntarily  using 
his/her  knowledge  (socio-affective). 

...demonstrate  his/her  development 
of  the  ability  to  use  selective 
attention  (metacognitive). 


Scale: 

1  =  Unable  to  do  so,  or  not  demonstrated,  unobservable 

2  =  Does  so  with  difficulty 

3  =  Does  so  with  some  help 

4  =  Does  so  unaided 

5  =  Does  so  readily 
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FIGURE  4 

SUGGESTIONS  FOR  THE  EVALUATION  OF  A  UNIT/PROJECT 


Weight 

(if  neceasary) 

30% 

I.  Comprehension  tests 

(done  throughout  the  project) 

Teacher 

Learner 

E.g.:  ©  Gives  numbers  in 
sentences  that  are 
contextualized. 

Only  writes  numbers  of 
the  temperature:  -12°C, 
-38°C. 

-    In  Lethbridge,  it's 
-12°C. 

-    In  Peace  River,  it's 
-38°C.  (and  so  on) 

E.g.:  ®  Uses  expressions  in 
sentences  in  context. 

-  In  Edmonton,  it's 
snowing. 

-  In  Calgary,  it's 
raining,  (and  so  on) 

Only  draws  appropriate 
weather  symbols: 

E.g.:  ®  Gives  weather  in 

Answers  on  blank  map  of 

Canada:  place, 

temperature,  weather. 

-    In  Regina,  it's  cold. 
High  -20°C.  Low  of 
-35°C.  (and  so  on) 

Canada,  showing  place, 
writing  numbers  for  the 
temperature  and  drawing 
the  weather  symbols. 

30% 

n .  Reinvestment  project 
(according  to  grid) 
-    Radio  weather  report 

Self-evaluation/peer 
evaluation 

40% 

in.  Final  project 

(according  to  grid) 

-    Television  weather  report 

Self-evaluation/peer 
evaluation 

•* 


«f 
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FIGURE  5 

SELF/PEER/TEACHER  ASSESSMENT  GRID 


Educational  project 


I  can... 

Learner 

Peer/Teacher 

Comments 

...describe  the  weather 
(communication). 

...identify  five  French-speaking 
communities  in  Alberta  (culture). 

...understand  and  use  the  numbers 
0  to  40  (language). 

...understand  and  use  expressions 
related  to  the  weather  (language). 

...accurately  pronounce  figures  and 
expressions  (language). 

...match  weather  symbols  and 
expressions  related  to  the  weather 
(general  language  education). 

Scale: 
Elementary 

0 
0 
© 


Not  very  well 


Well 


Very  well 


Secondary 

(Junior/Senior  High  School) 

1  =  Poorly 

2  =  Atan  average  level 

3  =  Well 

4  =  Very  well 

5  =  With  excellence 


155 


French  as  a  Second  Language 
Student  Evaluation  Guide 


FIGURE  6 

GRID  FOR  PEER  EVALUATION  OF  GROUP  WORK* 


Barometer  for  Group  Work  Evaluation 


Name  of  e valuator: 
Project:  


Group: 

POINTS  TO  CONSIDER 

Individual  contribution  to  work 
of  the  group 

Assistance  given  to  others  to: 
revise  and  polish  the  work 
organize  the  work 

Persistence  in  using  French 

TOTAL  POSSIBLE: 
COMMENTS: 


SCALE 


5 
5 
5 

20 


Scale: 

1  =  Poorly 

2  =  At  an  average  level 

3  =  Well 

4  =  Very  well 

5  =  With  excellence 


Class: 
Date: 


Participants'  names 


1 

Me 

2 

3 

4 

5 

*  Adapted  from  dAnglejan,  Harley  and  Shapson,  1990. 
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FIGURE  7 
EVALUATION  GRID 


Student's  name: 


Can... 


1.  ...describe  the  weather  in  Alberta  (introduction,  clarity 

and  coherence  of  message,  conclusion)  (communication).  /5 

2.  ...identify  five  francophone  communities  in  Alberta  (culture).  /5 

3.  ...use  three  appropriate  weather-related  expressions  and  the 
appropriate  temperatures  (numbers)  (language).  /5 

4.  ...accvurately  pronounce  words  and  expressions  related  to 

the  weather  (language).  /5 

5.  .  ..use  weather  symbols  to  present  a  weather  report 

accurately  (general  language  education).  /5 

6.  ...take  risks  to  elaborate  more  fully  and  creatively  on  the 

weather  (creativity,  risk-taking)  (general  language  education)  /5 


Total:     /30 


Comments: 


Scale: 

1  =  Poorly 

2  =  At  an  average  level 

3  =  Well 

4  =  Very  well 

5  =  With  excellence 
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FIGURE  8 
OBJECTIVATION  GRID 


To  prepare  a  weather  report,  I... 

1.  ...chose  five  towns  or  cities  in  which 
there  are  many  French  speakers; 

2.  ...chose  at  least  three  expressions  related 
to  the  weather; 

3.  ...chose  the  appropriate  temperatures; 

4.  ...chose  the  appropriate  weather  symbols; 

5.  ...prepared  an  introduction  and  a  conclusion 
to  my  weather  report; 

6.  ...revised  and  memorized  my  weather  report; 

7 .  . . .presented  the  weather  report  enthusiastically 
and  pronounced  the  words  correctly; 

8.  ...take  risks  to  elaborate  more  fully  and  creatively 
on  the  weather. 


ES 

NO 

D 

D 

D 

a 

D 

D 

D 

D 

a 

D 

D 

D 
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FIGURE  10 

SAMPLE  OBSERVATION  CHART  FOR  STUDENTS 


Educational  Project:  A  Television  Weather  Report 
Date: 


Student's  name: 


Can... 

Check 
if  "yes" 

Comments 

1.    ...describe  the  weather  in  Alberta: 

introduction, 

V 

coherence  of  the  message, 
clarity  of  the  message, 
closing. 

V 
V 

pronoun  interference 

2.     ...  identify  communities  where  there 
are  many  French  speakers  in  the 

V 

in  the  regions 

Legal,  Morinville  (good!) 

province. 

3.    ..use  appropriate  weather-related 
expressions  and  the  appropriate 
temperattires. 

V 
V 

4.    ...accurately  pronounce  words  and 
expressions  related  to  the  weather. 

poor  intonation 

5.    ...identify  the  appropriate  weather 
symbols. 

V 

6.     ...present  an  original  weather  report: 
elaboration, 
effort. 

V 
V 

lack  of  enthusiasm 
during  presentation 
well  done! 

creativity, 
humour. 

V 
V 

good! 
well  done! 
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